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I. OTURUM

Yabanci Dil Olarak Tiirk¢e Ogretiminde Dinleme Becerisinin Gelistirilmesi
Siirecinde Materyal Engelleri ve Dinleme Becerisinin Gelistirilmesine Yénelik Oneriler

Material-Related Barriers in Developing Listening Skills in Teaching Turkish as a
Foreign Language and Pedagogical Recommendations
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Ozet

Yabanct dil o6gretiminde dinleme becerisi, hedef dilde etkili iletisimin temelini
olusturmaktadir. Dinleme; 6grencilerin sozciik bilgisi, sesletim farkindaligi ve anlam ¢ikarma
becerilerini gelistirerek konusma, okuma ve yazma gibi diger dil becerilerinin gelisimini
desteklemektedir. Bu nedenle dinleme 6gretiminin 6gretim materyalleri ve uygulama boyutuyla
incelenmesi onem tasimaktadir. Bu arastirma iki boyutlu olarak tasarlanmistir. Ik boyutta,
yabanci dil olarak Tiirk¢e 6gretiminde kullanilan 6gretim setlerinin dinleme bdliimlerinin hangi
acilardan yetersiz kaldig1 belirlenmistir. Ikinci boyutta ise dinleme becerisinin gelistirilmesine
yonelik uygulama Onerileri ortaya konmustur. Calisma, nitel arastirma ydntemlerinden
fenomenolojik desen (olgu bilim) ¢ercevesinde yiiriitiilmiistiir. Aragtirmanin ¢aligma grubunu,
Tirkiye’nin farkli kurumlarindaki Tiirkge Ogretim merkezlerinde gorev yapan 25 Ogretici
olusturmaktadir. Veriler, yar1 yapilandirilmis goriismeler yoluyla toplanmis ve igerik analizi
yontemiyle c¢oziimlenmistir. Elde edilen bulgulara goére oOgretim setlerinin dinleme
boliimlerinde; dinleme 6ncesi hazirlik siirecinin yetersizligi, metinlerin uzunlugu, metne uygun
etkinliklerin smirliligi, etkinliklerin strateji kullanimii desteklememesi, farkli dinleme
tirlerine yer verilmemesi, metinlerin seviyeye uygun olmamasi, metin sayisinin azligi,
metinlerin duyguyu yansitamamasi, iist diizey diisiinme becerilerini gelistirmeye elverisli
olmamasi, 6grenciyi yonlendirmede yetersizlik ile ses kalitesi ve sdyleyise iliskin sorunlar
belirlenmistir. Dinleme becerisinin gelistirilmesine yonelik olarak ise Ogrenci yasamiyla
iligkilendirilen etkinliklerin kullanilmasi, dinleme sonrasi ¢ikarim ve yorum caligsmalarina yer
verilmesi, isitsel ve gorsel unsurlarin birlikte kullanilmasi, gorev temelli (eylem odakli)
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uygulamalar, otantik dinleme metinlerinden yararlanilmasi, dinleme Oncesi-sirasi-sonrast
asamalarimin sistematik bi¢cimde yapilandirilmasi, dinleme sonrasi siirecin yazma
etkinlikleriyle desteklenmesi, 6n bilgi ve tahmin siire¢lerinin etkinlestirilmesi, dinleme
sirasinda metne tekrar erisim imkani saglanmasi ve oyunlastirma uygulamalarinin kullanilmasi
Onerilmistir.

Anahtar Kelimeler: yabanc: dil, Tiirk¢enin yabanci dil olarak égretimi, dinleme becerisi, dgretim materyali,
ogretici onerileri.

Abstract

Listening skills constitute the foundation of effective communication in foreign language
teaching. Listening supports the development of other language skills, such as speaking,
reading, and writing, by enhancing learners’ vocabulary knowledge, pronunciation awareness,
and inferencing abilities. Therefore, examining listening instruction in terms of both
instructional materials and classroom practices is of considerable importance. This study was
designed with a two-dimensional structure. In the first dimension, the shortcomings of the
listening sections in instructional sets used for teaching Turkish as a foreign language were
identified. In the second dimension, practical recommendations for improving listening skills
were proposed. The study was conducted within the framework of a phenomenological design,
one of the qualitative research methods. The study group consisted of 25 instructors working at
Turkish language teaching centers across different institutions in Tiirkiye. Data were collected
through semi-structured interviews and analyzed using content analysis. The findings revealed
several shortcomings in the listening sections of the instructional sets, including the inadequacy
of pre-listening preparation, excessive length of texts, limited number of text-related activities,
lack of strategy-based tasks, absence of diverse listening types, texts not aligned with learners’
proficiency levels, insufficient number of listening texts, limited emotional expressiveness of
texts, lack of activities fostering higher-order thinking skills, insufficient learner guidance, and
problems related to audio quality and pronunciation. To enhance listening skills, the study
proposes the use of activities connected to students’ real-life experiences; inclusion of post-
listening inference and interpretation tasks; integration of auditory and visual elements;
implementation of task-based (action-oriented) practices; use of authentic listening materials;
systematic structuring of pre-, while-, and post-listening stages; reinforcement of post-listening
processes through writing activities; activation of background knowledge and prediction
strategies; providing opportunities to re-access the listening text; and incorporation of
gamification practices.

Keywords: foreign language, teaching Turkish as a foreign language, listening skills, instructional
materials, instructor recommendations.



XL
ULUSLARARASI YABANCI DiL OLARA
TURKCE OGRETIMi KONGRESI
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Ozet

Yabancilara Tiirk¢e Ogretiminde konusma becerisinin gelistirilmesinde siif i¢i siire
kisitlamalari, hata kaygisi, yapilan etkinliklerin niteligi, ders kitaplarinin teknolojik
gelismelerle esgiidiimlii olamamasi gibi birtakim nedenlerle bazi sorunlar yasanabilmektedir.
Bu noktada yapay zeka destekli uygulamalar 6grenicilerin sadece yazili degil sesli etkilesim
kurarak konusma pratikleri gergeklestirmelerine destek olabilmektedir. Boylelikle dgreniciler
gercek iletisim  ortamlarina  benzer Ogrenme deneyimleri yasama  olanagini
yakalayabilmektedir. Bu agidan derslerde kullanilan ders kitaplarinin niteligi de 6nemli bir
husustur. Ders kitaplarinin da teknolojik gelismelere ayak uydurmasi egitim 6gretiminin daha
nitelikli ve verimli gergeklesmesi i¢in 6nemlidir. Derslerde ve ders kitaplarinin tasariminda
geleneksel bakis acilarinin yerini daha modern ve teknoloji temelli bakis acilar1 almakta ve
iceriklerin bu dogrultuda planlanarak diizenli araliklarla giincellenmesi beklenmektedir. Bu
dogrultuda ¢aligmanin ilk olarak konusma becerisini gelistirmeye yonelik yapay zeka tabanli
etkinliklerle hedef ders kitaplarindaki etkinlikleri karsilastirmak ve yapay zeka uygulamalarinin
kendi aralarindaki performanslarini degerlendirmek iizere 2 farkli amaci bulunmaktadir.
Calismada ilk olarak Chatgpt, Gemini, Copilot, Perplexity, Claude ve Deepseek gibi yapay zeka
destekli uygulamalardan degerlendirilecek olan ders kitaplarindaki temalar ekseninde sanal
konusma etkinlikleri tasarlanacaktir. Sonraki asamada elde edilen bu etkinlikler Uludag Tiirkce
Ogretim Seti A2 ve Bl seviyelerindeki ders kitaplarindaki konusma becerisine yonelik
etkinliklerle karsilastirilarak incelenecektir. Bu noktada gilinlilk yasam temelli senaryolar ve
diyaloglar, rol yapma, farkl tiirde metinler anlatma, gorev temelli etkinlikler ve oyunlar olmak
tizere farkli etkinlikler; etkilesim, geri bildirim, motivasyon ve bireysellestirme unsurlari; ders
kitabi ve uygulama araglar1 arasinda cesitlilik agisindan degerlendirmeler yapilacaktir.
Calismada nitel arastirma yontemi kullanilacak olup veriler dokiiman incelemesiyle elde
edilecek betimsel analizle ¢oziimlenecektir. Calisma sonucunda Onerilecek yaklagimlarin ve
yapay zeka destekli simiilasyonlarin yabancilara Tiirk¢e 6gretimi alaninda konusma becerisinin
gelistirilmesindeki pedagojik potansiyeli ortaya koymaya, 6gretmenlerin smif i¢i ve diginda
farkl dijital etkinlikler ve uygulamalar gelistirmesine katki saglayacagi diisiiniilmektedir.

Anahtar Kelimeler: konusma egitimi, Uludag Tiirk¢e Al ve Bl ders kitaplar, yapay zeka uygulamalart,

yabancilara Tiirkge ogretimi.
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Abstract

In teaching Turkish to non-native speakers, certain challenges may arise in developing
speaking skills due to factors such as time constraints in the classroom, fear of making mistakes,
the nature of the activities conducted, and the failure of textbooks to keep pace with
technological advancements. At this point, Al-supported applications can help learners practice
speaking not only through written but also through spoken interaction. This allows learners to
experience learning environments that closely resemble real-life communication settings. From
this perspective, the quality of the textbooks used in classes is also a significant factor. It is
important for textbooks to keep pace with technological advancements in order to ensure that
education is delivered in a more effective and efficient manner. In classroom instruction and
textbook design, traditional approaches are being replaced by more modern, technology-based
approaches, and it is expected that content will be planned accordingly and updated at regular
intervals. In this context, this study has two distinct objectives: firstly, to compare the activities
in the target textbooks with Al-based activities designed to develop speaking skills; and
secondly, to evaluate the performance of different Al applications relative to one another. In
this study, virtual conversation activities will first be designed around the themes found in
textbooks, which will be evaluated using Al-supported applications such as ChatGPT, Gemini,
Copilot, Perplexity, Claude and Deepseek. In the next phase, these activities will be analyzed
by comparing them with conversation-focused activities in the Uludag Turkish Language
Teaching Set textbooks at the A2 and B1 levels. At this stage, various activities—including
real-life scenarios and dialogues, role-playing, reading different types of texts, task-based
activities and games will be evaluated in terms of their elements of interaction, feedback,
motivation and individualization, as well as the diversity of the textbooks and supplementary
materials. The study will employ a qualitative research method and the data will be analyzed
using descriptive analysis based on document review. It is anticipated that the approaches and
Al-supported simulations proposed as a result of the study will help highlight the pedagogical
potential for developing speaking skills in the field of teaching Turkish to non-native speakers
and will contribute to teachers’ ability to develop various digital activities and applications both
inside and outside the classroom.

Keywords: speaking skills, Uludag Turkish Al and Bl textbooks, artificial intelligence applications,
teaching Turkish to foreigners.
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Ozet

Yapay zeka teknolojilerinin egitim alaninda yayginlagsmasi, yabanci dil 6gretiminde
ozellikle konusma becerisinin gelistirilmesine yoOnelik yeni firsatlar sunmaktadir. Bu
arastirmanin amaci; yabanci dil olarak Tiirk¢e dgrenenlerin konusma becerilerini gelistirme
stirecinde yapay zeka araglarini nasil kullandiklarini, bu araglardan yararlanma stratejilerini ve
yapay zeka kullaniminin 6grenen 6zerkligi tizerindeki durumlarini incelemektir. Calisma nitel
arastirma yaklagimi g¢ercevesinde, durum ¢alismasi olarak tasarlanmis olup veri toplama
siirecinde yar1 yapilandirilmig goriismeler kullanilmistir. Gortismelerde 6grenenlerin Tiirkge
konusma pratigi sirasinda hangi yapay zeka araglarini kullandiklari, bu araglart hangi amaglarla
tercih ettikleri, yapay zekadan aldiklar1 geri bildirimin konusma performanslarina etkisi ve
yapay zekd kullanimimin bagimsiz 6grenme siireclerine katkisi ele alinmistir. Arastirma
bulgular1; 6grenenlerin yapay zeka araglarini 6zellikle konusma pratigi yapma, telaffuzlarini
gelistirme, kelime dagarciklarini genigletme ve hatalarimi fark ederek diizeltme amaciyla
kullandiklarimi gostermektedir. Ayrica katilimcilar, yapay zeka tabanl geri bildirimin konugma
becerisinde kendilerine daha fazla giiven duymalarina ve daha sik pratik yapmalarina katki
sagladigim1 belirtmiglerdir. Bununla birlikte katilimcilar, yapay zekanin 6gretmenin yerini
tamamen alamayacagini ancak Ogretim siirecini destekleyici 6nemli bir O6grenme aract
oldugunu ifade etmislerdir. Arastirma, yapay zeka araglarmin yabanci dil olarak Tiirk¢e
ogrenenlerin konusma becerilerini gelistirmede etkili bir destek araci olabilecegini ve 6grenen
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ozerkligini giliglendirebilecegini ortaya koymaktadir. Bu baglamda, yabanci dil olarak Tiirkge
ogretiminde yapay zeka destekli uygulamalarin pedagojik olarak planlanmasmin 6grenme
stireglerini zenginlestirebilecegi diisiiniilmektedir.

Anahtar Kelimeler: yapay zekd, yabanci dil olarak Tiirkge, konusma becerisi, dgrenen dzerkligi, dil 6gretim
teknolojileri.

Abstract

The increasing use of artificial intelligence technologies in education offers new
opportunities for developing speaking skills in foreign language teaching. The aim of this study
is to examine how learners of Turkish as a foreign language use artificial intelligence tools in
the process of developing their speaking skills, the strategies they employ while using these
tools, and the role of artificial intelligence use in terms of learner autonomy. The study was
designed as a case study within the framework of a qualitative research approach, and semi-
structured interviews were used as the data collection method. The interviews addressed which
artificial intelligence tools learners use during Turkish speaking practice, for what purposes
they prefer these tools, the effects of the feedback they receive from artificial intelligence on
their speaking performance, and the contribution of artificial intelligence use to their
independent learning processes. The findings of the study show that learners use artificial
intelligence tools particularly to practice speaking, improve their pronunciation, expand their
vocabulary, and recognize and correct their mistakes. In addition, participants stated that
artificial intelligence-based feedback helps them feel more confident in their speaking skills
and encourages them to practice more frequently. However, the participants also emphasized
that artificial intelligence cannot completely replace the teacher but can serve as an important
supportive learning tool in the teaching process. The study reveals that artificial intelligence
tools can be an effective support for improving the speaking skills of learners of Turkish as a
foreign language and can strengthen learner autonomy. In this context, it is suggested that the
pedagogical integration of artificial intelligence-supported applications in teaching Turkish as
a foreign language may enrich learning processes.

Keywords: artificial intelligence, Turkish as a foreign language, speaking skills, learner autonomy,
language teaching technologie
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Ozet

Bu aragtirmanin amaci, Tirkce O6gretmeni adaylarmin liretken yapay zekaya yonelik
algilarinin metaforlar aracilifiyla degerlendirilmesidir. Nitel aragtirma yaklasimlarindan
olgubilim (fenomenoloji) desenine gore yiiriitiilen bu ¢aligmada, veri toplama araci olarak 10
farkli ciimle kokiinden olusan yapilandirilmis bir metafor formu kullanilmistir. Arastirmanin
calisma grubunu, farkli sinif diizeylerinde 6grenim goren toplam 78 Tiirk¢e 6gretmeni aday1
olusturmaktadir. Elde edilen nitel veriler, timevarimsal bir yaklagimla bes asamali (adlandirma,
eleme, derleme/kodlama, kategori gelistirme ve gecerlik/glivenirlik) klasik metafor analizi
teknigi izlenerek ¢oziimlenmistir. Miles ve Huberman'in giivenirlik formiilii kullanilarak dort
bagimsiz kodlayici arasindaki ortalama uyusum katsayist %87,3 olarak hesaplanmstir.
Arastirma bulgularina gore, Tiirk¢e 6gretmeni adaylarinin liretken yapay zekay: agirlikli olarak

Atif i¢in/To cite: Eroglu, S., Demirddven, G. H., Ozcan, E. ve Topal, M. (24-26 Nisan 2026). T iirkge. Ogretmeni
Adaylarimn - Uretken Yapay Zekd Araglarina Yonelik Algilarimn  Metaforlar  Uzerinden Incelenmesi
[Konferans/Sempozyum Sunumu]. XI. Uluslararas1 Yabanci Dil Olarak Tiirkgenin Ogretimi Sempozyumu, Bursa,
Tirkiye.
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"yardimci bir arag" ve ders kitaplarindan daha kapsamli "gii¢lii bir bilgi kaynagi" olarak
algilamaktadir. Ancak, saglanan bu kolayligin yaninda teknolojinin insan1 tembellestirdigi ve
yapay zeka ile iretilen metinlerin kopya niteligi tasiyarak 6zgiinliik sorunlar1 barindirdig:
yoniinde ciddi endiseler bulunmaktadir. Bununla birlikte, 6gretmenlik mesleginin gerektirdigi
insani degerler, empati ve duygusal bag kurma yetilerinden yoksun olmasi sebebiyle, yapay
zekanin 6gretmenin yerini almasinin olanaksiz oldugu giiclii bir sekilde vurgulanmistir. Sonug
olarak, adaylarin yapay zekay1 kolaylastiric bir asistan olarak kabul ettikleri, ancak pedagojik
ve etik agilardan temkinli bir durus sergiledikleri belirlenmistir.

Anahtar Kelimeler: iiretken yapay zekd, metafor analizi, fenomenoloji, Tiirk¢ce ogretmeni adaylari, alg:.

Abstract

The aim of this study is to evaluate the perceptions of pre-service Turkish teachers
regarding generative artificial intelligence through metaphors. In this study, which was
conducted in accordance with the phenomenological design—a qualitative research approach—
a structured metaphor form consisting of 10 different sentence stems was used as the data
collection tool. The study group consists of a total of 78 pre-service Turkish teachers studying
at various grade levels. The obtained qualitative data were analyzed following the five-stage
classical metaphor analysis technique (naming, elimination, compilation/coding, category
development, and validity/reliability) using an inductive approach. Utilizing Miles and
Huberman's reliability formula, the average agreement coefficient among four independent
coders was calculated as 87.3%. According to the research findings, pre-service Turkish
teachers predominantly perceive generative artificial intelligence as an "assistant tool" and a
"powerful information source" that is more comprehensive than textbooks. However, alongside
the convenience it provides, there are serious concerns that this technology makes individuals
lazy and that texts produced by artificial intelligence harbor originality issues by acting as mere
copies. Furthermore, it was strongly emphasized that it is impossible for artificial intelligence
to replace a teacher, due to its lack of human values, empathy, and the ability to establish the
emotional connections required by the teaching profession. In conclusion, it was determined
that the pre-service teachers accept artificial intelligence as a facilitating assistant, yet they
exhibit a cautious stance from pedagogical and ethical perspectives.

Keywords: generative artificial intelligence, metaphor analysis, phenomenology, pre-service Turkish
teachers, perception.
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Yapay zeka araglarinin dil 6gretimi ortamlarinda da kullanilmaya baslamasiyla birlikte,
Ogrenenlerin bu sistemlerle nasil iletisim kurduklari, alandaki ¢alisma konularindan biri haline
gelmistir. Ozellikle yazili komut iiretimi (prompt writing), yalnizca teknik bir islem degil;
diisiincenin planlanmasi, agik ifade edilmesi ve hedefe yonelik yapilandirilmasi agisindan
yazma becerisiyle dogrudan iligkilidir (Sharples, 2023). O nedenle bu ¢alismada, yabanci dil
olarak Tiirk¢e 6grenen 6grencilerin yapay zeka ile etkilesimlerinde iirettikleri komutlarin dilsel
ozelliklerinin incelemesi amaglanmistir. Calisma, D.Hymes’in (1972) iletisimsel yeterlik
yaklasimi ve S.Herring’in (2004) bilgisayar aracili sdylem c¢oziimlemesi yaklagimi
cercevesinde ele alinmistir. Tek gruplu betimsel aragtirma deseni kullanilarak yabanci dil olarak
Tiirkce 6grenen toplam 50 B2 6grencisi, ¢alismanin 6rneklemini olusturmaktadir. Veri seti,
Ogrencilerin yazma gorevleri kapsaminda yapay zeka ile etkilesim sirasinda {irettikleri
komutlardan olugmaktadir. Verilerin ¢ozlimlenmesi i¢in gorev tamimlama, dilsel acgiklik ve
dogruluk, baglam olusturma ve yonlendirme boyutlar1 kullanilarak gelistirilen analitik
puanlama anahtar1 kullanilmistir. Bulgular, 6grencilerin ¢ogunlukla kisa ve dogrudan komutlar
drettigini ancak baglam olusturma ve ayrintili yonlendirme stratejilerinin sinirli kaldigini
gostermektedir. Buna karsilik daha yapilandirilmis ve agik komutlarin hem daha nitelikli yapay
zeka ciktilart iirettigi hem de 6grencilerin yazili ifade becerilerini destekledigi gbzlemlenmistir.
Bu dogrultuda, komut yazma becerisinin yabanci dil 6gretiminde yazma becerisini destekleyen
islevsel bir arag olarak ele alinabilecegi ve bu dogrultuda ileri caligmalarin alana katki sunacagi
diistiniilmektedir.

Anahtar Kelimeler: komut yazma, yapay zekd, iletisimsel yeterlilik, bilgisayar aracili séylem ¢oziimlemesi.
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Abstract

With the increasing use of artificial intelligence tools in language teaching environments,
how learners communicate with these systems have become one of the emerging research topics
in the field. In particular, prompt writing is not merely a technical activity; it is directly related
to writing skills in terms of planning ideas, expressing them clearly, and structuring them in a
goal-oriented manner (Sharples, 2023). Therefore, this study aims to examine the linguistic
features of the prompts produced by learners of Turkish as a foreign language in their
interactions with artificial intelligence. The study is framed within Dell Hymes' (1972)
communicative competence approach and Susan Herring's (2004) computer-mediated
discourse analysis framework. Using a single-group descriptive research design, a total of 50
B2-level learners of Turkish as a foreign language constitute the sample of the study. The
dataset consists of the prompts produced by students during their interactions with artificial
intelligence as part of writing tasks. An analytical scoring rubric, including the dimensions of
task definition, linguistic clarity and accuracy, context building, and guidance, was employed
for data analysis. The findings indicate that students tend to produce short and direct prompts;
However, their use of context-building and detailed guidance strategies remains limited. On the
other hand, it has been observed that more structured and explicit prompts not only generate
higher-quality Al outputs but also support students’ written expression skills. Accordingly,
prompt-writing skills can be considered a functional tool that supports writing skills in foreign
language teaching, and further research in this direction is expected to contribute to the field.

Keywords: prompting, artifical intelligence, communicative competence, computer-mediated discoruse
analysis.
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Ozet

Dil 6gretimi, yalnizca bir dil bilgisi ve sozciik aktarimi siireci degil, ayn1 zamanda
hedef dilin kiiltiirel kodlarinin ve diinya goriigiiniin 6greniciye aktarildigr biitlinciil bir
disiplindir. Yabanci Dil Olarak Tiirkge Ogretimi (YDTO) alaninda, 6zellikle baslangic
seviyelerinde kiiltiirel derinligi olan otantik metinlerin kullanimi, dilsel karmagsiklik nedeniyle
genellikle ithmal edilmektedir. Bu calisma, Tiirk kiiltliriiniin temel tasi olan Oguz Kagan
Destani’nin, Avrupa Dilleri Ortak Cergeve Metni (ADOC) A2 seviyesi kazanimlarina uygun
sekilde uyarlanmasini ve bir ders materyaline doniistiiriilmesini konu almaktadir.

Arastirmanin kuramsal zeminini, Stephen Krashen’in Girdi Hipotezi ve kiiltlirlerarasi
yetinin gelistirilmesi yaklasimi olusturmaktadir. Calismada nitel arastirma yontemlerinden
dokiiman analizi teknigi kullanilmistir. Uyarlama siirecinde, Islamiyet éncesi ddneme ait Oguz
Kagan Destan1 metni; dilsel sadelestirme, yapisal genisletme ve pedagojik kolaylastirma
stratejileriyle yeniden kurgulanmistir. Bu siiregte arkaik dil 6zellikleri ve karmasik sentaktik
yapilar, 6grenicinin seviyesine uygun giincel karsiliklarla degistirilmis; ancak "kagan", "toy",
"kurultay" ve "ok-yay" gibi sembolik Kkiiltiirel 6geler korunarak baglamsal ipuclariyla
desteklenmistir.

Calisma sonucunda, dogru metodolojik miidahalelerle yapilandirilan halk edebiyati
metinlerinin, baslangic seviyesindeki 6grenciler i¢in hem dilsel yetkinligi artiran hem de hedef
kiiltiirle giiclii bir bag kuran etkili birer materyal olmasi hedeflenmistir. Hazirlanan etkinlik
taslaklarinin, kiiltiirel mirasin modern dil 6gretim yontemlerine entegre edilmesi noktasinda
0zglin bir model olmas1 hedeflenmektedir. Bu c¢aligmanin, 6grencilerin Tiirk¢eyi sadece bir
iletisim araci olarak degil, tarihsel bir derinlige sahip kiiltiirel bir sistem olarak algilamalarina
katki saglamas1 amaglanmustir.

Atif icin/To cite: Katanalp Birogul, H., Kayabasli Cora, E. (24-26 Nisan 2026). Oguz Kagan Destani ile Yabanci
Dil Olarak Tiirk¢enin Ogretiminde Kiiltiir Aktarimi ve Metin Uyarlama-A2 Seviyesi [Sempozyum Sunumu]. XL
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Anahtar Kelimeler: yabanc: dil olarak Tiirkce ogretimi, kiiltiir aktarimi, Oguz Kagan Destani, metin
uyarlama, materyal tasarimi.

Abstract

Language teaching is not only a process of transferring grammar and vocabulary, but also
a holistic discipline in which the cultural codes and worldview of the target language are
transferred to the learner. In the field of Teaching Turkish as a Foreign Language (TLT), the
use of authentic texts with cultural depth, especially at the beginning levels, is often neglected
due to linguistic complexity. This study is about adapting the Epic of Oghuz Khagan, the
cornerstone of Turkish culture, in accordance with the Common European Framework of
Reference for Languages (ADOC) A2 level achievements and turning it into a course material.

The theoretical basis of the research is Stephen Krashen's Input Hypothesis and the
approach to developing intercultural competence. Document analysis technique, one of the
qualitative research methods, was used in the study. During the application process, the Oghuz
Khagan Epic text from the pre-Islamic period; It has been reconstructed with linguistic
simplification, structural expansion and pedagogical facilitation strategies. In this process,
archaic language features and complex syntactic structures were replaced with updated
equivalents appropriate to the learner's level, However, symbolic cultural elements such as
"kagan", "toy", "kurultay" and "ok-yay" were preserved and supported by contextual clues.

As a result of the study, it is aimed that folk literature texts, structured with correct
methodological interventions, will be effective materials for beginner level students that both
increase linguistic competence and establish a strong bond with the target culture. The prepared
activity drafts are aimed to be a unique model for integrating cultural heritage into modern
language teaching methods. This study aims to contribute to students' perception of Turkish not
only as a means of communication but also as a cultural system with historical depth.

Keywords: teaching Turkish as a foreign language, cultural transfer, Oguz Khagan Epic, text adaptation,
material design.
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Ozet

Yabanci dil 6gretimi, dil bilgisi kurallarinin aktarildigi mekanik bir siire¢ olmanin 6tesinde
kiiltiirel etkilesimin ve sosyal paylasimlarin 6n planda oldugu ¢ok boyutlu bir siirectir. Bu
siirecte kullanilan oyunlar ve oyunlastirma yontemleri, 6grenci motivasyonunu artirirken dilsel
becerilerin dogal bir ortamda kullanimina ve Kkiiltlirel aktarimin kolaylagsmasina imkan
tanimaktadir. Bu c¢alisma, Orta Asya’dan Afrika’ya kadar genis bir cografyada benzer
varyantlar1 bulunan geleneksel Tiirk zekd oyunu Mangala’nin, yabancilara Tiirkce
ogretimindeki islevselligini ele almaktadir. Aragtirmanin amaci; Mangala oyununun 6grenci
etkilesimini artirmadaki roliinii, kiiltiirel yakinlik kurma potansiyelini ve dort temel dil
becerisinin gelisimine katkisimi tespit etmektir. Calismada nitel arastirma yontemlerinden
durum calismasi kullanilmistir. Toplanan veriler, 2024-2025 egitim 6gretim yilinda Eskisehir
Osmangazi Universitesi Tiirkge Ogretimi Uygulama ve Arastirma Merkezi (ESOGU TOMER)
bilinyesinde Ogrenim goren uluslararasi Ogrencilerle gerceklestirilen uygulama siirecine
dayanmaktadir. Calismaya 22 farkli iilkeden 35 uluslararasi 6grenci katilmistir. Calisma
grubunun dil diizeyinin belirlenmesinde; oyunun stratejik derinligini kavrayabilme ve kiiltiirel
tartismalara katilabilme gerekliligi arandigindan arastirma B2 ve C1 diizeyindeki goniilli
ogrencilerle yiiriitiilmiistiir. Aragtirma stireci iki aylik bir periyodu kapsamakta olup Mangala
ogretimi haftada bir giin, iki ders saati olacak sekilde yapilmustir. Ogretim siireci; hazirlanan
Ozel afisler, okuma metinleri ve oyunun tarihsel arka planin1 aktaran belgesellerle
zenginlestirilerek ¢ok boyutlu bir 6grenme ortami tasarlanmistir. Dénem sonunda uygulanan
degerlendirme anketi ve yapilan goriismelerle, 6grencilerin kullanilan materyallere ve oyunun
Tiirkce 6grenimlerine katkisina yonelik goriisleri alinmistir. Yapilan tespit ve degerlendirmeler
neticesinde, geleneksel oyunlarin yabanci dil siniflarinda kullaniminin hem kiiltiirel etkilesimi
giiclendirdigi hem de egitsel hedeflere ulagsmada islevsel bir ara¢ oldugu sonucuna varilmstir.

Atif i¢in/To cite: Sogiit, Z. ve Ercan-Giliven, A. N. (24-26 Nisan 2026). Dil ogretiminde kiiltiirel bir képrii:
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Oyundaki kurallar sisteminin; sayilarin kullanimi, karsilikli diyalog kurma gibi konusma
siireglerini dogrudan destekledigi saptanmistir. Ozellikle Afrika ve Orta Asya bdlgelerinden
gelen oOgrencilerin kendi kiiltiirlerindeki benzer oyunlar sayesinde Mangala’ya karsi
“tanidiklik” hissi duydugu ve bu hissin, dil 6grenme kaygisini azaltarak Tiirk¢e kurallarinin
daha dinamik bir ortamda kavranmasini sagladig1 goriilmiistir.

Anahtar Kelimeler: yabancilara Tiirk¢e dgretimi, Mangala, kiiltiirel aktarim, oyunlastirma, dil becerileri.

Abstract

Foreign language teaching has evolved from mechanical grammar instruction into a
multidimensional process prioritizing cultural exchange. Gamification enhances this by
boosting motivation and facilitating natural linguistic use. This study examines the functionality
of Mangala, a traditional Turkish intelligence game with similar variants across a wide
geography from Central Asia to Africa, in teaching Turkish to foreigners. The aim is to
determine Mangala's role in student interaction, its potential to foster cultural affinity, and its
contribution to developing the four basic language skills. A case study, a qualitative research
method, was employed in the study. The collected data is based on an implementation process
carried out with international students studying at ESOGU TOMER during the 2024-2025
academic year. 35 international students from 22 different countries participated in the study.
Since the requirements included grasping the strategic depth of the game and participating in
cultural discussions, the research was conducted with volunteer students at B2 and Cl1
proficiency levels. The research process spanned a two-month period, with Mangala instruction
conducted for two lesson hours per week. A multidimensional learning environment was
designed, enriched with specially prepared posters, reading texts, and documentaries conveying
the historical background of the game. Data were collected through an evaluation questionnaire
at the end of the term. As a result of the findings and evaluations, it was concluded that the use
of traditional games in foreign language classrooms both strengthens cultural interaction and
serves as a functional tool in achieving educational goals. It was determined that the rule system
of the game directly supports speaking processes such as the use of numbers and establishing
mutual dialogue. Notably, students from Africa and Central Asia experienced a sense of
"familiarity" due to similar games in their cultures. This connection significantly reduced
language anxiety and fostered a dynamic comprehension of Turkish language rules.

Keywords: teaching Turkish to foreigners, Mangala, cultural transfer, gamification, language skills.
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Bu calismanin temel konusu, Tiirkgeyi yabanci dil olarak ogrenen C1 diizeyindeki
uluslararasi 6grencilerin Tiirk kiiltliriinii tanima ve igsellestirme diizeylerini bilimsel veriler
1s1g¢inda belirlemektir. Dil 6gretim siireglerinde kiiltiir 6gesi, genellikle ders kitaplarindaki
okuma ve dinleme metinleri araciligiyla dolayli bir bicimde kazandirilmaktadir. Ancak egitim
miifredatlarinda Tiirk kiiltiiriinii dogrudan 6l¢en standart bir sinavin bulunmamasi, bu alanda
bir bosluk olusturmaktadir. Bu noktada arastirma, dilin sadece bir iletisim araci degil, ayni
zamanda kiiltiirel bir tagiyici oldugu gerceginden hareketle, kazanilan dilsel yetkinligin kiiltiirel
farkindalikla ne derece desteklendigini ortaya koymasi bakimindan biiyiik 6nem tagimaktadir.
Bu eksiklikten yola c¢ikarak, Tiirkce Ogrenim slireclerini tamamlamak {iizere olan ClI
diizeyindeki yabanci 68rencilerin, Tiirk kiiltiiriine ve toplumsal degerlerine ne derece hakim
olduklarimi tespit etmek amaglanmistir. Calismanin evrenini Tiirk¢eyi yabanci dil olarak
Oogrenen tiim Ogrenciler; Orneklemini ise Tiirkiye’nin batisinda yer alan bir devlet
{iniversitesinin TOMER biriminde dgrenim goren, farkli cografyalardan gelmis 16 goniillii kiz
ogrenci olusturmaktadir. Katilimecilarin geldikleri bolgeler; Yunanistan (3), Tacikistan (2),
Kazakistan (1), Kirgizistan (1), Kosova (2), Sri Lanka (1), Ozbekistan (1), Karakalpakistan (1),
Amavutluk (1), Kuzey Makedonya (1), Afrika (1), Somali (1) seklinde ¢esitlilik
gostermektedir. Veri toplama araci olarak arastirmaci tarafindan hazirlanan; dogum, Sliim,
giinlik yasam, sosyal iligkiler, gelenek ve gorenekler ile evlenme ritiiellerini kapsayan 40
soruluk c¢oktan seg¢meli bir test kullanilmistir. Calisma sonucunda, Ogrencilerin biiyiik
cogunlugunun Tiirk kiiltliriine ait temel ve spesifik 0geleri orta diizeyde bildikleri tespit
edilmistir.

Anahtar Kelimeler: dil, kiiltiir, kiiltiir 6gesi, dil ve kiiltiir baglam, Tiirk kiiltiirii 6gretimi.

Abstract

The primary focus of this study is to determine, through scientific data, the levels at which
C1 level international students learning Turkish as a foreign language recognize and internalize
Turkish culture. In language teaching processes, cultural elements are typically imparted
indirectly through reading and listening texts in textbooks. However, the absence of a standard
exam directly measuring Turkish culture in educational curricula creates a gap in this area. At
this point, the research holds great importance in that it reveals to what extent the linguistic
competence acquired is supported by cultural awareness, based on the fact that language is not
only a tool of communication but also a cultural carrier. Based on this deficiency, it was aimed
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to determine the extent to which foreign students at the C1 level, who are nearing the
completion of their Turkish language learning process, have mastered Turkish culture and
societal values. The population of the study consists of all students learning Turkish as a foreign
language; The sample consists of 16 volunteer female students from different geographical
backgrounds studying at the TOMER unit of a public university located in the western part of
Turkey.Prepared by the researcher as a data collection tool; A 40 question multiple-choice test
covering birth, death, daily life, social relations, traditions and customs, and marriage rituals
was used. The study revealed that the majority of students had a moderate level of knowledge
of both basic and specific elements of Turkish culture. The study revealed that the majority of
students had a moderate level of knowledge of both basic and specific elements of Turkish
culture.

Keywords: language, culture, cultural element, language and culture context, Turkish culture instruction.
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Tiirkiye Tiirkgesi, 21. ylizyilin en ¢ok ragbet goren dillerinden biridir desek yanlis olmaz.
Bunun sosyal, kiiltiirel, siyasi, ekonomik, askeri gibi cesitli sebepleri sayilabilir. Tiirkiye’de
gerek liniversiteler blinyesindeki g¢esitli adlarla kurulan “Tiirkge 6gretim merkezleri” gerekse
0zel olarak Tiirk dilini 6greten kurs merkezleri bulunmaktadir. Yurt disinda da ¢esitli Tiirkce
ogretim merkezleri ve sosyal medya kanallar1 bulunmaktadir. Biz bu bildirimizde Ozbekistan
ve ona bagli 6zerk Karakalpakistan Cumbhuriyetinde “yabanci dil” statiisiindeki Tiirkiye
Tiirkgesini 6gretmek amaciyla agilan sosyal medya kanallarindan (telegram, instagram gibi)
s0z edecegiz. Bu sosyal medya kanallar1 ve dil 6gretim merkezlerinin Tiirk¢eyi 6gretmek
maksadiyla nasil bir calisma yiriittiikklerinden; 6gretim sistemlerinden, metotlarindan,
iceriklerinden, kullandiklar1 ders kitaplar1 ve materyallerinden bahsedecegiz. Genellikle bir
kurs merkezinin yayin organi gibi kullanilan bu sosyal medya kanallar1 (“Turk tili”, “Turk tilini
o’rganamiz”, “Turk tili | Tiirk¢e”; “hs dilsayfasi”, “umu_mektebi” gibi), kismen reklam
amach gibi goriinse de takip edenler igin ciddi bir gretim platformu durumundadirlar. Ornegin
giinliik konusmalar, kelime 6gretme testleri veya bilgileri (pisirmek — pishirmogq, hazirlamak —
tayyorlamoq vb.), deyimler (G6z var nizam var! — Ko ‘z bor, mezon bor!), atasozleri, kalip
sozler, dilek ve dualar iceren gorsel materyaller (filmler, resimler) veya yazili metinler,
terciimeler / aktarmalar (-Bir sey ismarlayayim, ¢ay, kahve? / Ne siylayin, shay, kofe;, Ne
okuyorsun? / Ne oqip atirsari vb.); dinleme calismalari, gramer bilgileri, imla 6gretimi gibi
genis bir bantta yiiriitiilen etkinlikler, bildirimizde Orneklerle ortaya konulacaktir. Netice
itibariyle Tiirk¢enin fonetik, morfolojik, sentaktik, semantik, leksik agilardan 6gretilmesi
meselesinde s6z konusu medya kanallarinin islevi, rolil, etkisi vurgulanmaya c¢alisilacaktir.

Anahtar Kelimeler: Tiirk¢e 6gretimi, Ozbekistan, Karakalpakistan, sosyal medya, dil 6gretimi.

Abstract

It would not be wrong to say that Turkish, spoken in Turkey, is one of the most popular
languages of the 21st century. This can be attributed to various reasons, including social,
cultural, political, economic, and military factors. In Turkey, there are both "Turkish language
teaching centers" established under various names within universities, and private language
courses. Abroad, there are also various Turkish language teaching centers and social media

Atif i¢in/To cite: Uygur, C.V. (24-26 Nisan 2026). Ozbekistan Sosyal Medya Kanallarinda Tiirkiye Tiirk¢esinin
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channels. In this paper, we will discuss social media channels (such as Telegram and Instagram)
established in Uzbekistan and its autonomous Republic of Karakalpakstan to teach Turkish,
which is considered a "foreign language." We will examine how these social media channels
and language teaching centers operate to teach Turkish; their teaching systems, methods,
content, textbooks, and materials. These social media channels, often used as publications for
a course center ("Turk tili", "Turk tilini o’rganamiz", "Turk tili | Tiirk¢e"; "hs dilsayfasi”,
"umu_mektebi" etc.), while appearing partly for advertising purposes, serve as serious learning
platforms for their followers. For example, activities conducted across a wide range of areas,
such as daily conversations, vocabulary teaching tests or information (e.g., "pisirmek"” —
"pishirmoq,” "hazirlanmak" — "tayyorlamog," etc.), idioms (G6z var nizam var! — Ko z bor,
mezon bor), proverbs, fixed expressions, wishes and prayers, visual materials (films, pictures)
or written texts, translations/adaptations (-Bir sey ismarlayayim, ¢ay, kahve? / Ne siylayin, shay,
kofe; Ne okuyorsun? / Ne oqip atirsaii etc.), listening exercises, grammar information, and
spelling instruction, will be presented with examples in our paper. Ultimately, this study will
attempt to highlight the function, role, and impact of these media channels in the teaching of
Turkish from phonetic, morphological, syntactic, semantic, and lexical perspectives.

Keywords: Turkish language teaching, Uzbekistan, Karakalpakstan, social media, language teaching.
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Gilinlimiizde hemen hemen her alanda oldugu gibi dil 6gretiminde de yapay zeka (YZ)
yaygin bir sekilde kullanilmaktadir. Hizli bir sekilde igerik tiretilmesi ve s6z konusu igerigin
kisisellestirilebilmesi YZ’ nin kullanimin1 6ngdriilemez bir sekilde hizlandirmistir. Bu duruma
ragmen diinyada gelir dagiliminin “ugurum” seviyesinde farklilagmasi, bolgesel karisikliklar ve
kiiltiirel sorunlar nedeniyle teknolojik gelismeler biitiin insanlik tarafindan adaletli bir sekilde
kullanilamamaktadir. Bu ¢aligma, Irak Cumhuriyeti’nde gorev yapan Tiirkce dgretmenlerinin
yapay zeka okuryazarliklarinin belirlenmesini, siire¢ boyunca yasadiklar1 deneyimlerinin ve YZ
algilarinin tespit edilmesini amaglamaktadir. Ayrica YZ’nin Tiirk¢e 6gretiminde kullanilmasini
kisitlayan teknik, akademik ve kiiltiirel nedenlerin belirlenmesi de amacglanmistir. Calisma, nitel
arastirma desenlerinden durum calismasi olarak tasarlanmistir. Veriler, yar1 yapilandirilmis
goriisme formu (Tiirkge Ogretmenleri Yapay Zeka Okuryazarligi Goriisme Formu) araciligiyla
toplanmistir. Calismada kolay ulasilabilir durum 6rneklemesi kullanilmistir. Calisma grubunu
Irak Cumhuriyeti’nin Kerkiik sehrindeki sekiz Tiirkce 6gretmeni olusturmustur. Arastirmada
elde edilen veriler igerik analizi yontemiyle analiz edilmistir. Bulgular Tiirk¢e 6gretmenlerinin
“YZ araglarin1 kullanabilme durumlar™, “siire¢ boyunca karsilastiklart engeller”, “YZ
araclarina yiikledikleri anlamlar” ve “konu ile ilgili mesleki gelisim ihtiyaglar1” olarak
temalandirilmistir. Arastirma ile Irak Cumhuriyeti’nde gorev yapan Tiirk¢ce 6gretmenlerinin
teknoloji destekli ders Ogretim becerilerini gelistirmek amaciyla hizmet ici egitimlerin
planlanmas1 gerekmektedir. Ayrica Tiirk¢e dersi miifredati ¢cagin sartlarina uygun bir sekilde
giincellenerek yenilik¢i modellerle Tiirkge dgretimi yapilmalidir.

Anahtar Kelimeler: Tiirkce ogretmeni, yapay zekd okuryazarligi, nitel arastirma, Irak Cumhuriyeti, Kerkiik.
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Abstract

As in nearly every contemporary field, artificial intelligence (AI) has become widely
integrated into language education. Its capacity to rapidly generate and personalize content has
significantly accelerated its adoption in ways previously unimaginable. However, such
technological advancements cannot be utilized equitably across all populations due to the
“abyss-like” disparities in global income distribution, regional conflicts, and cultural
challenges. This study aims to determine the Al literacy of Turkish language teachers working
in the Republic of Iraq, as well as to examine their experiences with and perceptions of Al
throughout this process. Additionally, the study seeks to identify the technical, academic, and
cultural factors that limit the use of Al in Turkish language instruction. The research was
designed as a case study within a qualitative research framework. The data were collected
through a semi-structured interview form (Turkish Language Teachers’ Artificial Intelligence
Literacy Interview Form). Convenience sampling was employed, and the study group consisted
of eight Turkish language teachers working in the city of Kirkuk, Republic of Iraq. The data
obtained were analyzed using content analysis. The findings were categorized under four
themes: Turkish language teachers’ “ability to use Al tools,” “obstacles encountered during the
process,” “meanings attributed to Al tools,” and “professional development needs related to the
subject.” Based on the findings of this research, it is recommended that in-service training
programs be developed to enhance the technology-supported teaching competencies of Turkish
language teachers working in the Republic of Iraq. Furthermore, the Turkish language
curriculum should be updated in line with contemporary standards, and instruction should be
supported through the implementation of innovative models.
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Keywords: Turkish language teacher, artificial intelligence literacy, qualitative research, Republic of Iraq,
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Ozet

Bu ¢alisma, Karakalpak “yurta”siin Tiirk¢eyi yabanci dil olarak d6gretmede kiiltiirel bir
miras aract olarak kullanimini incelemektedir. Arastirmanin temel goriist, dil 6gretiminin
yalnizca gramer ve kelime bilgisini 6gretmekle sinirli olmayip, ayn1 zamanda halkin kiiltiiriinii,
geleneklerini ve yasam tarzini da kapsadigidir.

Karakalpak “yurta”si, halkin aile yasamini, sosyal iligkilerini ve geleneksel yagam bigimini
yansitan onemli bir kiiltiirel nesne olarak kabul edilmektedir. “Yurta” yapis1 ve i¢ diizeni
araciligiyla aile ici roller, misafirperverlik ve ulusal degerler hakkinda bilgi verilebilir. Ayrica
“yurta” i¢indeki halilar ve diger dokumalarin sembolik anlamlari, 6grencilerin kiiltiirel
farkindaliklarinin gelistirilmesinde 6nemli bir rol oynamaktadir.

Calismada etnografik materyallerin ders siirecinde nasil etkili kullanilabilecegi, ayrica
gorsel ve yazili yontemlerle dil becerilerinin nasil gelistirilebilecegi incelenmistir. Sonuglar
gostermektedir ki, Karakalpak “yurta”s1 ve kiiltiirel unsurlari, 6grencilerin hem dil becerilerini
hem de kiiltiirel anlayislarini es zamanl gelistirmede etkili bir aragtir. Bu yaklasim, dersleri
daha ilgi ¢ekici ve 0gretici hale getirmektedir.

Anahtar Kelimeler: Karakalpak Yurtasi, kiiltiivel miras, Tiirkce o&gretimi, etnografik materyal,
kiiltiirlerarast yaklasim.

Abstract

This study examines the use of the Karakalpak “yurta” as a cultural heritage tool in teaching
Turkish as a foreign language. The main view of the research is that language teaching is not
limited to teaching grammar and vocabulary but also encompasses the culture, traditions, and
lifestyle of the people.

The Karakalpak “yurta” is considered an important cultural object that reflects the family
life, social relations, and traditional way of living of the people. Through the structure and
interior layout of the “yurta”, information about family roles, hospitality, and national values

Atif icin/To cite: Nawrizbaeva, N. (24-26 Nisan 2026). Karakalpak “Yurta’si ve Aile Yasam: Uzerinden Tiirk¢e
Qgretimine Kiiltiirel Yaklagim [Konferans/Sempozyum Sunumu]. XI. Uluslararas1 Yabanci Dil Olarak Tiirk¢enin
Ogretimi Sempozyumu, Bursa, Tirkiye.
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can be conveyed. Additionally, the symbolic meanings of the carpets and other textiles inside
the “yurta” play an important role in developing students’ cultural awareness.

The study explores how ethnographic materials can be effectively used in the classroom,
as well as how language skills can be developed through visual and textual methods. The results
indicate that the Karakalpak “yurta” and its cultural elements are an effective tool for
simultaneously developing students’ language skills and cultural understanding. This approach
also makes lessons more engaging and educational.

Keywords: Karakalpak “yurta”, cultural heritage, teaching Turkish, ethnographic material, intercultural
approach.
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Ozet

Bu ¢alismanin amaci, 2000-2025 yillar1 arasinda Kazakistan’da Tiirk¢enin O6gretimi ve
Tiirk kiiltiiriiniin tanitimina yonelik akademik ¢alismalar ve yayinlari analiz etmektir. Sovyetler
Birligi’nin dagilmasinin ardindan Kazakistan ile Tiirkiye arasinda gelisen ¢ok boyutlu iligkiler,
ozellikle egitim ve kiiltiir alanlarinda 6nemli is birliklerini beraberinde getirmistir. Bu siirecte
Tiirkge Ogretimi, kiiltiirel yakinligin Otesine gecerek stratejik bir etkilesim araci haline
gelmistir.

Arastirmada nitel yontemlerden literatiir analizi kullanilmis; ulusal ve uluslararasi
akademik yayinlar incelenmistir. Caligma kapsaminda Tiirk¢e Ogretiminin gelisim siireci,
kullanilan yontem ve yaklagimlar, siirece katki saglayan kurum ve kuruluslar ile Tiirk
kiiltiiriiniin yaygimlastirilmasina yonelik faaliyetler analiz edilmistir. Ayrica TIKA, Tiirkiye
Maarif Vakfi ve Yunus Emre Enstitiisii gibi kurumlarin rolleri degerlendirilmis ve siireg
icerisindeki degisim ve doniisiimler ortaya konulmustur.

Arastirma bulgular1, Kazakistan’da Tiirk¢e 6gretimi ve Tiirk kiiltiiriiniin tanitiminin zaman
icerisinde kurumsallagtigint ve akademik literatiirde giderek daha fazla yer buldugunu
gostermektedir. Bununla birlikte, mevcut g¢alismalarin biiylik Olclide smirlt perspektifler
sundugu ve konunun biitiinciil bir yaklagimla ele alinmasma ihtiya¢ oldugu sonucuna
ulasilmistir.

Bu calisma, Tiirk¢enin yurt disinda 6gretimi ve kiiltlirel diplomasi alanlarinda literatiire
katki saglamay1 ve gelecekte yapilacak arastirmalar i¢in bir temel olugturmay1 amaglamaktadir.

Anahtar Kelimeler: Tiirkce 6gretimi, Kazakistan, Tiirk kiiltiirii, kiiltiirel diplomasi, literatiir analizi

Abstract

The aim of this study is to analyze academic studies and publications on the teaching of
Turkish and the promotion of Turkish culture in Kazakhstan between 2000 and 2025. Following
the dissolution of the Soviet Union, the multidimensional relations between Kazakhstan and
Tiirkiye led to significant cooperation, particularly in the fields of education and culture. In this
context, the teaching of Turkish has evolved from a symbol of cultural affinity into a strategic
tool of interaction.




_ XI. Uluslararas1 Yabanci Dil Olarak Tiirkgenin Ogretimi Kongresi _

This study employs a qualitative research design based on literature analysis, examining
national and international academic publications. The research focuses on the development of
Turkish language teaching, the methods and approaches discussed in the literature, the
institutions involved in this process, and activities aimed at promoting Turkish culture. In
addition, the roles of institutions such as TIKA, the Tiirkiye Maarif Foundation, and the Yunus
Emre Institute are analyzed, and the transformations within this period are evaluated.

The findings indicate that the teaching of Turkish and the promotion of Turkish culture in
Kazakhstan have become increasingly institutionalized and more visible in academic literature
over time. However, it is also observed that existing studies tend to offer limited perspectives,
highlighting the need for a more comprehensive and systematic analysis of the topic.

This study aims to contribute to the literature on teaching Turkish abroad and cultural
diplomacy, as well as to provide a foundation for future research.

Keywords: teaching Turkish, Kazakhstan, Turkish culture, cultural diplomacy, literature analysis.
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Ozet

Bu ¢alismanin amaci, yabanci dil olarak Tiirkge Ogrenen bireylerin belirli kavram
alanlarina iliskin zihinsel sozliikk yapilarmi ve kavramsal orgiitlenmelerini Ontiir Kurami
cergevesinde incelemektir. Arastirmada, bilissel ve kiiltiirel temelli s6z varliginin ortaya
konulmasi hedeflenmis; bu dogrultuda meyve, duygu, tasit, yemek, oyun, meslek, kus, hastalik,
hayvan ve mobilya kategorileri temel alinmistir. Calisma tarama arastirma desenine uygun
sekilde tasarlanmustir. Calisma grubunu, 2025-2026 egitim-6gretim yilinda Bursa Uludag
Universitesi TOMER ve Bartin Universitesi TOMER biinyesinde ogrenim goren toplam 195
yabanc1 uyruklu katilimer olusturmaktadir. Veri toplama araci olarak, Ontiir kuram1 temelinde
yapilandirilmis kelime ¢agrisim formu kullanilmistir. Katilimcilardan her bir kategoriye iligkin
akillarma gelen ilk bes sozcligii yazmalar1 istenmistir. Veriler MS Excel ve MAXQDA
programlarinda kodlanmis, betimsel istatistikle ¢oziimlenmis ve frekans, yiizde degerleri
tizerinden degerlendirilmistir. Analiz siirecinde katilimcilarin en sik ve Oncelikli olarak
cagrisim yoluyla yazdiklar1 sozciikler/kavramlar, ilgili kategorilerin Ontiirleri olarak kabul
edilmistir. Calismanin bulgularma gore katilimcilar; meyve kategorisinde ilk siraya elma,
duygu kategorisinde mutluluk, tasit kategorisinde araba, yemek kategorisinde pilav, oyun
kategorisinde futbol, meslek kategorisinde doktor, kus kategorisinde serce, hastalik
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kategorisinde grip, hayvan kategorisinde kedi ve mobilya kategorisinde masa yazmislardir.
Bulgular, ontiir kurami ¢ergevesinde yapilan c¢alismalardaki iiye yapilariyla uyumlu
goriinmekte olup kategorilere iliskin kavramlar ontiir kabul edilebilecek sayida ve orandadir.
Bu durum, katilimcilarin aymi kategorilerde ayni ¢agrisima sahip oldugunu gdstermektedir.
Yemek, meslek ve kus kategorilerinde katilimcilarin cevaplart digerlerine gore daha daginiktir.
Yemek kategorisinde Tiirk kiiltiirliniin izleri géze ¢arpmaktadir. Sonuglar 1s18inda kavram
Ogretimi ve soz varlig1 gelistirmeye yonelik olarak ders kitab1 yazarlarina, arastirmacilara ve
uygulayicilara oneriler sunulmustur.

Anahtar Kelimeler: yabanci dil olarak Tiirk¢e, Ontiir Kurami, ¢agrisim.

Abstract

The aim of this study is to examine the mental lexicon structures and conceptual
organization of individuals learning Turkish as a foreign language regarding specific conceptual
domains within the framework of the Prototype Theory. The study aimed to identify the
cognitive and culturally based lexical inventory; accordingly, the categories of fruit, emotion,
vehicle, food, game, profession, bird, illness, animal, and furniture were used as the basis. The
study was designed in accordance with a survey research design. The study group consists of a
total of 195 foreign participants enrolled at Bursa Uludag University TOMER and Bartin
University TOMER during the 2025-2026 academic year. A word association form structured
based on Ontiir’s theory was used as the data collection tool. Participants were asked to write
down the first five words that came to mind for each category. The data were coded using MS
Excel and MAXQDA software, analyzed using descriptive statistics, and evaluated based on
frequency and percentage values. During the analysis process, the words/concepts that
participants most frequently and prioritized through association were accepted as the prototypes
of the relevant categories. According to the study’s findings, participants wrote “apple” for the
fruit category, “happiness” for the emotion category, “car” for the vehicle category, “rice” for
the food category, “soccer” for the game category, “doctor” for the profession category,
“sparrow” for the bird category, “flu” for the illness category, “cat” for the animal category,
and “table” for the furniture category. The findings appear consistent with the member
structures observed in studies conducted within the framework of the prototype theory, and the
concepts related to the categories are present in a number and proportion sufficient to be
considered prototypes. This indicates that participants share the same associations within the
same categories. In the food, profession, and bird categories, participants’ responses were more
scattered compared to the others. Traces of Turkish culture are evident in the food category.
Based on these results, recommendations have been provided to textbook authors, researchers,
and practitioners regarding concept teaching and vocabulary development.

Keywords: Turkish as a foreign language, the Prototype Theory, association.
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Ozet

Dijitallesme siireciyle birlikte dil 6grenme ortamlar1 6nemli 6l¢iide degismis, geleneksel
sOzliik kullanimi1 giderek yerini daha hizli, etkilesimli ve ¢ok islevli dijital araglara birakmaya
baslamistir. Bu baglamda arastirma, Tiirk¢e 6grenen yabanci 6grencilerin sozlik kullanim
bicimlerini, tercih ettikleri sozliik tiirlerini, sdzliige hangi durumlarda bagvurduklarini ve yapay
zeka destekli araclart dil 6grenme siirecinde nasil degerlendirdiklerini ortaya koymay1
amaglamaktadir. Bu dogrultuda arastirma, nicel arastirma yaklasimi cergevesinde betimsel
tarama modeli kullanilarak gergeklestirilmistir. Arastirmaya 60 uluslararasi 6grenci katilmigtir.
Veri toplama araci olarak, katilimcilarin demografik bilgileri ile sozlik kullanim
aliskanliklarini ve sozliiklere iliskin goriislerini belirlemeye yonelik kapali ve yari agik uglu
sorulardan olusan bir anket formu hazirlanmistir. Anket formu uzman goériisleri dogrultusunda
diizenlenmis ve farkli dil diizeylerinde Tiirk¢ge 6grenen uluslararasi 6grencilere uygulanmaistir.
Elde edilen veriler frekans ve yilizde degerleri kullanilarak betimsel olarak analiz edilmis,
“diger” segenegi kapsaminda verilen acik uglu cevaplar ise icerik analizi yoluyla kategorilere
ayrilarak degerlendirilmistir. Bu kapsamda elde edilen bulgular, 6grenciler igin sozliik
kullaniminin dil 6grenme siireglerinde halen 6nemli bir 6§renme stratejisi oldugunu ortaya
koymustur. Basili sozliiklerin yerini biiyiik 6l¢iide dijital sozliiklerin almaya bagladig: da tespit
edilmistir. Katilimeilarin énemli bir kismi dijital sozliikleri hizli erisim saglamasi, kullanim
kolaylig1 sunmasi ve pratik olmasi nedeniyle tercih ettigini ifade etmistir. Bunun yaninda baz
ogrencilerin hem basili hem de dijital sozliikleri birlikte kullanmaya devam ettigi, bu agidan
basili sozliiklerin tamamen ortadan kalkmadig1 dikkat ¢ekmistir. Calismada, her iki sozliik
aracinin da en ¢ok kelimelerin anlamlarin1 6grenmek amaciyla kullanildigi belirlenmistir.
Sozliikte aranan kelime tiirleri incelendiginde teknik ve akademik terimlerin yani sira deyim ve
atasdzleri gibi kiiltiirel dil unsurlarmin da énemli bir yer tuttugu anlasilmistir. Ogrencilerin yeni
bir kelimeyle karsilastiklarinda 6ncelikle baglamdan anlam ¢ikarmaya calistiklari, ardindan
sOzliige bagvurduklar dikkat ¢ceken bulgular arasinda yer almistir. Bunun yaninda dil 6grenen
ogrencilerin sozliiklere Ozellikle okuma, yazma ve ders sirasinda ihtiya¢ duyduklar
belirlenmistir. Aragtirmanin dikkat ¢ekici sonuglarindan bir digeri ise 6grencilerin yapay zeka
destekli dil araclarimi sozliik isleviyle kullanma egilimlerinin giderek arttiginin goriilmesidir.
Katilimcilarin 6nemli bir kisminin (ChatGPT gibi) yapay zeka tabanli araclar1 kelimelerin
anlamlarmi 6grenmek, ceviri yapmak veya baglam igerisinde kullanim ornekleri gdérmek
amaciyla tercih ettigi belirlenmistir. Baz1 6grencilerin bu araglar1 sozliiklerden daha faydali
buldugu goriilmiistiir. Bununla birlikte basili sozliikklerin tamamen terk edilmedigi, farkl
araglarin bir arada kullanildig1 da belirlenmistir. Bu dogrultuda, yapay zekd araglarmin dil
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O0grenme siireclerinde yeni bir sozliik kullanim bigimi olarak rol aldig: ifade edilebilir. Diger
yandan 6grenciler, gelecekte gelistirilecek sozliiklerin yalnizca kelime anlami sunan kaynaklar
olmaktan Ote, daha etkilesimli ve baglam temelli 6grenme araglari olmasi gerektigini
vurgulamistir.  Ogrenciler 6zellikle kelimelerin farkli baglamlardaki kullanimlarinm
sunulmasini, giinlilk konusma diline uygun 6rnek ciimlelerin verilmesini ve akademik dil ile
glinliik dil arasinda ayrim yapilmasini énemli gérmiistiir. Bununla birlikte telaffuz destegi,
kullanic1 geri bildirimlerine dayali ceviri gelistirme ve zengin kullanim Ornekleri gibi
Ozelliklerin de sozliiklerde yer almasi gerektigi ifade edilmistir. Elde edilen bulgular 1s18inda
aragtirmanin dil 6grenirken sozliikk kullanimina iligkin alanyazina katki saglayacak bir bakis
acis1 sundugu soOylenebilir. Bu agidan calisma sonuglart dikkate alindiginda, dijitallesen
O0grenme ortamlarinda yapay zeka destekli sozliiklerin dil 6gretiminde etkili bir 6grenme araci
olarak kullanilabilecegi degerlendirilmektedir. Bu cercevede Tiirkge 6grenen yabancilar icin
kapsamli, yapay zeka destekli, 6rnek climleler iceren ve interaktif ozellikler barindiran
sozliiklerin gelistirilmesi Onerilmektedir.

Anahtar Kelimeler: yapay zeka destekli dil araclari, sézliik kullanimi, dijital sozliikler, Tiirk¢enin yabanci
dil olarak ogretimi, dil 6grenme stratejileri.

Abstract

The rapid process of digitalization has significantly transformed language learning
environments, reshaping the tools and strategies used by learners. Traditional printed
dictionaries, once considered the primary resource for understanding vocabulary, are
increasingly being replaced by faster, more interactive, and multifunctional digital tools. With
the development of online dictionaries, mobile applications, and artificial intelligence (Al)—
supported language technologies, learners now have access to a wider range of resources that
provide instant translations, pronunciation support, contextual examples, and interactive
learning opportunities. In this context, understanding how language learners use dictionaries
and digital language tools has become an important research topic in the field of foreign
language education. The present study aims to examine the dictionary use habits of learners of
Turkish as a foreign language and to explore their tendencies toward digital and Al-supported
language tools. Specifically, the study investigates the types of dictionaries learners prefer, the
situations in which they consult dictionaries, the types of words they search for, and how they
evaluate artificial intelligence—based tools as part of their language learning process. By
focusing on these aspects, the research seeks to provide insights into the changing nature of
dictionary use in digitally mediated language learning environments. The research was
conducted using a descriptive survey model within the framework of a quantitative research
approach. Data were collected through a questionnaire designed to gather information about the
participants’ demographic characteristics, dictionary use habits, language learning strategies,
and their views on digital dictionaries and artificial intelligence tools. The questionnaire
consisted of closed-ended and semi-open-ended questions. It was developed based on expert
opinions and administered to international students learning Turkish at different proficiency
levels. The data obtained from the closed-ended questions were analyzed descriptively using
frequency and percentage values. Responses provided under the “other” option were
categorized through content analysis and included in the overall evaluation. The findings of the
study indicate that dictionary use remains an important learning strategy for students learning
Turkish as a foreign language. However, the results also reveal a significant shift from
traditional printed dictionaries to digital dictionaries. A large proportion of the participants
reported that they prefer digital dictionaries because they provide quick access to information,
are easy to use, and offer practical solutions during the learning process. Nevertheless, the
results also show that printed dictionaries have not completely disappeared, as some students
continue to use both printed and digital dictionaries together. Another important finding of the
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study is that dictionaries are primarily used to learn the meanings of unfamiliar words. When
the types of words searched in dictionaries were examined, it was observed that, in addition to
technical and academic terms, learners frequently look up idioms and proverbs, which represent
culturally embedded elements of language. The results also show that students often try to infer
the meaning of new words from context before consulting a dictionary. In addition, dictionaries
are most frequently used during reading, writing, and classroom activities. The study also
highlights the growing role of artificial intelligence—supported language tools in vocabulary
learning. Many participants reported using Al-based tools such as ChatGPT to learn word
meanings, translate sentences, and observe contextual usage examples. Some learners even
consider these tools more useful than traditional digital dictionaries due to their interactive and
explanatory features. However, the findings indicate that Al tools are not completely replacing
dictionaries but rather functioning as complementary resources within the language learning
process. Based on these findings, the study suggests that future dictionaries should evolve
beyond traditional word-definition formats and become more interactive, context-based
learning tools. Learners emphasize the importance of providing example sentences in different
contexts, distinguishing between academic and everyday language, and offering pronunciation
support. They also highlight the value of features such as user feedback—based translation
improvement and richer usage examples. In this regard, developing comprehensive Al-
supported dictionaries specifically designed for learners of Turkish as a foreign language may
contribute significantly to more effective vocabulary learning in digital learning environments.

Keywords: artificial intelligence—supported language tools, dictionary use, digital dictionaries, teaching
Turkish as a foreign language, language learning strategies.
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Ozet

Kelime 6gretimi, 6grenicilerin hedef dildeki anlama ve anlatma becerilerini dogrudan
etkileyen dil edinim siirecinin temel bilesenlerinden biridir. Yabancilara Tiirkce Ogretimi
alaninda da kelime 0gretiminin niteligi, iletisimsel yeterliligin kazanilmasinda belirleyici bir
islev istlenmektedir. Bu nedenle kelime Ogretiminde kullanilan yontem ve araglarin
cesitlendirilmesi, 6grenme siirecinin hem verimliligini hem de kaliciligin1 artirmak agisindan
biiyiik onem tagimaktadir. Dijital teknolojilerin dil egitimine entegrasyonuyla birlikte Web 2.0
araclari, kelime 6gretiminde etkili ortamlar olarak one ¢ikmaktadir. Bu araglarin sundugu
tekrar, oyunlastirma ve bireysellestirme imkanlari, Ogrenme siirecini olumlu yo6nde
desteklemektedir. Bu ¢alismanin temel amaci, yabancilara Tiirk¢e kelime 6gretiminde Quizlet
kullanimina iligkin 6grenicilerin deneyimlerini ve goriislerini derinlemesine ortaya koymaktir.
Quizlet kullanimimnin Ggrenicilerin  kelime 0Ogrenme siireclerine yonelik algilarini  ve
motivasyonlarint nasil etkiledigini belirlemek ile teknoloji destekli kelime Ogretimine dair
deneyimleri betimlemek calismanin alt amaglar1 arasinda yer almaktadir. Bu dogrultuda
Quizlet; dijital kartlar imkan1 sunmasi, kelimelerin 6grenilene kadar tekrar edilmesine olanak
tanimas1 ve oyunlastirilmis bir yap1 icermesiyle ogrenicilerin kelime 6grenme siirecini daha
aktif ve anlamli bir deneyime doniistiirmektedir. Calisma grubunu bir devlet {iniversitesine
bagli TOMER'de 6grenim goren A2, Bl ve B2 diizeylerinde toplam 45 yabanci uyruklu
Ogrenici olusturmaktadir. Arastirmada nitel arastirma yaklasimi cergevesinde betimsel
olgubilim deseni benimsenmistir. Bu desen, 6grenicilerin Quizlet araciligiyla kelime 6grenme
deneyiminin 6ziinii ve bu deneyimi nasil anlamlandirdiklarin1 ortaya koymak amaciyla tercih
edilmistir. Veriler, arastirmacilar tarafindan gelistirilen yar1 yapilandirilmis goriisme formu ile
toplanmistir. Elde edilen veriler, Giorgi'nin betimsel fenomenolojik analiz yaklagimi temel
alinarak ¢oziimlenmistir. Bulgular, 6grenicilerin Quizlet deneyimini genel olarak motivasyon
artirict ve kelime 6grenme siirecini kolaylastiric1 bigcimde algiladiklarini ortaya koymaktadir.
Ogreniciler ayrica tekrar temelli yapmnin &grenilen kelimelerin akilda kalmasina katki
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sagladigini ifade etmistir. Ogrenicilerin deneyimleri ve karsilastiklan giicliikler 1s131nda Quizlet
kullanimina iligkin gli¢lii ve zayif yonler belirlenmis; 6gretici ve 6grenicilere yonelik 6nerilerde
bulunulmustur.

Anahtar Kelimeler: yabancilara Tiirk¢e dgretimi, kelime dgretimi, dijital teknolojiler, Web 2.0 araglari,
quizlet.

Abstract

Vocabulary teaching is one of the fundamental components of the language acquisition
process, directly influencing learners’ comprehension and expression skills in the target
language. In the field of teaching Turkish to foreign learners, the quality of vocabulary teaching
also plays a decisive role in the acquisition of communicative competence. For this reason,
diversifying the methods and tools used in vocabulary teaching is of great importance in terms
of enhancing both the efficiency and retention of the learning process. With the integration of
digital technologies into language education, Web 2.0 tools have emerged as effective platforms
for vocabulary teaching. The opportunities for repetition, gamification and personalisation
offered by these tools positively support the learning process. The primary aim of this study is
to provide an in-depth examination of learners’ experiences and views regarding the use of
Quizlet in teaching Turkish vocabulary to non-native speakers. The study’s secondary
objectives include determining how the use of Quizlet affects learners’ perceptions and
motivation regarding their vocabulary learning processes, and describing their experiences with
technology-supported vocabulary teaching. In this regard, Quizlet transforms the vocabulary
learning process into a more active and meaningful experience by offering digital flashcards,
enabling words to be repeated until mastered, and incorporating a gamified structure. The study
group consists of a total of 45 foreign learners studying at TOMER, affiliated with a state
university, at A2, Bl and B2 levels. The study adopted a descriptive phenomenological design
within the framework of a qualitative research approach. This design was chosen to reveal the
essence of learners’ experience of learning vocabulary through Quizlet and how they make
sense of this experience. The data were collected using a semi-structured interview form
developed by the researchers. The data obtained were analysed based on Giorgi’s descriptive
phenomenological analysis approach. The findings reveal that learners generally perceive their
Quizlet experience as motivating and facilitating the word-learning process. Learners also
stated that the repetition-based structure contributed to the retention of the words they had
learnt. In light of the learners’ experiences and the difficulties they encountered, the strengths
and weaknesses of using Quizlet were identified, and recommendations were made for both
teachers and learners.

Keywords: teaching Turkish to foreigners, vocabulary teaching, digital technologies, Web 2.0 tools, Quizlet.
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Yabanci dil olarak Tiirk¢e dgretimi siirecinde, kelime dgretimi biiylik bir 6neme sahiptir.
Ogrencilerin, hedef dilde genis bir s6z varlig1 bilgisine sahip olmalar1 dil 6gretimin en temel
basamaklarindan biridir. Bunun icin kelime ve soz varlig1 6gretiminde ¢ok ¢esitli materyaller
kullanilmaktadir. Kelime 06gretiminde siklikla kullanilan materyallerden biri de hikaye
kitaplaridir. Basili ve geleneksel metinlerin yan1 sira sesli ve dijital materyallerin kullanima,
ogretimin daha hizli ve daha kalic1 olmasmi olumlu yénde destekleyecektir. Ogrencilerin hem
isitsel hem de gorsel girdi alarak kelimeleri baglam igerisinde daha hizli kavramalarina olanak
tanir. Milli Egitim Bakanligi (M.E.B.) tarafindan yurt disindaki Tiirk ¢ocuklar i¢in hazirlanan
"Sesli Hikaye Kitaplar1 Seti", zengin gorsel icerigi ve profesyonel seslendirmeleriyle yabanci
dil olarak Tiirk¢e 6gretimi siniflart i¢in de yiiksek potansiyelli bir materyal sunmaktadir. Ancak,
belirli bir hedef kitle (iki dilli ¢cocuklar) i¢in hazirlanan bu materyallerin, Tiirkiye’de Tiirkce
Ogrenen yabanci dgrencilerin dil seviyelerine (A1-C1) ne derece uygun oldugunun tespiti i¢in
bir inceleme gerekmektedir.

Bu caligmanin temel amaci, s6z konusu materyallerin yabancilara Tiirk¢e 6gretimi alaninda
materyal olarak kullanilip kullanilamayacaginin anlasilmasi i¢in yapay zeka destegi ile hedef
metinlerin s6z varlig1 unsurlarim tespit edip dil seviyelerini ortaya koymaktir. Bu kapsamda
veri toplama araci olarak dokiiman analizi kullanilan ¢alismada, M.E.B. Sesli Kitap Seti
icerisinde yer alan 14 hikadye kitabinin s6z varligi unsurlarimi belirlemek i¢in yapay zeka
destekli CLAUDE uygulamas: ile kelime analizi yapilirken CIBAKAYA 2.3 programindan
yararlanilarak da kitaplarda yer alan kelime, ikileme, deyim ve atasozlerinin kullanim sikliklar
belirlenmistir. Elde edilen bulgulara gore incelenen hikaye kitaplar1 dil seviyelerine (A1-C1)
gore seviyelendirilmistir. Arastirma ile yabancilara Tiirk¢e 6gretimi alaninda kullanilabilecek
materyallerin, bilimsel temellere dayandirilarak hizlica belirlenebilmesine katki sunulmasi
hedeflenmektedir.

Anahtar Kelimeler: Tiirkcenin yabanci dil olarak ogretimi, yapay zekd, kelime ogretimi, soz varligi, kelime
stklig.
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Abstract

In the process of teaching Turkish as a foreign language, vocabulary instruction plays a
crucial role. Equipping students with a broad vocabulary in the target language is one of the
most fundamental steps in language instruction. To this end, a wide variety of materials are
used in vocabulary and lexical instruction. One of the materials frequently used in vocabulary
instruction is storybooks. The use of audio and digital materials, in addition to printed and
traditional texts, will positively support faster and more lasting learning. It enables students to
grasp words more quickly within their context by receiving both auditory and visual input. The
“Audio Storybook Set” prepared by the Ministry of National Education (M.E.B.) for Turkish
children abroad offers a highly promising resource for Turkish language classes as a foreign
language, thanks to its rich visual content and professional narrations. However, an analysis is
required to determine to what extent these materials, which were prepared for a specific target
audience (bilingual children), are suitable for the language proficiency levels (A1-C1) of
foreign students learning Turkish in Turkey.

The primary objective of this study is to identify the lexical elements of the target texts and
determine their language levels with the support of artificial intelligence, in order to assess
whether these materials can be used in the field of teaching Turkish to foreign learners. In this
study, which employs document analysis as a data collection method, word analysis was
conducted using the Al-supported CLAUDE application to identify the lexical elements of 14
storybooks included in the M.E.B. Audiobook Set. Additionally, the CIBAKAYA 2.3 program
was utilized to determine the frequency of words, phrases, idioms, and proverbs found in the
books. Based on the findings, the storybooks under examination were categorized according to
language proficiency levels (A1-C1). The research aims to contribute to the rapid identification
of materials suitable for teaching Turkish to non-native speakers, grounded in scientific
principles.

Keywords: Teaching Turkish as a foreign language, artificial intelligence, vocabulary instruction, lexical
inventory, word frequency.
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Belirli bir alanda nitelikli bilimsel iiretimlerin s6z konusu olabilmesi i¢in kavramsal
uzlaginin saglanmasi gerekmektedir. Birbirinden kolaylikla ayrilamayan kavramlarin
arastirmacilar tarafindan tutarsiz kullanimi, disipline 6zgii anlam birliginin saglanmasinda
zorlayici bir faktor olabilmektedir. Bir kavramin bagka bir kavrama tercih edilmesinin g¢esitli
sebepleri olabilir. Bu sebepleri ortaya koymak, ortak kavramsal anlayisin olugsmasina yardimei
olacaktir.

Egitim bilimleri alaninda son yillarda sikca karsilasilan bireysellestirilmis ogretim
(individualized instruction) ve kisisellestirilmis ogrenim (personalized learning) kavramlari,
cogu calismada birbirinin yerine kullanilsa da alanyazinda tarihsel kokenleri, dayandiklari
kuramsal temeller ve egitim uygulamalarindaki karsiliklar1 bakimimdan 6nemli farkliliklar
gostermektedir (U.S. Department of Education, 2010; OECD, 2018). Bu kavramlarin net
bicimde ayristirillamamasi, 6zellikle politika belgelerinde, 6gretim tasarimi ¢alismalarinda ve
teknoloji destekli Ogrenim ortamlarinda kuramsal belirsizliklere yol ag¢maktadir. Bu
arastirmanin amact, dil 6gretiminin ve 6greniminin birer unsuru olan bireysellestirilmis ogretim
ve kisisellestirilmis 6grenim kavramlarii, 6gretim paradigmasindan 6grenim paradigmasina
geciste yasanan degisimler ile birlikte ele almaktir. Bundan dolay1 ¢alismanin, yabanci/ikinci
dil 6gretiminde bireysellestirilmis 6gretim ve kisisellestirilmis 6grenim kavramlarina iliskin
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kavramsal uzlasiy1 saglamak ve kavramsal modelleme olusturmak agisindan 6zgiin ve alana
katki saglayici oldugu ifade edilmelidir.

Bu arastirma nitel arastirma yontemine uygun olarak tasarlanan bir alanyazin taramasidir.
Aragtirma kapsaminda incelenen bilimsel ¢alismalar betimsel derlemeye uygun olarak
yorumlanmigtir. Betimsel derlemeler bir konuya ac¢iklik getirmek veya belirli bir konuda
kuramsal arka plan olusturmak amaciyla kullanilir. Bu c¢alismada da yabanci/ikinci dil
Ogretiminde paradigma degisimi baglaminda bireysellestirilmis 6gretim ve kisisellestirilmis
ogrenim kavramlar1 tarihsel kokenleri, kuramsal dayanaklar1 ve uygulamadaki karsiliklar
bakimindan incelenmistir.

Arastirma sonucunda 6gretim paradigmasindan 6grenim paradigmasina gegiste; 6gretici ve
Ogrenici rollerinde yasanan degisimlerin ekseninde, tercih edilen materyallerde, 6gretim
ortaminda, 6gretim zamaninda ve kullanilan sunum araglarinda 6grenici merkezli yaklasimlarin
ve teknolojik gelismelerin etkisiyle degisimlerin yasandigi tespit edilmistir. Teknolojik
gelismelerin bir sonucu olarak yapay zeka destekli 0grenim ortamlarinin egitim-6gretim
baglamlarinda sik¢a kullanilmasi ile bireysellestirilmis 6gretim modelinin, her bir 6greniciye
0zgli olarak anlik ve siirekli doniitler verebilen, her 6grenicinin 6grenim ge¢misi, dgrenim
tercihi ve Ogrenim stiline bagli olarak kisisellestirilmis ogrenim rotalar: (learning paths)
sunabilen kisisellestirilmis 6grenim modeline evrilme egiliminde oldugu sonucuna ulagilmaistir.
Bildiride, s6z konusu egilime iliskin kanitlar ve Ongoriiler, alanyazindan hareketle ortaya
konulmaktadir.

Anahtar kelimeler: yabancilara Tiirk¢e ogretiminde paradigma degisimi, bireysellestirilmis ogretim,
kisisellestirilmis ogrenim, 6grenim rotalari, yapay zekd destekli 6grenim ortamlart.

Abstract

Concepts are the core of scientific production. Conceptual consensus is necessary for high-
quality scientific output in a given field. The inconsistent use of concepts by researchers, which
are not easily distinguishable from one another, can be a challenging factor in achieving
discipline-specific semantic unity. There may be various reasons for preferring one concept
over another. Identifying these reasons will help in the formation of a common conceptual
understanding. A common conceptual understanding is also needed in studies conducted in the
field of teaching Turkish to foreigners. It is believed that addressing this need will be important
in the production of high-quality and reliable information.

Individualized instruction and personalized learning, concepts frequently encountered in
the field of educational sciences in recent years, are often used interchangeably in many studies.
However, they exhibit significant differences in terms of their historical origins, theoretical
foundations, and applications in educational practice (U.S. Department of Education, 2010;
OECD, 2018). The inability to clearly differentiate these concepts leads to theoretical
ambiguities, particularly in policy documents, instructional design studies, and technology-
supported learning environments. The aim of this research is to examine individualized
instruction and personalized learning, both elements of language teaching and learning, along
with the changes experienced during the transition from an instructional paradigm to a learning
paradigm. Therefore, this study should be considered original and contribute to the field in
terms of establishing conceptual consensus and creating conceptual models regarding
individualized learning and personalized instruction in foreign/second language teaching.

This study adopts a qualitative research design and is structured as a literature review. The
studies examined within the scope of the research were analyzed through a descriptive review
approach. Descriptive reviews aim to clarify a given topic and to construct a coherent
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theoretical framework within a particular field. In this context, the present study examines the
concepts of individualized instruction and personalized learning within the paradigm shift in
foreign/second language education, focusing on their historical development, theoretical
underpinnings, and practical implications.

The research results indicate that the transition from an instructional paradigm to a learning
paradigm is driven by changes in the roles of both instructors and learners, as well as shifts in
preferred materials, learning environments, teaching times, and presentation tools, all
influenced by learner-centered approaches and technological advancements. As a consequence
of technological advancements, the frequent use of Al-supported learning environments in
educational contexts has led to the evolution of the individualized instruction model into a
personalized learning model that provides instant and continuous feedback to each learner,
offering personalized learning paths based on each learner's learning history, preferences, and
style.

Keywords: paradigm shift in teaching Turkish to foreigners, individualized instruction, personalized
learning, learning paths, Al-powered learning environments.
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Insan bilgi ve becerisinin ise kosuldugu her tiirlii meslek alaninda belirli kabiliyetlerin,
sahip olunmasi beklenen niteliklerin ve 6zelliklerin tanimlanarak ortaya konulmasi beklenir.
Mesleki kabiliyetlerin, sahip olunmast beklenen niteliklerin ve 6zelliklerin yabanci/ikinei dil
Ogretimi alanindaki adlandirmalari konusunda gerek akademik alanyazin gerekse referans
metinler g6z 6niinde bulunduruldugunda, kavramsal bir uzlaginin saglanmadig1 goriilmektedir.
Bu nedenle uluslararas1 alanyazinda yerlesik competence, competency ve proficiency
terimleriyle karsilanan kavramlardan baslayarak yeterlik, yeterlilik, yetkinlik kavramlarinin
irdelenmesi, bdylelikle anlam miizakeresine ulasilmasi, ortak kavramlar araciligiyla ortak bir
dil olusturulmasi yabanci/ikinci dil 6gretimi alanmi i¢in 6nem arz etmektedir. Kavramlari
Ingilizcede ve Tiirkcede sdzciiksel es degerlik ¢ergevesinde kullanma egilimi, ceviri siirecinde
karmasa yaratabilmektedir. Buradan hareketle calismanin amaci, Tiirkce alanyazinda
gozlemlenmekte olan tanim ve sinir sorununu ele alarak, bir yandan competence, competency,
proficiency ve yeterlik, yeterlilik, yetkinlik kavramlarinin anlam katmanlarini, 6te yandan bu
kavramlarin referans metinlerde kullanimlarin1 belirlemek; bdylelikle yabanci/ikinci dil
Ogretimi alaninda bir kavramsal uzlasi saglayarak 6gretici odakli bir mesleki beceriler ¢ercevesi
cizilmesine iligkin farkindalik olusturmaktir. Bu kavramlarin anlamsal gonderimlerinin
netlestirilmesi ve belirleyici ayrimlarin ortaya konulmasi akademik tutarliliin yaninda,
yabanct dil Ogreticilerinin meslegini tanimlama, Ogreticilerin sahip olmalar1 beklenen
kabiliyetleri, nitelikleri ve 6zellikleri sinirlandirma noktasinda da kritik bir 6neme sahiptir. Bu
dogrultuda, calisma sonucunda yabanci/ikinci dil 6gretimi alaninda pedagojik terminolojiye
uygun bir ¢er¢eve sunulmaya caligilacaktir.

Anahtar Kelimeler: kavramsal uzlasi, mesleki beceri, yeterlik, yeterlilik, yetkinlik.
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Abstract

In any professional field where human knowledge and skills are utilized, it is expected that
specific abilities, anticipated qualities, and characteristics will be defined and presented.
Regarding the terminology of professional abilities, expected qualities, and characteristics in
the field of foreign/second language teaching, it is observed that there is no conceptual
consensus, both in the academic literature and in reference frameworks. Therefore, examining
the equivalent concepts of yeterlik, yeterlilik, and yetkinlik in Turkish, starting with the
established terms competence, competency, and proficiency in the international literature, and
thus reaching a negotiation of meaning and creating a common conceptual ground through
shared concepts, is of importance for the field of foreign/second language teaching. The
tendency to use these concepts within the framework of lexical equivalence in English and
Turkish can create confusion in the translation process. Based on this, the aim of this study is
to address the definition and boundary problem observed in the Turkish literature, on one hand,
to determine the semantic layers of the concepts of competence, competency, proficiency, and
on the other hand, to determine the usage of these concepts in reference frameworks; The aim
is to create awareness regarding the establishment of a instructor-centered professional skills
framework by achieving a conceptual consensus in the field of foreign/second language
teaching. Clarifying the semantic references of these concepts and highlighting the defining
distinctions are critically important not only for academic consistency but also for defining the
profession of foreign language instructors and outlining the anticipated abilities, qualities, and
characteristics of instructors. Accordingly, this study will attempt to present a framework
consistent with pedagogical terminology in the field of foreign/second language teaching.

Keywords: competence, competency, conceptual consensus, proficiency, professional ability.
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Yeni bir dil 6grenen bireylerin hedef dile ait kavramlara yonelik imgesel algilari, o dilin
Ogrenicinin zihinsel diinyasinda nasil bir baglamda kodlandigina ve hangi degerlerle
iliskilendirildigine dair 6nemli ipuglar1 sunmaktadir. Yabanci dil 6grenme siireci, sadece dilsel
becerilerin kazanimi degil, ayn1 zamanda hedef dilin 6grenicinin zihninde somut ve soyut
imgeler araciliiyla yeniden anlamlandirildigi dinamik bir alg1 insasidir. Bu ¢aligma, yabanci
dil olarak Tiirk¢e 6grenen dgrencilerin "Tiirkge” sdzciiiine yonelik imgesel algilarini kelime
esleme testi araciligiyla incelemeyi amaglamaktadir. Aragtirmanin ¢alisma grubunu Tiirkiye’de
bulunan ¢esitli devlet tiniversitelerinin Dilmer-Toémer kurumlarinda 6grenim gérmekte olan
toplam 78 yabanci uyruklu 6grenci olusturmaktadir. Veriler Google Forms araciligiyla kelime
esleme testi ile toplanmistir. Katilimecilardan "Tiirkce" denildiginde akillarina gelen ilk bes
kelimeyi ve bu kelimeleri se¢gme nedenlerini yazmalar: istenmis ve toplam 390 kelime elde
edilmistir. Veriler igerik analizi yontemiyle Ogrenme Siireci ve Egitim Ortami (%18,5), Dil ve
Tetisim (%17,2), Kiiltiir, Tarih ve Kimlik (%15,4), Duygu ve Algi (%12,3), Sosyal Baglar ve
Miskiler (%6,9), Yemek ve Somut Kiiltiir (%5,6), Medya ve Popiiler Kiiltiir (%1,8) ve diger
(%22,3) olmak iizere sekiz ana tematik kategori altinda smiflandirilmistir. Smiflandirmanin
giivenirligini artirmak amaciyla iki arastirmaci birbirinden bagimsiz olarak kategorileri
olusturmus, olusturulan kategoriler karsilastirilmis ve arastirmacilar arasinda goriis birligine
dayali nihai kategoriler belirlenmistir. Ayrica kategorilerin yapay zeka arac1 Claude araciligiyla
da kontrolii saglanmistir. Bulgular, B1 diizeyindeki 6grencilerin Tiirk¢eyi dncelikle kurumsal
O0grenme baglamiyla iliskilendirdigini, dil seviyesi yiikseldikce (B1’den C1’e) bu alginin
kiltiirel kimlik ve sosyal bag temalarma dogru evrildigini ortaya koymaktadir. En sik
tekrarlanan imgeler ¢ay, Istanbul, merhaba ve zor kelimeleridir. Bu bulgular Tiirk¢enin
ogrencilerin zihninde kiiltiirel ¢ekicilik ile dilsel giicliik algisin1 eszamanli barindirdigina isaret

Atif icin/To cite: Koksal, B. & Aydin, I.S.(24-26 Nisan 2026). Yabanci Dil Olarak Tiirk¢e Ogrenen Ogrencilerin
Tiirkgeye Yonelik Imgesel Algilar1 [Konferans/Sempozyum Sunumu]. XI. Uluslararasi Yabanci Dil Olarak
Tiirkgenin Ogretimi Sempozyumu, Bursa, Tiirkiye.
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etmektedir. Calisma, yabancilara Tiirk¢e 6gretiminde kiiltiirel ve duyusal baglam olusturmanin
onemine dikkat ¢ekmektedir.

Anahtar Kelimeler: imgesel algi, dilsel algi, Tiirk¢eye yonelik algi, Tiirkce, yabanct dil olarak Tiirkge
ogretimi.
Abstract

The imaginative perceptions of concepts in a target language offer important clues about
how that language is encoded in the learner's mental world and the values associated with it.
The foreign language learning process is not only about acquiring linguistic skills, but also
about constructing a dynamic perception in which the target language is reinterpreted in the
learner's mind through concrete and abstract images. This study aims to examine students'
imaginative perceptions of the word "Turkish" as they learn Turkish as a foreign language
through a word-matching test. The study group consists of 78 foreign students studying at
Dilmer-Tomer institutions affiliated with various state universities in Turkey. Data were
collected using a word-matching test via Google Forms. Participants were asked to write down
the first five words that came to mind when "Turkish" was mentioned, along with the reasons
for choosing each, resulting in a total of 390 words. The data were classified into eight main
thematic categories using content analysis: Learning Process and Educational Environment
(18.5%), Language and Communication (17.2%), Culture, History and Identity (15.4%),
Emotion and Perception (12.3%), Social Bonds and Relationships (6.9%), Food and Tangible
Culture (5.6%), Media and Popular Culture (1.8%), and other (22.3%). To increase
classification reliability, two researchers independently created categories, compared them, and
reached consensus on the final categories. The categories were also verified using the artificial
intelligence tool Claude. The findings reveal that B1-level students primarily associate Turkish
with an institutional learning context, and as the language level increases (from B1 to C1), this
perception evolves towards themes of cultural identity and social connection. The most
frequently repeated words are "tea," "Istanbul," "hello," and "difficult." These findings indicate
that Turkish simultaneously evokes perceptions of cultural appeal and linguistic difficulty in
students' minds. The study highlights the importance of creating cultural and sensory contexts
in teaching Turkish to foreigners.

Keywords: Imaginative perception, linguistic perception, perception of Turkish, Turkish language, teaching
Turkish as a foreign language.
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Uluslararasi Ogrencilerin Sosyallesme Siirecinde Tiirk¢eyi Konumlandirma
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International Students Perceive the Role of Turkish in Their Socialization Process
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Ozet

Dil 6gretimi, yalnizca dilsel becerilerin kazandirilmasina odaklanan bir siire¢ olmaktan
cikmig; bireyin sosyal cevreyle kurdugu etkilesim ve hedef topluma uyum siiregleriyle
biitiinlesik bir yapiya doniligsmiistiir. Bu siiregte dil, 6grencilerin hem akademik hem de sosyal
iligkilerini insa etmelerinde merkezi bir rol iistlenir; hedef toplumu anlamak, sosyal aglar
olusturmak ve kiiltiirel normlara uyum saglamak dil araciligiyla gergeklesir. Yeni bir kiiltiirel
ortama dahil olan birey hem akademik hem de sosyal etkilesimlerini biiyiikk Slgiide dil
araciligiyla sekillendirir. Bu baglamda Tiirkge, uluslararasi 6grenciler i¢in hem akademik bir
gereklilik hem de sosyal etkilesim kurma ve aidiyet gelistirme araci olarak dnemli bir rol
istlenmektedir. Ancak uluslararast Ogrencilerin Tiirkceyi sosyallesme siirecinde nasil
konumlandirdiklar1 ve bu dili ne 6l¢iide sosyal bir ara¢ olarak benimsedikleri sinirli sayida
calismada ele alinmistir. Bu arastirma, uluslararasi Ogrencilerin Tiirkgeyi sosyallesme
baglaminda nasil anlamlandirdiklarini ve hangi islevlerle iliskilendirdiklerini ortaya koymay1
amaglamaktadir. Arastirma, nitel arastirma yaklasimina dayali bir durum c¢alismasi olarak
desenlenmistir. Calisma grubunu, 10 uluslararas1 06grenci olusturmaktadir. Veriler,
aragtirmacilar tarafindan gelistirilen ve iki bolimden olusan yar1 yapilandirilmis goriisme
formu araciligiyla toplanmistir. Formun ilk béliimiinde katilimcilara iliskin demografik
bilgilere yer verilmis, ikinci boliimde ise 6grencilerin Tiirkgeyi kullanim alanlari, sosyallesme
siireclerindeki rolii ve dil tercihleri {izerine sorular yoneltilmistir. Elde edilen veriler, icerik
analizi yontemiyle ¢oziimlenmis ve tematik kategoriler altinda siniflandirilmistir. Arastirma
bulgularinin, uluslararasi 6grencilerin Tirkceyi sosyallesme siirecinde farkli big¢imlerde
konumlandirdiklarin1 ortaya koymasi beklenmektedir. Bu dogrultuda Tiirk¢enin, bazi
ogrenciler i¢in sosyal etkilesimi kolaylastiran bir arag, bazilar1 i¢in ise yalnizca islevsel ve
zorunlu bir iletisim dili olarak goriildiigli sonucunun ¢ikacagi ongdriilmektedir. Ayrica dil
yeterligi ile sosyal aglarin genisligi ve kiiltiirel uyum arasinda anlamli bir iliski bulundugu
diisiiniilmektedir. Calismanin, uluslararasi 6grencilerin Tiirk¢eyi sosyallesme siirecinde nasil
konumlandirdiklarin1 ve bu dili ne dl¢iide bir sosyal etkilesim araci olarak benimsediklerini
ortaya koyarak dil 6gretiminde sosyal boyutun gii¢lendirilmesine yonelik somut Oneriler
sunmasi bakimindan biiylik 6nem tagimaktadir.

Anahtar Kelimeler: uluslararasi 6grenciler, Tiirkcenin yabanci dil olarak ogretimi, sosyallesme,
sosyokiiltiirel uyum.
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Abstract

Language teaching has evolved from a process focused solely on acquiring linguistic skills
to an integrated structure encompassing an individual's interaction with their social environment
and adaptation to the target society. In this process, language plays a central role in building
both academic and social relationships for students; understanding the target society, forming
social networks, and adapting to cultural norms all occur through language. Individuals entering
a new cultural environment largely shape their academic and social interactions through
language. In this context, Turkish plays a significant role for international students, both as an
academic requirement and as a tool for establishing social interaction and developing a sense
of belonging. However, how international students position Turkish in their socialization
process and to what extent they adopt this language as a social tool has been addressed in a
limited number of studies. This research aims to reveal how international students understand
Turkish in the context of socialization and with which functions they associate it. The research
is designed as a case study based on a qualitative research approach. The study group consists
of 10 international students. Data were collected through a semi-structured interview form
developed by the researchers, consisting of two parts. The first section of the form included
demographic information about the participants, while the second section posed questions about
students' areas of use of Turkish, its role in socialization processes, and language preferences.
The data obtained were analyzed using content analysis and classified under thematic
categories. The research findings are expected to reveal how international students position
Turkish in their socialization process in different ways. Accordingly, it is predicted that Turkish
will be seen as a tool that facilitates social interaction for some students, while for others it is
only a functional and necessary language of communication. Furthermore, a significant
relationship is thought to exist between language proficiency and the breadth of social networks
and cultural adaptation. The study is of great importance because it reveals how international
students position Turkish in their socialization process and to what extent they adopt this
language as a tool for social interaction, and offers concrete suggestions for strengthening the
social dimension in language teaching.

Keywords: international students, teaching Turkish as a foreign language, socialization, sociocultural
adaptation.
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Ozet

Son yillarda yapay zeka temelli dil iiretim araclarinin egitim ortamlarinda yayginlagsmasi,
yapay zeka tarafindan 6gretim amagh lretilen materyallerin niteliginin degerlendirilmesini
gerekli kilmistir. Yapay zeka destegiyle hazirlanan ders materyallerinin kullanildig1 alanlardan
biri de yabanci dilde kelime 6gretimi alanidir. Bu ¢alismanin amaci, yapay zeka destekli olarak
iiretilen metinler ile ders kitabinda yer alan metinlerin s6z varligi agisindan karsilastirilmasidir.
Aragtirma kapsaminda Yeni Istanbul B1 diizeyi ders kitabinda yer alan okuma metinleri ile bu
metinlerle ayni tiir ve temaya sahip yapay zeka aracilifiyla olusturulan metinler s6z varligi
acisindan incelenmistir. Ayn1 dil seviyesi, tiir ve igerik bakimindan benzer 6zellikler tagiyan
metin gruplar1 arasinda karsilastirma yapilmistir. Arastirma nitel arastirma desenlerinden
durum caligmast deseninde yiiriitiilmiistiir. Veriler dokiiman incelemesi yoluyla toplanmis;
toplam ve farkli kelime sayisi, sik kullanilan kelimeler gibi Olgiitler bakimindan analiz
edilmistir. Elde edilen bulgular kapsaminda yapay zeka destekli metinlerin s6z varligi ¢esitliligi
acisindan ders kitaplarindaki metinlerden farklilasip farklilasmadig: ve belirli kelimeleri daha
sik tekrar etme egiliminde olup olmadig1 gibi unsurlar ortaya konacaktir. Caligma sonucunda
yapay zeka tarafindan tretilen metinlerin s6z varligi bakimindan 6gretim materyalleriyle ne
ol¢iide ortiistiigli degerlendirilecektir. Bu yoniiyle arastirmanin yabancilara Tiirk¢e 6gretiminde
yapay zeka destekli metinlerin kelime 6gretimi alaninda kullanilabilirligine iliskin 6nemli
katkilar sunacag1 ve materyal gelistirme siireclerine veri temelli bir bakis agis1 kazandiracagi
diistiniilmektedir.
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Anahtar Kelimeler: yabancilara Tiirkce 6gretimi, kelime ogretimi, yapay zekd, Bl diizeyi, metin analizi.

Abstract

The In recent years, the widespread use of artificial intelligence-based language generation
tools in educational settings has necessitated a reconsideration of the quality of instructional
materials. The aim of this study is to compare Al-generated texts with instructional texts used
at the BI1 level in terms of word frequency and vocabulary. Within the scope of the study,
reading texts from the Yeni Istanbul B1-level coursebook will be examined, and texts of similar
type and theme will be generated through artificial intelligence. In this way, two different text
groups with similar characteristics in terms of content and context will be obtained. The study
will be conducted using a descriptive and comparative design based on document analysis. In
the data analysis process, measures such as total word count, number of unique words, most
frequently used words, word repetition rates, and lexical diversity will be examined for both
text groups. In addition, the appropriateness of the vocabulary used in the texts to the B1 level
will also be evaluated. Based on the findings, the extent to which Al-generated texts overlap
with instructional materials in terms of vocabulary will be determined. It is expected that the
results of the study will reveal whether Al-generated texts tend to repeat certain words more
frequently, whether they differ from instructional texts in terms of lexical diversity, and to what
extent they meet the requirements of the target level. In this respect, the study is expected to
provide significant contributions to the pedagogical usability of Al-generated texts in teaching
Turkish as a foreign language and to offer a data-driven perspective for material development
processes.

Keywords: Teaching Turkish as a Foreign Language, Vocabulary Teaching, Artificial Intelligence, Bl
Proficiency Level, Text Analysis.
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Ozet

Bu arastirma, yabanci dil olarak Tiirk¢ce Ogretiminde kullanilmak {izere ChatGPT ve
Gemini tarafindan {iiretilen Al diizeyi bosluk doldurma etkinliklerini karsilastirmali olarak
incelemeyi amaclamaktadir. Yapay zeka araglari egitimde materyal gelistirme ve Olgme-
degerlendirme siireglerinde yayginlagsa da baslangi¢c diizeyine yonelik etkinliklerin niteligi,
diizeye uygunlugu ve dogrudan kullanilabilirligi yeterince acikliga kavusmus degildir.
Arastirma, nitel arastirma yaklagimi c¢er¢evesinde dokiiman analizi deseniyle planlanmustir.
Veri seti; tanisma, aile, gilinliik rutin ve kisisel bilgiler temalarinda, iki modelden ayn1 standart
istemle tretilecek toplam 40 etkinlikten olugmaktadir. Veriler, CEFR A1l diizey tanimlari ile
Beaugrande ve Dressler’in metinsellik olciitleri temel alinarak diizeye uygunluk, metin niteligi
ve pedagojik kullanilabilirlik a¢isindan degerlendirilecektir. Arastirmadan, her iki modelin kisa
stirede etkinlik tiretebildigi; ancak diizeye uygunluk, dilsel dogallik, baglam ve kullanilabilirlik
bakimindan sinirhiliklar tagidigi yoniinde bulgular elde edilmesi beklenmektedir. Caligmanin,
yapay zeka destekli etkinlik tiretiminin olanak ve simirlarin1 goriiniir kilarak yabanci dil olarak
Tiirkge 6gretimine katki sunacagi diistintilmektedir.

Anahtar Kelimeler: yabanci dil olarak Tiirk¢e ogretimi, yapay zekd, ChatGPT, Gemini, bosluk doldurma
etkinligi.
Abstract

This research aims to comparatively examine A1l-level fill-in-the-blank activities produced
by ChatGPT and Gemini for use in teaching Turkish as a foreign language. Although artificial
intelligence tools are becoming widespread in educational material development and
assessment processes, the quality, appropriateness, and direct usability of activities for
beginners are not yet sufficiently clarified. The research is planned within the framework of a
qualitative research approach using a document analysis design. The dataset consists of a total
of 40 activities produced from both models with the same standard request, covering the themes
of introduction, family, daily routine, and personal information. The data will be evaluated in
terms of appropriateness, text quality, and pedagogical usability based on CEFR Al level
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definitions and Beaugrande and Dressler's textuality criteria. The research is expected to yield
findings indicating that both models can produce activities in a short time; however, they have
limitations in terms of appropriateness, linguistic naturalness, context, and usability. It is
believed that the study will contribute to teaching Turkish as a foreign language by making
visible the possibilities and limitations of Al-supported activity production.

Keywords: Turkish language teaching as a foreign language, artificial intelligence, ChatGPT, Gemini, fill-
in-the-blanks activity.
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Gilintimiizde yabanci dil 6gretimi, dijital bir doniistimiin esiginde sadece igerik iiretimiyle
degil, dlgme-degerlendirme siireglerindeki hiziyla da yeni bir boyut kazanmaktadir. Bu
calismanin temel nedeni; ChatGPT-40, Gemini 1.5 Pro ve Claude 3.5 gibi kiiresel dil modelleri
ile yerli yapay zeka girisimlerinin, Tiirkgenin 6gretiminde ne kadar "mahir" birer yardimci
olabilecegini bir 6gretim gorevlisi perspektifiyle incelenmektedir. Calisma, yapay zekanin
sadece metin iireten bir mekanizma degil; 6grencinin s6z varligini titizlikle dlgen, eksiklerini
bulup ve anlik ¢oziimler sunan bir pedagojik partner olma potansiyelini sorgulamaktadir.

Arastirma, yapay zeka ciktilarini akademik bir siizgecten geciren nitel bir dokiiman analizi
siirecine dayanmaktadir. Uygulama ii¢ temel adimdan olusmaktadir:

1) 1) CEFR (A1-C1) kriterleri gozetilerek belirlenen hedef s6z varlig: listeleri {izerinden
spesifik komutlar (Prompt) ile modiillere tematik icerik ve 6l¢cme materyalleri Urettirilmistir.

2) Uretilen bu ham veriler; dilin dogal yapisi, diizey tutarlilig ve 6lgme-degerlendirme
ilkeleri gibi kritik parametreleri iceren bir analiz matrisi (rubrik) siizgecinden gegirilmistir.

3) Yapay zekanin hatali cevaplara verdigi tepkiler ve sundugu "agiklayici1 doniitler" bir
egitimci goziiyle betimsel olarak ¢coziimlenmistir.

Incelemelerimiz sonucunda, yapay zeka araglarinin hedef s6z varligini baglam iginde
sunma konusunda %751n {izerinde bir diizey uyumu sergiledigi goriilmiistiir. Ozellikle ¢oktan
secmeli sorulardaki celdiricilerin, 6grencinin dil mantigin1 ve kelime bilgisini gercekten
sinayacak kadar gii¢lii kurgulandig saptanmistir. Calisma kapsaminda hazirlanan somut 6rnek
setleri, modellerin yanlis cevap veren Ogrenciye "Neden yanlis?" sorusunu bir dgretmen
titizligiyle, morfolojik ve anlamsal detaylarla agiklayabildigini kanitlamaktadir. Ancak,
Tiirk¢enin ruhu diyebilecegimiz deyimlerde ve kiiltiirel metaforlarda, modellerin hala insan
denetimine ihtiya¢ duydugu bir gercektir.

Calisma, yapay zekanin YDTO alaninda sadece bir materyal fabrikasi degil, ayn1 zamanda
kisisellestirilmis ve dinamik bir "dijital 6lgme asistan1" oldugunu ortaya koymaktadir. Bu
teknoloji, biz 6gretim gorevlilerinin iizerindeki degerlendirme yiikiinii %70 oraninda azaltirken,
ogrencilere sinif disinda da 7/24 rehberlik sunma vaadi tasimaktadir. Sunum esnasinda, farkli
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dil seviyeleri icin liretilen gercek zamanli veri setleri ve ekran goriintiileri iizerinden modellerin
basar1 ve hata analizleri paylasilarak, teknolojinin sinirliliklar1 ve imkanlari tartigilacaktir.

Anahtar Kelimeler: Tiirkce ogretimi, yapay zekd, séz varligi, o6lgme ve degerlendirme, yonerge
miihendisligi.
Abstract

Today, foreign language education is on the cusp of a digital transformation, taking on a
new dimension not only through content creation but also through the speed of its assessment
processes. The primary purpose of this study is to examine, from an instructor’s perspective,
how proficient global language models such as ChatGPT-40, Gemini 1.5 Pro, and Claude 3.5,
along with domestic Al initiatives, can serve as teaching aids in the instruction of Turkish. The
study questions the potential of artificial intelligence not merely as a text-generating
mechanism, but as a pedagogical partner capable of meticulously assessing a student’s
vocabulary, identifying gaps, and providing immediate solutions.

The research is based on a qualitative document analysis process that subjects Al outputs
to an academic filter. The application consists of three main steps:

1) Thematic content and assessment materials for the modules were developed using
specific prompts based on target vocabulary lists determined in accordance with CEFR (A1-—
C1) criteria.

2) This raw data was filtered through an analysis matrix (rubric) that includes critical
parameters such as the natural structure of language, level consistency, and assessment
principles.

3) The AI’s responses to incorrect answers and the “explanatory feedback™ it provides
have been descriptively analyzed from an educator’s perspective.

Our findings indicate that Al tools demonstrate over 75% accuracy in presenting target
vocabulary within context. In particular, it was determined that the distractors in multiple-
choice questions were designed robustly enough to genuinely test students’ linguistic reasoning
and vocabulary knowledge. The concrete example sets prepared as part of the study demonstrate
that the models can explain to a student who gives an incorrect answer why it is wrong with the
precision of a teacher, using morphological and semantic details. However, it remains a fact
that the models still require human oversight when it comes to idioms and cultural metaphors—
what we might call the “spirit” of the Turkish language.

The study demonstrates that artificial intelligence serves not merely as a “content factory”
in the field of distance education, but also as a personalized and dynamic “digital assessment
assistant.” This technology promises to reduce the assessment burden on instructors by 70%
while providing students with 24/7 guidance even outside the classroom. During the
presentation, success and error analyses of the models will be shared using real-time datasets
and screenshots generated for different language proficiency levels, and the technology’s
limitations and capabilities will be discussed.

Keywords: Turkish language education, artificial intelligence, lexicon, assessment and evaluation,
instruction design.
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Ozet

Gilintimiizde dijital cagin getirdigi teknolojik dontigsiimlerle birlikte yabanci dil 6gretimi de
geleneksel ders materyalleri yerini daha etkilesimli ve dinamik, aninda geri bildirim imkan1
sunan yapay zekd (YZ) asistanlarina birakmaktadir. Bu arastirma, Tiirkiye'deki farkli devlet
{iniversitelerine bagl Tiirkce Ogretimi Uygulama ve Arastirma Merkezlerinde (TOMER)
O0grenim gdren uluslararasi 6grencilerin yapay zekdya yonelik tutumlarini ¢esitli degiskenler
agisindan incelemeyi amaglamaktadir. Nicel arastirma yaklagimlarindan tarama modeliyle
yuriitiilen arastirmanin ¢alisma gruunu; Bursa Uludag Universitesi, Bursa Teknik Universitesi,
Mudanya Universitesi, Bartin Universitesi ve Ankara Yildirim Beyazit Universitesi’nde yer
alan A1-C1 dil seviyelerinde Tiirk¢e 6grenmekte olan 192 uluslararas: 6grenci olusturmaktadir.
Veri toplama araci olarak, 5'li Likert tipinde hazirlanan ve "Pozitif Tutum" ile "Negatif Tutum
(Kayg1)" alt boyutlarindan olusan "Yapay Zekdya Yonelik Tutum Olgegi" (Schepman ve
Rodway, 2020; Tiirkce uyarlamasi Kaya, 2022) kullanilmistir. Verilerin analizinde SPSS 26.0
programi ile bagimsiz orneklemler t-testi, tek yonlii varyans analizi (ANOVA) ve Pearson
korelasyon analizi yapilmistir. Bulgular incelendiginde, erkek ogrencilerin pozitif tutum
puanlarmin (X=3.35), kadin 6grencilere (X=3.04) gore istatistiksel olarak anlamli diizeyde
yuksek oldugu saptanmistir (p<.05). Negatif tutum boyutunda cinsiyete gore, genel tutumlarda
ise dil seviyesi ve 6grenim goriilen boliim degiskenlerine gore anlamli bir fark bulunmamstir.
Bu durum, dil seviyesi ve disiplin ayrimi gézetmeksizin teknolojinin dgrencilerin ortak bir
paydada birlestigini gostermektedir. Arastirmanin en ¢arpict bulgusu; 6grencilerin pozitif ve
negatif tutumlar arasinda orta diizeyde, pozitif yonlii ve anlamli bir iliski (r=.563, p<.01)
saptanmasidir. Beklenenin aksine, fayda algis1 ve farkindalik arttikca, etik sorunlara ve risklere
yonelik kaygi diizeyleri de es zamanl yiikselmektedir. Ogrenciler yapay zekayi tek yonlii bir
arag¢ olarak goérmekten ziyade "faydali ancak riskli" bir bilesen olarak degerlendirmektedirler.
Bu durumun dogal bir sonucu olarak bilingli bir teknolojik farkindalik sergilemektedirler.
Sonug olarak; TOMER ders miifredatlarinin "Yapay Zeka Okuryazarligi"ni yeni bir yeterlilik
alan1 olarak dgrencilere kazandirilmasi gerekliligi vurgulanmaktadir. Siniflarda bireyler arasi
etkilesimin merkeze alindig1 ve ayn1 zamanda da YZ asistanlarinin egitim sistemine entegre
edilebildigi hibrit egitim modellerinin gelistirilmesi 6nerilmektedir.

Abstract
Today, with the technological transformations brought about by the digital age, foreign

language instruction is shifting away from traditional teaching materials toward more
interactive and dynamic artificial intelligence (Al) assistants that provide instant feedback. This
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study aims to examine the attitudes of international students enrolled in Turkish Language
Teaching Application and Research Centers (TOMER) affiliated with various state universities
in Turkey toward artificial intelligence from various perspectives. Conducted using the survey
model within the quantitative research approach, the study’s sample consists of 192
international students studying Turkish at A1-C1 language levels at Bursa Uludag University,
Bursa Technical University, Mudanya University, Bartin University, and Ankara Yildirim
Beyazit University. The data collection tool used was the “Attitude Toward Artificial
Intelligence Scale” (Schepman and Rodway, 2020; Turkish adaptation by Kaya, 2022), which
consists of a 5-point Likert scale and includes the subscales “Positive Attitude” and “Negative
Attitude (Anxiety).” Data analysis was conducted using SPSS 26.0, employing an independent
samples t-test, one-way analysis of variance (ANOVA), and Pearson correlation analysis. Upon
examining the findings, it was determined that male students’ positive attitude scores (X=3.35)
were statistically significantly higher than those of female students (X=3.04) (p<.05). No
significant differences were found based on gender in the negative attitude dimension, nor were
there significant differences in overall attitudes based on language proficiency or the
department of study. This indicates that, regardless of language proficiency or academic
discipline, technology serves as a common ground uniting students. The most striking finding
of the study is the identification of a moderate, positive, and statistically significant correlation
(r=.563, p <.01) between students’ positive and negative attitudes. Contrary to expectations,
as perceived benefits and awareness increase, anxiety levels regarding ethical issues and risks
also rise simultaneously. Rather than viewing artificial intelligence as a one-dimensional tool,
students assess it as a “beneficial yet risky” component. As a natural consequence of this, they
demonstrate a conscious technological awareness. In conclusion, the need to incorporate
“Artificial Intelligence Literacy” as a new competency area into TOMER curricula is
emphasized. It is recommended to develop hybrid education models that center on interpersonal
interaction in the classroom while also integrating Al assistants into the education system.
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Yapay Zeka Destegi ile Yabancilara Tiirk¢ce Ogreten Platformlardaki Beyanlarin
Soylemsel Sessizligi
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Ozet

Tiirkgenin yabanci dil olarak 6gretimi, yalnizca pedagojik bir pratik degil; ayn1 zamanda
kiiltiirel diplomasi, dil politikalar1 ve dijital temsil bigimleriyle sekillenen ¢ok boyutlu bir
alandir. Bu baglamda online 6gretim yapilan platformlardaki vaat ifadeleri, bu kesisim
noktalarin1 gorliniir kilan kritik bir ¢dziimleme zemini sunmakta ve dijital 6grenme
ortamlarinda iiretilen etkilesim bi¢imlerinin incelenmesine imkan saglamaktadir.

Bu ¢ok boyutlu yapi icerisinde, son yillarda yayginlasan yapay zeka destekli ¢evrim igi dil
ogretim platformlarinin, Tirkcenin yabanci dil olarak dgretiminde yeni pedagojik imkanlar
sundugu ileri siirlilmektedir. Bu platformlar, kisisellestirilmis 6grenme, aninda geri bildirim ve
etkilesim odakli 68retim gibi vaatleri 6n plana cikararak 6grenen merkezli bir yaklagim
benimsediklerini ileri siirmektedir. Ancak bu sdylemsel vaatlerin, 6grenen—yapay zeka
etkilesiminde ne Ol¢lide karsilik buldugu ve 6grenenin anlam {iretimine nasil bir alan agtig
heniiz tartismaya agilmamstir.

Bu calismada, yabanci dil olarak Tiirk¢e 6greten ¢evrim i¢i platformlarin sundugu yapay
zeka temelli pedagojik vaatler, kullanici etkilesimleri ve sOylem sessizligi baglaminda
incelemektedir. Platformlarin tanitim sdylemlerinde siklikla vurgulanan kisisellestirme, aninda
geri bildirim ve etkilesim iddialarinin ne 6lgiide karsilik buldugu sorgulanmaktadir. Calismada,
tanittm metinleri, platform araylizleri ve Ornek etkilesimleri incelenmekte; sOylemlerin
gostergeleri, ornekleri ile pedagojik agidan ele alinmakta ve 6nemi {izerinde durulmaktadir.

Yapay zeka Tiirk¢enin yabanci dil olarak 6gretiminde gercekten doniistiiriicii bir rol mii
iisteleniyor; yoksa mevcut 6gretim pratiklerini yeni bir sdylemle yeniden mi paketliyor? Elde
edilen sonuglar, online Tiirk¢e 6gretimi yapilan platformlarda yapay zeka vaatlerinin yeniden
diistiniilmesine, sOylem sesizligini azaltmaya yonelik tasarim ilkelerinin gézoniine alinmasina,
yabanci dil olarak Tiirk¢e 6gretiminde insan—makine is birliginin sinirlarinin disiplinlerarasi bir
alan olarak taninmasina gerek duyuldugunu gostermektedir.

Anahtar kelimeler: Yabanc: dil Tiirkce 6gretimi, yapay zekd, séylemsel sessizlik, online egitim
platfomlar, dijital temsil.
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Abstract

Teaching Turkish as a foreign language is not only a pedagogical practice; it is also a multi-
dimensional field shaped by cultural diplomacy, language policies, and digital forms of
representation. In this context, the promises made on online teaching platforms offer a critical
analytical ground that makes these intersection points visible and allows for the examination of
the forms of interaction produced in digital learning environments.

Within this multi-dimensional structure, Al-supported online language teaching platforms,
which have become widespread in recent years, claim to offer new pedagogical possibilities in
teaching Turkish as a foreign language. These platforms claim to adopt a learner-centered
approach by highlighting promises such as personalized learning, instant feedback, and
interaction-oriented teaching. However, the extent to which these discursive promises are
reflected in learner-Al interactions and how they open up a space for the learner's meaning
production has not yet been discussed.

This study examines the Al-based pedagogical promises offered by online platforms
teaching Turkish as a foreign language in the context of user interactions and discursive silence.
It questions the extent to which the claims of personalization, instant feedback, and interaction,
frequently emphasized in the promotional discourses of the platforms, are fulfilled. In the study,
promotional texts, platform interfaces, and sample interactions are examined; the indicators and
examples of the discourses are discussed from a pedagogical perspective, and their importance
is emphasized.

Is artificial intelligence truly playing a transformative role in teaching Turkish as a foreign
language, or is it merely repackaging existing teaching practices with a new discourse? The
results indicate a need to rethink the promises of artificial intelligence in online Turkish
language teaching platforms, to consider design principles aimed at reducing discursive silence,
and to recognize the boundaries of human-machine collaboration in teaching Turkish as a
foreign language as an interdisciplinary field.

Keywords: feaching Turkish as a foreign language, artificial intelligence, discursive silence, online
education platforms, digital representation.
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Ozet

Yazma becerisinin degerlendirilmesi, 6zellikle ikinci/yabanct dil 6gretimi baglaminda,
puanlayicilar arasi tutarlilik, nesnellik ve giivenirlik gibi sorunlar nedeniyle karmagsik bir
stirectir. Son yillarda biiyiik dil modellerinin (Large Language Models, LLMs) gelisimi, yazma
gorevlerinin otomatik puanlanmasinda yeni olanaklar sunmus; ancak bu modellerin insan
puanlayicilarla ne 6lglide uyumlu oldugu ve puanlama davraniglarinin nasil farklilastigi
ikinci/yabanci dil olarak Tiirk¢e yazma becerisi lizerinde heniiz yeterince incelenmemistir. Bu
calismanin amaci, farkli yapay zekd modellerinin yazma puanlamasindaki performanslarini
karsilagtirmak ve bu modelleri birer “puanlayic1” olarak ele alarak insan puanlayicilarla olan
benzerlik ve farkliliklarini incelemektir.

Bu ¢aligsma, nicel arastirma yaklasimina dayali betimsel arastirma modeli ile tasarlanmistir.
Puanlayicilar, tiim aday metinlerini puanladiklari i¢in tiimiiyle c¢aprazlanmis desen
kullanilmistir. Mevcut caligma ilgili Hacettepe Universitesi Sosyal ve Beserl Bilimler

' Bu caligma Ars. Gor Isa Koyuncu’nun Prof. Dr. Nuri Dogan danismanhiginda yiiriitiigii "ikinci/Yabanc1 Dil
Olarak Tiirkce Ogretiminde Yazma Becerilerinin Olgiilmesinde Puanlayicilara Egitim ve Geri Bildirim Vermenin
Puanlayici Davranislarina Etkisi" adli doktora tez ¢calismasindaki verilerden hareketle gergeklestirilecektir.

Atif igin/To cite: Koyuncu, 1., Dogan, N. &Kirdmeroglu, N. (24-26 Nisan 2026). Yazma gorevierinin
puanlamasinda ChatGPT, Gemini ve Claude yapay zekd modellerinin performanslarinmin insan puanlayicilarla
karsilagtiriimas: [Kongre Sunumu]. XI. Uluslararast Yabanci Dil Olarak Tiirkgenin Ogretimi Sempozyumu,
Bursa, Tiirkiye.
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Arastirma Etik Kurulu’ndan 08.04.2025 tarih ve E-66777842-300-00004149342 sayili karar ile
izin alinmstir. Arastirma kapsaminda puanlanan aday metinleri, T.C. Olgme, Se¢me ve
Yerlestirme Merkezi (OSYM) tarafindan gelistirilen e-YDTS nin pilot uygulama verilerinden
OSYM Veri Paylasimi Komisyonu tarafindan verilen resmi izin (Belge Say1 No: E-92968509-
605-367782) dogrultusunda temin edilmistir.

Arastirma kapsaminda, ikinci/yabanci dil olarak Tiirk¢e 6grenenlere ait 60 yazili metin, iki
insan puanlayici ve li¢ farkli yapay zeka modeli (ChatGPT, Gemini ve Claude) tarafindan, yedi
boyutlu analitik bir rubrik kullanilarak degerlendirilecektir. Calismada, yapay zeka modelleri
ve insan puanlayicilarin puanlama davranislar ¢ok yiizeyli Rasch modeli (Many-Facet Rasch
Measurement, MFRM) cercevesinde incelenecektir. Bu dogrultuda, aday (metin), puanlayici
(insan ve yapay zeka modelleri) ve rubrik boyutlar1 ayr1 ayr ylizeyler (facet) olarak modele
dahil edilecektir. Analizler aracilifiyla puanlayict siddeti/yumusakligi (severity/leniency),
tutarlililk  (fit istatistikleri), boyut zorluklar1 ve puanlayici-boyut etkilesimleri
degerlendirilecektir.

Arastirma sorulari, (i) yapay zeka modelleri arasinda puanlama agisindan iliski, (ii) yapay
zekd modelleri ile insan puanlayicilar arasindaki uyum diizeyi, (iii) modellerin tutarlilik ve
sistematik puanlama egilimleri gosterip gostermedigi ve (iv) farkli rubrik boyutlarinda benzer
ya da farkli puanlama davraniglar sergileyip sergilemedikleri tizerine odaklanmaktadir.

Elde edilmesi beklenen bulgularin, yapay zekd modellerinin insan puanlayicilara kiyasla
daha tutarli ancak belirli yonlerden sistematik puanlama egilimleri gosterebilecegine isaret
etmesi beklenmektedir.

Anahtar Kelimeler: yazma becerisi, Cok Yiizeyli Rasch Olgme Modeli (COYROM), otomatik puanlama,
Biiyiik Dil Modeli, ikinci/yabanci dil olarak Tiirkge.

Abstract

Assessing writing skills is a complex process, particularly in the context of second/foreign
language teaching, due to issues such as inter-rater consistency, objectivity, and reliability. In
recent years, the development of large language models (LLMs) has opened up new possibilities
for the automatic scoring of writing tasks; however, the extent to which these models align with
human raters and how their scoring behaviors differ has not yet been sufficiently investigated
in the context of Turkish writing proficiency as a second or foreign language. The aim of this
study is to compare the performance of different Al models in writing assessment and to
examine their similarities and differences with human raters by treating these models as
“raters.”

This study was designed using a descriptive research model based on a quantitative
research approach. Since the raters scored all candidate texts, a fully cross-validated design was
used. This study was approved by the Hacettepe University Research Ethics Committee for
Social and Humanities Sciences with decision number E-66777842-300-00004149342 dated
April 8,2025. The candidate essays scored in this study were obtained from the pilot application
data of the e-YDTS developed by the Center for Assessment, Selection and Placement
(OSYM), in accordance with the official permission granted by the OSYM Data Sharing
Commission (Document No. E-92968509-605-367782).

Within the scope of the study, 60 written text samples from learners of Turkish as a
second/foreign language will be scored by two human raters and three different AI models
(ChatGPT, Gemini, and Claude) using a seven-dimensional analytical rubric. In this study, the
scoring behaviors of Al models and human raters will be examined within the framework of
the Many-Facet Rasch Measurement (MFRM) model. Accordingly, the test sample (text), the
raters (human and AI models), and the rubric dimensions will be included in the model as
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separate facets. Through analyses, rater severity/leniency, consistency (fit statistics), item
difficulty, and rater—item interactions will be evaluated.

The research questions focus on (i) the relationship among Al models in terms of scoring,
(1) the level of alignment between Al models and human raters, (iii) whether the models exhibit
consistency and systematic scoring tendencies, and (iv) whether they demonstrate similar or
different scoring behaviors across different rubric dimensions.

The expected findings are anticipated to indicate that Al models may be more consistent
than human raters but could also exhibit systematic scoring tendencies in certain aspects.

Keywords: writing skills, Many Facet Rasch Measurement (MFRM), automated scoring, Large Language
Models, Turkish as a second/foreign language.
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Ozet

Dil yeterlik smavlari, kiiresellesen diinyada bireylerin akademik ve mesleki
hareketliliginde onemli bir rol oynamaktadir. Bu nedenle uluslararasi sinav kuruluslari,
sinavlarin Olgtiigii yapiyr degistirmeden erisilebilirligi artirmayir amaclayan cesitli test
uyarlamalar1 (testing accommodations) gelistirmistir. Bununla birlikte, standart test
uygulamalar1 6zel gereksinimli bireylerin dil becerilerini adil ve dogru bir sekilde ortaya
koymalarini1 zorlastirabilmektedir. Bu durum, dilde 6l¢gme alaninda “test fairness” ve
“accessibility” kavramlarinin 6nemini arttirmistir.

Bu ¢alismanin amaci, uluslararasi dil yeterlik sinavlarinda 6zel gereksinimli bireyler i¢in
uygulanan test uyarlamalarini incelemek, bu uyarlamalar1 karsilagtirmali olarak analiz etmek,
Tiirkiye’de MEB, OSYM ve YOK iin politika ve diizenlemelerini ortaya koyarak Tiirk¢enin
yabanct/ikinci dil olarak 6gretimi baglamina oneriler gelistirmektir. Bu dogrultuda ¢alisma,
nitel arastirma yaklagimina dayali olarak dokiiman analizi yontemiyle tasarlanmistir. Calismada
0zel gereksinimli bireyler; gorme yetersizligi, isitme yetersizligi, fiziksel yetersizlikler ve
ogrenme giicliigii gibi farkli gereksinim gruplarini kapsayacak sekilde ele alinmistir.

Arastirma kapsaminda; IELTS, TOEFL, Cambridge English ve WIDA ACCESS gibi
uluslararasi dil smavlarinin yani sira e-TEP, e-YDS, e-YOKDIL, YDS, YOKDIL, YDT ve TYS
gibi ulusal dil smnavlarmin erisilebilirlik ve test uyarlama politikalar1 incelenmistir. Veri
kaynaklarii bu sinavlara ait resmi erisilebilirlik yonergeleri, uyarlama politikalar1 ve uygulama
dokiimanlar1 olusturmaktadir. Analiz slirecinde, test uyarlamalari; (1) test formati uyarlamalari,
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(i1) zaman uyarlamalari, (iii) test boliimii uyarlamalari ve (iv) fiziksel ortam ve destek hizmetleri
olmak iizere dort temel boyutta ele alinmistir. Veriler karsilagtirmali dokiiman analizi yoluyla
degerlendirilmistir.

Elde edilmesi beklenen bulgular, incelenen sinavlarda en yaygin uyarlamalarin Braille test
materyalleri, biiyiik puntolu kitapgiklar, ekran okuyucu destekleri, ek siire, alternatif sinav
diizenlemeleri ve yardimci teknolojiler oldugunu gostermektedir. Bununla birlikte, bu
uyarlamalarin testin Olgtiigii yapiyr degistirmeden uygulanmasina 6zellikle dikkat edildigi
ongoriilmektedir. Ayrica sinavlar arasinda erisilebilirlik uygulamalar1 bakimindan farkliliklar
bulundugu ve bazi smavlarin daha kapsamli uyarlama politikalarina sahip oldugu
diistiniilmektedir.

Bu caligma, uluslararasi dil sinavlarinda uygulanan erisilebilirlik politikalarini sistematik
bir bigimde inceleyerek Tirkiye’deki mevcut uygulamalarin iyilestirilmesine ve Tirkce dil
yeterlik sinavlari igin erisilebilirlik temelli bir model gelistirilmesine katki sunmay1
amaglamaktadir. Bu baglamda, ulusal dil smavlarinda standart bir uyarlama politikasinin
olusturulmasu, test gelistiricilere yonelik erisilebilirlik egitimlerinin artirtlmasi ve alternatif test
formatlarinin gelistirilmesi 6nerilmektedir.

Anahtar Kelimeler: Dil yeterlik sinavlari, yabanc: dil olarak Tiirkee, erisilebilirlik, adillik, ozel gereksinimli
bireyler.

Abstract

Language proficiency tests play a significant role in the academic and professional mobility
of individuals in a globalizing world. For this reason, international testing organizations have
developed various testing accommodations aimed at increasing accessibility without altering
the structure of the tests. However, standard testing practices can make it difficult for
individuals with special needs to demonstrate their language skills fairly and accurately. This
situation has heightened the importance of the concepts of “test fairness” and “accessibility” in
the field of language assessment.

The purpose of this study is to examine the testing accommodations applied for individuals
with special needs in international language proficiency exams, to conduct a comparative
analysis of these accommodations, and to develop recommendations for the context of teaching
Turkish as a foreign/second language by outlining the policies and regulations of the Ministry
of National Education (MEB), the Student Selection and Placement Center (OSYM), and the
Higher Education Council (YOK) in Turkey. Accordingly, the study was designed using a
document analysis method based on a qualitative research approach. The study addresses
individuals with special needs, encompassing various need groups such as visual impairments,
hearing impairments, physical disabilities, and learning disabilities.

Within the scope of the research, the accessibility and test adaptation policies of
international language exams—such as IELTS, TOEFL, Cambridge English, and WIDA
ACCESS—as well as national language exams—such as e-TEP, e-YDS, e-YOKDIL, YDS,
YOKDIL, YDT, and TYS—were examined. The data sources consist of the official
accessibility guidelines, accommodation policies, and implementation documents for these
exams. During the analysis process, test accommodations were examined across four main
dimensions: (i) test format accommodations, (ii) time accommodations, (iii) test section
accommodations, and (iv) physical environment and support services. The data were evaluated
through comparative document analysis.

The expected findings indicate that the most common accommodations in the examined
exams include Braille test materials, large-print booklets, screen reader support, extended time,
alternative testing arrangements, and assistive technologies. However, it is anticipated that
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particular attention was paid to implementing these accommodations without altering the
structure of what the test measures. Furthermore, it is believed that there are differences in
accessibility practices among the exams, and that some exams have more comprehensive
accommodation policies.

This study aims to contribute to the improvement of current practices in Turkey and the
development of an accessibility-based model for Turkish language proficiency exams by
systematically examining the accessibility policies implemented in international language
exams. In this context, it is recommended that a standardized accommodation policy be
established for national language exams, accessibility training for test developers be increased,
and alternative test formats be developed.

Keywords: Language proficiency exams, Turkish as a foreign language, accessibility, fairness, individuals
with special needs.
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Ozet

Bu calisma, Olgme, Secme ve Yerlestirme Merkezinin (OSYM) 1974’ten bu yana
stiregelen tarihsel birikimi ile yapay zekanin (YZ) kesisim noktalarmi incelemektedir.
Kurulusundan bu yana biiyiik 6lgekli smavlar gerceklestiren kurumsal hafizasiyla OSYM,
giiniimiizde dijital doniistimle yeni bir boyuta evrilmektedir. Egitimde dl¢me siireclerinde YZ
kullanimi, ilk psikometrik modellerden genis dil modellerine uzanan bir gelisim izlemistir.
Yiiksek gilivenlikli siavlarin (YDS vb.) gizlilik protokolleri, bulut tabanli YZ modellerinin
kullanimi1 6niinde ciddi bir engel teskil etmektedir. Bu sorunu agsmak amaciyla arastirmada, EU
Al Act (2024) uyarinca "yiiksek riskli" olarak siniflandirilan egitimde degerlendirme sistemleri
i¢in "tasarim yoluyla etik" (Ethics by Design) prensibi benimsenmistir. Onerilen modelin,
uzmanlarin i yiikiinii optimize ederek madde {iretiminde zaman ve maliyet verimliligi saglama
potansiyeli tartisilmaktadir.

Bu baglamda calisma, KVKK (2025) ve T.C. Ulusal YZ Stratejisi ile uyumlu "¢evrim dis1
(offline) yapay zeka" mimarisini temel almaktadir. Yerel donanim tercihiyle YDS formatinda
soru yazimi gerceklestirilerek AB Yapay Zeka Yasasi'nin siki veri yonetisimi ve siber giivenlik
standartlarina uyum saglanmistir. Bu stirecte, UNESCO (2023) tavsiyeleri dogrultusunda
uzman denetimini merkeze alan "Insan Denetimli Yapay Zeka" (Human-in-the-Loop)
metodolojisi  uygulanmistir. ' YZ  modellerinde  goriilebilecek  anlamsal  sapmalar
(hallucinations), uzman denetimiyle minimize edilerek maddelerin yiiksek akademik
standartlara uyumu garanti altina alinmistir. Uretilen soru taslaklari, madde giicliik (P) ve ayirt
edicilik (r) indeksleri lizerinden analiz edilerek UNESCO’nun “¢iktilarin nitel ve nicel olarak
dogrulanmas1” ilkesi saglanmustir.

Atif i¢cin/To cite: Sari, E. (24-26 Nisan 2026). Yiiksek Giivenlikli Smav Sistemlerinde Geleneksel Standartlar ve
Modern Céziimler: Cevrim Dist Yapay Zeka ile Giivenli Soru Yazimi [Konferans/Sempozyum Sunumu]. XI.
Uluslararas1 Yabanci Dil Olarak Tiirk¢enin Ogretimi Sempozyumu, Bursa, Tiirkiye.
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Sonuglar, MEB Egitimde YZ Forumu (2024) raporunda vurgulanan merkezi sistemlerin
modernizasyonu hedefiyle de oOrtiismekte ve ¢evrim dist modellerin veri egemenligini
koruyarak verimliligi artirdigin1 gostermektedir. Bu ¢alisma, yapay zekayir 6lgme uzmaninin
yerine gecen bir otomat degil, uzman verimliligini artiran ve kurumsal veri giivenligini koruyan
stratejik bir "asistan" olarak konumlandiran yeni bir operasyonel model 6nermektedir.

Anahtar Kelimeler: cevrim disi yapay zeka, madde yazimi, insan denetimi, merkezi sinavlar, dil sinaviart.

Abstract

This study examines the intersection of the historical heritage of the Assessment, Selection,
and Placement Centre (OSYM) since 1974 with the current advancements in artificial
intelligence (AI). With its institutional memory of conducting large-scale examinations, OSYM
is evolving into a new dimension through digital transformation. The use of Al in educational
assessment has followed a trajectory from early psychometric models to contemporary large
language models. However, the strict confidentiality protocols of high-stake exams (e.g., YDS)
present a significant barrier to the use of cloud-based Al models. To overcome this challenge,
this research adopts the "Ethics by Design" principle for educational assessment systems, which
are classified as "high-risk" under the EU AI Act (2024). The study discusses the potential of
the proposed model to optimise the workload of item-writing experts and provide time and cost
efficiency in item production processes.

In this context, the study is based on an "offline artificial intelligence" architecture, aligned
with KVKK (2025) and the Republic of Tiirkiye National Al Strategy. By opting for local
hardware for YDS-format item writing, compliance with the stringent data governance and
cybersecurity standards of the EU Al Act has been ensured, mitigating data leakage risks.
Throughout the process, the "Human-in-the-Loop" methodology, which centralises expert
oversight as recommended by UNESCO (2023), was applied. Semantic deviations
(hallucinations) potentially inherent in AI models were minimised through expert supervision,
ensuring the alignment of items with the high academic standards of YDS. The analysis of
generated item drafts via psychometric parameters, such as the Item Difficulty Index (P) and
Item Discrimination Index (r), fulfils the UNESCO principle of "qualitative and quantitative
validation of Al outputs™.

The results align with the modernisation goals for centralised systems highlighted in the
MEB International Forum on Al in Education (2024) report, demonstrating that offline models
enhance efficiency while preserving data sovereignty. This study proposes a new operational
model that positions artificial intelligence not as an automaton replacing the assessment expert,
but as a strategic "assistant" that augments expert productivity and safeguards institutional data
security.

Keywords: offline Al, item writing, human-in-the-loop, centralised exams, language assessments.
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Yapay Zekaya Yazdirilmis Masallarin Yabancilara Tiirkce Ogretimi Acisindan
Degerlendirilmesi?

The An Evaluation of Fairy Tales Written by Artificial Intelligence in Terms of Teaching
Turkish to Foreigners
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Ozet

Calismanin amaci, yabanci dil olarak Tiirk¢e 6grenen B1/B2 diizeyindeki 6greniciler i¢in
yapay zeka destekli masallarin smif i¢inde kullanilabilirligi uzman fikirlerince
degerlendirmektir. Yapay zekanin yazdigi masallarin, yabancilara Tiirk¢e 0gretirken kelime
ogretimi, dil bilgisi 6gretimi, kiiltlir 6gretimi gibi konularda etkili olup olmayacagi uzmanlar
tarafindan degerlendirilmistir. Arastirma kapsaminda, yapay zeka araglar1 (ChatGPT)
araciligiyla olusturulan 5 masal ve her masala yonelik 15°er soru ile Google Formlar {izerinden
Uzman Goriisme Formu hazirlanmistir. Formun basinda uzmanlara Yabancilara Tirkge
ogretiminde yapay zeka kullanimi ve masal ile 6gretime yonelik 7 adet klasik soru da
sorulmustur.

Arastirma, nitel arastirma yontemlerinden durum c¢alismast desenine gore tasarlanmaistir.
Veriler, yar1 yapilandirilmig gériisme formu araciliiyla toplanmistir. Katilimeilar, Yabancilara
Tirkge 6gretimi alaninda uzman 6greticilerdir. Uzman Gortisme Formu, katilimcilara ¢evrimigi
olarak sunulmustur. Katilimeilar, yapay zeka destekli hazirlanmis masallarin siif iginde
kullanilabilirligini, kelime 6gretimine katkisini, dil ve anlatima olan katkisini incelemislerdir.
Kiiltiirel 6gelerin masalda olup olmadigina ydnelik sorulart ¢evrimigi yanitlamiglardir. Elde
edilen veriler tematik analiz yontemiyle analiz edilmistir.

Arastirmadan elde edilen bulgular; masallarin Tiirkce 6gretiminde kullanimina yonelik
olarak, 6gretime etkisi, hangi seviyelerde kullanilabilecegi, farkli kiiltiirlere ait masallarin
kullanilabilirligi, Tiirkge Ogretiminde yazma becerisine yonelik etkisi, yapay zeka ile
olusturulmus masallarin Tiirk¢e 6gretimine etkisi seklindeki uzman goriisleri temalar izerinden

2 Bu makale, Fatih Sultan Mehmet Vakif Universitesinde Dr. Ogr. Uyesi Saban COBANOGLU danigmanhginda
Biisra KAPLAN tarafindan hazirlanan “Yapay Zekaya Yazdirilmis Masallarin Yabancilara Tiirk¢e Ogretimi
Agisindan Degerlendirilmesi” adl1 yliksek lisans tezinden tretilmistir.

Atif icin/To cite: Cobanoglu, S. & Kaplan, B. (24-26 Nisan 2026). Yapay Zekdya Yazdirilmis Masallarin
Yabancilara Tiirk¢e Ogretimi A¢isindan Degerlendirilmesi Sempozyum Sunumu. XI. Uluslararas1 Yabanci Dil
Olarak Tiirk¢enin Ogretimi Sempozyumu, Bursa, Tiirkiye.
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tablolastirilmistir. Daha sonra her masala ait sorularin ve uzman goriislerinin standart sapmasi
ve aritmetik ortalamasi degerlendirme olarak tablolarda sunulmustur.

Bulgulardan hareketle, masallarin Yabancilara Tiirk¢e 6gretimi yapilirken A2 seviyesinde
dahil edilmesi ¢aligma sonucunda ortaya ¢ikmistir. Ancak bulgular kapsaminda yapay zekanin
hazirlamis oldugu masallarin baslik, kiiltiirel degerler paragraflara ayirma gibi noktalarda eksik
olabilecegi tespit edilmistir. Bu baglamda yapay zekanin hazirlamis oldugu masallarin
kullanilabilirligi pozitif olarak tespit edilmistir. Ogreticinin masallara diizenleme ve ekleme,
cikarma yapmasi da pozitif olarak yansiyacagi goriilmiistiir.

Anahtar Kelimeler: yabancilara Tiirkge ogretimi, yapay zekd, masal, B1-B2 diizeyi, ChatGPT.
Abstract

The aim of the study is to evaluate, through expert opinions, the classroom applicability of
Al-generated fairy tales for learners at the B1/B2 levels of Turkish as a foreign language.
Experts assessed whether these Al-produced tales could be effective in vocabulary teaching,
grammar instruction, and cultural transmission.

Within the scope of the research, five fairy tales generated via an Al tool (ChatGPT) and
15 related questions for each tale were used to create an Expert Opinion Form using Google
Forms. At the beginning of the form, seven open-ended questions on the use of artificial
intelligence in teaching Turkish to foreigners and the use of fairy tales in instruction were
presented to the experts. The study was designed according to the case study pattern, one of the
qualitative research methods. Data were collected through a semi-structured interview form.
The participants were instructors specialized in Teaching Turkish as a Foreign Language. The
Expert Opinion Form was administered online. The experts evaluated the classroom usability
of Al-supported fairy tales, their contributions to vocabulary instruction, language and
expression, and their inclusion of cultural elements. The obtained data were analyzed using
thematic analysis.

The findings were organized into themes reflecting expert views on the use of fairy tales
in teaching Turkish, the appropriate proficiency levels for their use, the applicability of tales
from different cultures, the effects of fairy tales on writing skills, and the contribution of Al-
generated tales to Turkish instruction. Subsequently, the standard deviation and mean scores of
expert responses to each tale were presented in tables.

Based on the findings, it was determined that fairy tales can be incorporated into teaching
Turkish to foreigners beginning at the A2 level. However, it was also identified that Al-
generated tales may lack certain features such as appropriate titles, cultural values, and proper
paragraph organization. Despite these shortcomings, the usability of Al-produced tales and their
positive impact on writing skills were confirmed. Additionally, it was observed that instructor-
led modifications—such as editing, adding, or removing content—would further enhance the
effectiveness of these tales in instructional settings.

Keywords: teaching Turkish as a foreign language, artificial intelligence, fairy tale, B1-B2 level, ChatGPT.
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Ozet

Yabanci dil olarak Tiirk¢e 6gretiminde konusma becerisinin degerlendirilmesi, ¢ok boyutlu
yapisi nedeniyle 6lgme ve degerlendirme siireclerinde bazi zorluklar barindirmaktadir. Bu
calismanin amaci, konusma performansinin rubrik temelli boyutlar agisindan nasil bir dagilim
sergiledigini incelemektir. Calisma, elektronik ortamda uygulanan standartlagtirilmis bir dil
sinavinin konusma bdéliimiinden elde edilen veriler iizerine temellendirilmistir.

Arastirmada karma yontem yaklasimi benimsenmistir. Veri seti, B2, Cl ve C2
diizeylerinde konusma smavina giren adaylarin performanslarina ait rubrik puanlarindan
olugmaktadir. Analiz siirecinde konusma performansi; sesletim, dil bilgisi, s6z varligi, akicilik
ve goreve uygunluk boyutlari ¢ergevesinde ele alinmistir. Ayni toplam puani alan adaylarin bu
boyutlardaki puan dagilimlar1 karsilagtirmali olarak incelenmistir. Bu dogrultuda, konugma
performansinin farkli bilesenlerinin toplam puana nasil katki sundugu rubrik boyutlar
tizerinden degerlendirilmistir.

Calisma, konusma becerisinin degerlendirilmesinde rubrik temelli yaklagimlarin sundugu
avantajlar1 ortaya koymayi1 ve ol¢gme-degerlendirme siireglerinde ¢ok boyutlu analizlerin
onemine dikkat cekmeyi amaclamaktadir. Ayrica, dijital smav ortamlarinda konusma
performansinin degerlendirilmesine iliskin mevcut uygulamalara yonelik bir bakis acist
sunmaktadir.

Anahtar Kelimeler: Yabanci dil olarak Tiirkce, konusma becerisi, konusma performansi, rubrik temelli
degerlendirme, puanlama giivenirligi.

Abstract

In the teaching of Turkish as a foreign language, the assessment of speaking skills involves
certain challenges due to its multidimensional nature. This study aims to examine how speaking
performance is distributed across rubric-based dimensions. The study is based on data obtained
from the speaking section of a standardized language test administered electronically.
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A mixed-methods approach was adopted in the study. The dataset consists of rubric scores
reflecting the speaking performances of candidates who took the speaking test at B2, C1, and
C2 levels. In the analysis process, speaking performance was examined in terms of
pronunciation, grammar, vocabulary, fluency, and task achievement. The distribution of scores
across these dimensions for candidates with identical overall scores was analyzed
comparatively. In this context, the contribution of different components of speaking
performance to the overall score was evaluated through rubric dimensions.

The study aims to reveal the advantages of rubric-based approaches in the assessment of
speaking skills and to highlight the importance of multidimensional analysis in measurement
and evaluation processes. It also provides an overview of current practices in the assessment of
speaking performance in digital testing environments.

Keywords: feaching Turkish as a foreign language, speaking skills, speaking performance, rubric-based
assessment, scoring reliability.
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Ozet

Diller i¢in Avrupa Ortak Bagvuru Metni (D-AOBM), yabanci dil olarak Tiirkce
Ogretiminde program gelistirme, 6lgme-degerlendirme ve materyal tasarimi siire¢lerinde temel
basvuru kaynagidir. Bununla birlikte, 6zellikle A1 diizeyinde dinleme becerisine yonelik
tanimlayicilarda yer alan “yavas” ve “cok yavas” konusma hizi ifadeleri nitel bir cergeve
sunmakta; bu durum hem 6greticilerin hem de 6lgme araci gelistirenlerin metin se¢imi (ya da
olusturulmasi/diizenlenmesi) asamasinda metinlerin 6grenici  diizeyine uygunlugunu
belirlemede oOlgiit eksikligi yaratmaktadir. Bu ¢calismanin amaci, D-AOBM’de A1 diizeyi sozli
kavrama tanimlayicilarindaki hiz ulamlarinin (¢ok yavas, yavas, standart) somut SS/Dk
karsiliklarin1 belirlemek ve yabancilara Tiirkge 6gretiminde dinleme materyallerine yonelik
standartlagtirma stirecine katki sunmaktir. Bu dogrultuda iiniversitelerin Tiirk¢e Ogretim
birimlerinde yaygin olarak kullanilan ders kitaplarindan alinan dinleme metinleri (n= 12) ile
yapay zeka araglari ile farkli konugma hizlarinda hazirlanmis (n= 12) toplam 24 dinleme metni,
alan uzmani ve Ogreticilere sunularak her birinin konusma hizinin “gok yavas”, “yavas”,
“standart” ya da “dogalliktan uzak” olarak smiflandirilmasi istenmistir. Uzman
degerlendirmelerinden hareketle sozciik sayis1 ve silire Olgiitleri hesaplanmis; istatistiksel
analizler ile hiz ulamlarina iligkin s6zciik sayisi araliklar1 degerlendirilmistir. Calisma, D-
AOBM’de dinleme becerisi i¢in kullanilan ancak sayisal olarak tanimlanmayan hiz ifadelerini
somutlastirarak dinleme materyallerinin tasarimina, Slgme-degerlendirme siireglerine ve
yabanci dil olarak Tiirk¢e Ogretiminde dinlenebilirlik arastirmalarina bir referans sunmasi
bakimindan 6nem tasimaktadir. Ayrica baslangic diizeyi Ogrenicilerin biligsel islemleme
kapasitesine uygun konusma hizinin belirlenmesine katki saglayarak dinleme o6gretimine
yonelik daha sistematik materyal gelistirme ¢alismalarina zemin hazirlamay1 hedeflemektedir.

Atif i¢in/To cite: Ozmen, C., Kocaman Giirata, E. (24-26 Nisan 2026). Nitel Tanimlayicilardan Nicel Olciitlere:
Yabancilara Tiirk¢e Ogretiminde D-AOBM Al Diizeyinde Konugma Hizinin Belirlenmesi [Konferans/Sempozyum
Sunumu]. XI. Uluslararas1 Yabanci Dil Olarak Tiirk¢enin Ogretimi Sempozyumu, Bursa, Tiirkiye.
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Anahtar Kelimeler: yabancilara Tiirkce 6gretimi, dinlenebilirlik, konusma hizi, D-AOBM, A1 diizeyi.
Abstract

The Common European Framework of Reference for Languages (CEFR) serves as a
foundational framework for curriculum development, assessment, and material design in the
field of teaching Turkish as a foreign language. However, the expressions “slow” and “very
slow” speech rate used in the Al-level oral comprehension descriptors remain qualitatively
defined, thereby creating a lack of explicit criteria for instructors and test developers when
selecting, designing, or adapting listening materials appropriate to learners’ proficiency levels.
This ambiguity poses a challenge for ensuring consistency and pedagogical appropriateness in
listening input at the beginner level. The study aims to establish the quantitative equivalents of
the speech rate categories (“very slow,” “slow,” and “standard”) specified in the Al-level
listening comprehension descriptors of the CEFR Companion Volume (CEFR-CV) for Turkish
for foreigners in terms of words per minute (WPM). To this end, a total of 24 listening texts
were compiled, including 12 texts selected from widely used Turkish language coursebooks
employed in TOMERs and 12 texts generated at varying speech rates using ai tools and text-
to-speech technologies. These texts were presented to experts and instructors in the field, who
were asked to classify each text according to its perceived speech rate as “very slow,” “slow,”
“standard,” or “unnatural.” Based on the evaluations, the word count and duration of each text
were calculated, and corresponding speech rates were derived. The resulting data were analyzed
statistically to identify the WPM ranges associated with each speech rate category. By
operationalizing the qualitative descriptors of speech rate in the CEFR, this study provides an
empirical and quantifiable reference point for the design of listening materials, assessment
practices, and listenability research in the context of teaching Turkish as a foreign language.
Furthermore, it aims to inform the development of more systematic and learner-centered
listening materials by identifying speech rate ranges that are aligned with the cognitive
processing capacities of beginner-level learners.

Keywords: Turkish for foreigners, listenability, speech rate, CEFR, Al level.
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Ozet

Bu aragtirmanin amaci, bir Tiirkce 6gretim merkezinde Bl ve B2 seviyede yabanci dil
olarak Tirkce O6grenenlerin yonlendirilmis ve serbest yazmalarindaki tutarlilik diizeylerinin
belirlenmesidir. Tiirkce Ogrenenlerin metinlerindeki tutarlilik diizeylerinin degiskenler
acisindan farklilagip farklilagmadigini ortaya koymak ise ¢aligmanin bir diger amacidir. Ayrica
yazma tiirliiniin yazma tutarlilig1 tizerindeki etkisi tespit edilmis, yazma tiirlerine ait puanlarin
aralarinda, anlamli bir iliski olup olmadigi belirlenmistir. Arastirmada, durum g¢alismasi
benimsenmistir. Calismanin verileri, ULUTOMER’de 6grenim gdrmekte olan 60 yabanci
uyruklu dgrencinin serbest ve yonlendirilmis yazma metinleri ile birey tanima formuna vermis
olduklar1 cevaplar1 araciligi ile toplanmistir. Katilimcilarin metinlerinin tutarlilik diizeyleri,
Tutarlilik Diizeyi Analitik Puanlama Anahtari ile belirlenmistir. Analiz sonuglarina gore serbest
yazma puanlari, yonlendirilmis yazma puanlarindan anlamh diizeyde daha yiiksektir (Z = -
4.189, p <.001, r =.54). Hem yonlendirilmis (Z = -2.674, p = .007) hem de serbest yazmada
(Z=-2.991, p=.003) B2 seviyesindeki 6grenciler, anlaml1 diizeyde yliksek tutarlilik puanlarina
sahiptir. Yonlendirilmis yazmada baglantililik (Z = -2.561, p = .010), siireklilik (Z = -2.383, p
=.017) ve biitiinlikk (Z =-2.687, p=.007) boyutlarinda 18-20 yas grubu, 21 yas ve lizeri gruba
gore anlamli diizeyde daha yiiksek puanlara sahiptir. Serbest yazmanin siireklilik boyutunda 0—
6 ay arasinda Tiirk¢e 68renen 6grencilerin ortalama sirasi (32.76), 7 ay ve lizeri grubun ortalama
sirasina (20.45) kiyasla daha yiiksektir, bu fark istatistiksel olarak anlamlidir (p =.031). Yazma
tiirli, yazma tutarliligi {izerinde anlamli ve etkili bir faktordiir. Yonlendirilmis yazma toplam
puani ile serbest yazma toplam puani arasinda diisiik ve istatistiksel olarak anlamli olmayan bir
iliski vardir.

Anahtar Kelimeler: metin, metinsellik, yazma, tutarlilik, yabanci dil olarak Tiirk¢e ogretimi.

Abstract

The aim of this research is to determine the coherence levels in the guided and free writing
of Turkish language learners at the B1 and B2 levels in a Turkish language teaching center.
Another aim of the study is to examine whether Turkish learners' text coherence differs by
variables. In addition, the effect of writing type on writing coherence was determined, and
whether there is a significant correlation between the scores of writing types was determined.
A case study approach was adopted in the research. The data of the study were collected through
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the free and guided writing texts of 60 foreign students studying at ULUTOMER and their
answers to the personal information form. The coherence levels of the participants' texts were
determined with the Coherence Level Analytical Scoring Rubric. According to the analysis
results, free writing scores were significantly higher than guided writing scores. Students at the
B2 level have significantly higher coherence scores in both guided and free writing. In guided
writing, the 18-20 age group has significantly higher scores than the 21 years and older group
in the dimensions of cohesion, coherence and unity. In the coherence dimension of free writing,
the average rank of students learning Turkish for 0—6 months is higher than the average rank of
the 7 months and older group. Writing type is a significant and influential factor on writing
coherence. There is a weak and statistically non-significant correlation between the total guided
writing score and the total free writing score.

Keywords: fext, textuality, writing, coherence, teaching Turkish as a foreign language.
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Tiirkceyi akict konusmanin sadece sozciik ve dil bilgisi 6grenimi ile degil, ayn1 zamanda
dilin kiltiirel 6zelliklerini aktaran kalip ifadelerin kullanimi ile miimkiin olduguna
inanilmaktadir. Bu baglamda, deyim ve atasozlerinin 6gretilmesi, Tiirk¢eyi yabanci dil olarak
ogrenen kisiler i¢in oldukga biilylik bir 6neme sahiptir. Tiirk¢e ve Ruscada ¢ok sayida ortak
atasozii ve deyim bulunmaktadir. Bu diller farkli dil ailelerine ait olsalar da, bircok yonden
benzer insan deneyimleri esdeger ifadelerin olusmasina neden olmaktadir. Onlarin tespit
edilmesi ve potansiyellerinin degerlendirilmesi, yabanci dil olarak Tiirkge Ogretimini
kolaylastirmak icin 6zellestirilmis egitim materyallerinin olusturulmasina yardimer olacaktir.
Bu calismanin amaci, Tiirkge ile Rusca arasindaki ortak kalip ifadeleri (deyimler ve atasozleri)
tespit etmek ve daha sonra bu verilerin yabanci dil olarak Tiirk¢e Ogretiminde kullanim
potansiyelini degerlendirmektir. Nitel arastirma desenlerinden biri dokiiman analizi ile yapilan
bu caligmada deyim ve atasozleri igeren cesitli Tilirkce ve Rusca sozliikler incelenmis ve her iki
dilde var olan ortak kaliplardan 30 adet tespit edilmistir. Ardindan bu ifadeler tematik olarak
yedi kategoriye ayrilmistir. En yiiksek eslesme sayisi, “Davranig ve tavir” basligi altinda yer
almistir. En az sayida eslesme ise “Hafiza ve akil” ile “Hayvanlar” kategorilerinde tespit
edilmistir. Calismanin sonuglari, bu tiir ifadeleri i¢eren ayr1 6grenme materyalleri olusturmanin
Ozellikle Rusca konusan Ogrenciler igin teorik olarak Tiirkge O6grenme siirecini
kolaylastirabilecegini gostermektedir. Bu baglamda, ana dilleri farkli dil ailelerine ait olan
ogrenciler icin 6zel 6gretim materyalleri hazirlanmasinin geregi de vurgulanmistir.

Atf i¢in/To cite: Kozmina, V. & Aliyeva Cinar, M. (24-26 Nisan 2026). Rusca ve Tiirk¢edeki Ortak Kalip
Ifadelerin Yabanci Dil Olarak Tiirkge Og“re{.iminde Kullanim Potansiyeli [Konferans/Sempozyum Sunumu]. XI.
Uluslararas1 Yabanci Dil Olarak Tiirk¢enin Ogretimi Sempozyumu, Bursa, Tiirkiye.
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Anahtar Kelimeler: Tiirkce, Rusca, deyim, atasézii, yabanci dil olarak Tiirkge.

Abstract

It is believed that speaking Turkish fluently is possible not only through the study of
vocabulary and grammar, but also through the use of fixed expressions that convey the cultural
characteristics of the language. In this context, teaching idioms and proverbs is highly important
for people who are learning Turkish as a foreign language. There are many proverbs and idioms
shared by Turkish and Russian. Although these languages belong to different language families,
similar human experiences in many respects lead to the emergence of equivalent expressions.
Identifying these expressions and assessing their potential will help in the creation of
customized educational materials to facilitate the teaching Turkish as a foreign language. The
aim of this study is to identify common fixed expressions (idioms and proverbs) between
Turkish and Russian and subsequently evaluate the potential for using this data in the teaching
Turkish as a foreign language. Using document analysis, which is one of the qualitative research
designs, this study examined various Turkish and Russian dictionaries containing idioms and
proverbs and identified 30 common patterns present in both languages. Then, these expressions
were thematically divided into seven categories. The highest number of matches was found
under the heading “Behavior and attitude. The lowest number of matches was identified in the
“Memory and mind” and “Animals” categories. The study’s results suggest that creating
separate learning materials containing such expressions could theoretically facilitate the
Turkish learning process, particularly for Russian-speaking students. In this context, the
necessity of preparing specialized teaching materials for students whose native languages
belong to different language families has also been emphasized.

Keywords: Turkish, Russian, idioms, proverbs, Turkish as a foreign language.
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Ozet

Degisen ve gelisen egitim diinyasi igerisinde kendine yer edinmeye baslayan yapay zeka,
yabancilara Tirkce dgretiminde de her gecen giin 6nemli bir rol iistlenmektedir. Bu durum
yapay zeka destekli metin iiretimlerinin, sinif i¢i uygulamalarin ve geri bildirimlerinin 6nemini
de giin yiiziine ¢ikarmaktadir. Bu sebeple bu ¢aligmanin amaci, bir yapay zeka uygulamasi olan
Suno araciligi ile B1 dil bilgisi konularina uygun sarkilar olusturmak, etkinlikler tasarlamak ve
bunlara iliskin alan uzmanlarinin goriislerini belirlemektir. Bu arastirma kapsaminda on alan
uzmaninin goriisiine basvurulmustur. Arastirmada nitel arastirma yontemlerinden fenomenoloji
deseni kullamlmistir. Arastirma kapsaminda Yunus Emre Enstitiisii Tiirkce Ogretim Seti B1
ders kitabinin ilk dort iinitesinde yer alan dil bilgisi konular1 ¢aligma konusu edinilmistir. Bu
dil bilgisi konularindan belirlen zarf-fiil eki —(y)ken, simdiki zamanin hikayesi —(1)yordu, dilek
kipi —sA, gereklilik kipi —mAll ve ettirgen cat1 —Dur, -Ir, -t, -Ar eklerinin i¢inde gectigi bes
farkli sarki olusturulmustur. Ardindan bu sarkilarin her biri i¢in sinifta kullanilacak etkinlikler
tasarlanmigtir. Sarkilar ve etkinlikler alan uzmanlar ile paylasilmis ve onlarin goriisleri
dogrultusunda tema ve alt temalar olusturulmus, yabancilara Tiirkge 6gretiminde yapay zeka
araclar araciliiyla metin liretme, etkinlik tasarlama, smif i¢i ve sinif dis1 uygulamalara iliskin
oneriler sunulmustur.

Anahtar Kelimeler: dinleme metinleri, yabancilara tiirk¢e o6gretiminde sarkilar, yabancilara Tiirkge
ogretiminde dil bilgisi, yapay zekd, Suno.

Abstract

Artificial intelligence, which is beginning to establish itself in the ever-changing and
evolving world of education, is playing an increasingly important role in teaching Turkish to
non-native speakers. This situation also highlights the importance of Al-powered text
generation, in-class applications, and feedback. For this reason, the aim of this study is to create
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songs and design activities aligned with Bl-level language topics using Suno, an artificial
intelligence application, and to determine the opinions of subject matter experts regarding these
materials. For this study, the opinions of ten field experts were sought. The phenomenological
approach, one of the qualitative research methods, was used in the study. As part of this study,
the grammar topics covered in the first four units of the Yunus Emre Institute Turkish Language
Teaching Set B1 textbook were selected as the focus of the study. Five different songs have
been created using these grammatical elements: the adverbial verb suffix —(y), the present
narrative tense —(1)yordu, the subjunctive mood —sA, the imperative mood —mAll, and the
causative suffixes —Dir, -Ir, -t, and -Ar. Subsequently, activities to be used in the classroom
were designed for each of these songs. The songs and activities were shared with subject matter
experts, and themes and subthemes were developed based on their feedback; recommendations
were also provided regarding text generation, activity design, and in-class and out-of-class
applications using artificial intelligence tools in the teaching of Turkish to non-native speakers.

Keywords: listening texts, songs in Turkish language nstruction for foreigners, grammar in Turkish
language instruction for foreigners, artificial intelligence, Suno.
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Ozet

Bu calismada, yabanci dil olarak Tiirkge 6gretiminde énemli bir dil bilgisi konusu olan
zarf-fiillerin 6gretiminde yapay zeka (YZ) teknolojilerinin kullanimi ele alinmaktadir. Zarf-
fiiller, Tiirkgede yan climle olusturma ile zaman, durum, sebep ve sart bildirme islevleri
acisindan temel dil yapilarindan biridir. Ancak bu yapilarin 6gretimi, bigimsel gesitlilikleri,
eklerin ¢oklugu ve baglama gore degisen anlam Ozellikleri nedeniyle 6grenenler agisindan
zorlayici olabilmektedir.

Son yillarda gelisen yapay zeka teknolojileri, dil 6gretiminde yenilik¢i yaklagimlarin ortaya
¢ikmasini saglamistir. Yapay zeka destekli uygulamalar; kisisellestirilmis 6grenme ortamlari
sunma, anlik geri bildirim saglama, 0grenen hatalarini analiz etme ve Ogretim siirecini
oyunlastirma gibi 6zellikleriyle dikkat cekmektedir. Bu baglamda, zarf-fiil 6gretiminde yapay
zekd araglarinin kullanimi, 6grencilerin hem bigcimsel hem de anlamsal farkindaliklarini
artirmada etkili bir yontem olarak degerlendirilmektedir.

Bu ¢alismada, yapay zeka teknolojilerinin zarf-fiil 6gretimine sagladigi pedagojik katkilar
kuramsal bir cergevede incelenmis ve lniversite diizeyinde uygulanabilir 6gretim Onerileri
sunulmustur. Elde edilen bulgular, yapay zeka destekli dijital araglarin dil bilgisi 6gretimini
desteklemede etkili ve siirdiiriilebilir bir potansiyele sahip oldugunu gdstermektedir.

Anahtar Kelimeler: yapay zekd, zarf-fiiller, yabanci dil olarak Tiirkce, dil bilgisi ogretimi.
Abstract

This study examines the use of artificial intelligence (Al) technologies in teaching
adverbial verb forms, an essential grammar topic in teaching Turkish as a foreign language.
Adverbial verb forms constitute one of the fundamental structures in Turkish for forming
subordinate clauses and expressing time, manner, cause, and condition. However, due to their
structural diversity, the variety of suffixes, and context-dependent meanings, these forms may
present significant challenges for language learners.
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In recent years, advances in artificial intelligence have led to the emergence of innovative
approaches in language teaching. Al-supported applications stand out by offering personalized
learning environments, providing instant feedback, analyzing learner errors, and incorporating
gamification into the learning process. In this respect, the use of Al tools in teaching adverbial
verb forms is considered an effective way to enhance learners’ grammatical and semantic
awareness.

This study explores the pedagogical contributions of artificial intelligence to the teaching
of adverbial verb forms within a theoretical framework and presents practical teaching
suggestions applicable at the university level. The findings indicate that Al-supported digital
tools have a strong and sustainable potential to support grammar instruction in teaching Turkish
as a foreign language.

Keywords: artificial intelligence, adverbial verb forms, teaching Turkish as a foreign language, grammar
teaching.
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Ozet

Yabanci Dil Olarak Tiirkce Ogretimi (YDTO), Tiirkge 6grenmek ya da Tiirkiye’de egitim
almak isteyen Uluslararas1 6grencilere Tiirk¢eyi 0gretmenin yani sira Tiirk kiiltliriini ve
degerlerini de Ogretmeyi ama¢ edinen bir alandir. Bu alanda sesletim {izerine yapilan
calismalara rastlansa da genizsi /&/ lizerine yliriitiilen ¢aligmalarin kisitlilig1 dikkat cekmektedir.
Alanyazinda genizsi /&/’nin Tiirkgedeki varligina karsit iki yaklagim bulunmaktadir: Ergeng ve
Uzun (2017) genizsi /&/nin bulunmadigini; Ozsoy (2004) ise genizsi /&/’nin Tiirkgede geng
[3€ntf], pence [péntfe] gibi sozciliklerde bulundugunu belirtmektedir. Bu tartismalardan
hareketle, ¢alismada Tiirkgenin anadil konusucularinin (L1) ve YDTO konusucularinin (L2)
genizsi /€/ essesbirimini sesletim Ozellikleri agisindan karsilastirmali olarak incelemek
hedeflenmektedir. 18-25 yas araliginda homojen dagilim izlenerek toplam 128 Necmettin
Erbakan Universitesi 6grencisi calismanin drneklemini olusturmaktadir. L2 6grencilerinin
Tiirkge seviyesi B2-C1 seviyesinde sinirlandirilmistir. Ses kaydi araciligiyla toplanan veriler
karma yontemle incelenmistir. Calismanin uygulanmasi siirecinde katilimcilardan igeriginde
genizsi /& bulunan bes sozciik ve bu sozciiklerle iligkili bes basit, bes karmasik tiimceden
olusan toplam 15 yapiy1 sesletmeleri istenmistir. Toplanan ses kayitlart PRAAT (6.4.27)
yazilimi ile incelenerek temel frekans (FO) degerleri Olcililmiis ve istatistiksel olarak
yorumlanmugstir. Bulgular, Tiirk¢eyi L2 olarak 6grenen katilimcilarin genizsi /€/ essesbirimi
sesletimlerinin L1 grubundan ¢ikarilis bi¢imi agisindan farklilastigini gostermektedir. Yabanci
ve Tiirk katilmeilarin frekans dagilimlarinda salt basit ve karmagik tliimce diizleminde
istatistiksel olarak anlamli bir fark bulunmustur ( p <0.4726 — basit tiimce; p< 0.0626-karmasgik
tiimce). Sozciik diizleminde anlamli bir fark bulunmazken, basit ve karmasik diizlemde iki grup
arasinda frekans degerlerinin istatistiksel olarak anlaml1 6l¢iide farka sahip olmas1 sdzciiklerin
tek basina sesletimlerini degerlendirmenin kisithligini1 gosterirken; basit ve karmagik tiimce
diizleminde gruplar arasindaki belirgin fark ise sesletim agisindan belirli bir Oriintiiniin
bulundugunu sezdirmektedir. Ayrica, L1-L2 diizleminde anlamli fark olmasi, genizsi /&/ sesinin
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varligii kanitlar nitelikte Ozsoy (2004)’iin savin1 desteklemektedir. Calismanin bulgularinin,
YDTO 6grencilerinin sesletim hatalarini en aza indirgeyerek dinleme ve konusma becerilerini
gelistirmek i¢in uygun egitim malzemesi tasarlama calismalarina katki saglayacagi
diistiniilmektedir.

Anahtar Kelimeler: sesbirim, essesbirim, genizsi /é/, PRAAT, yabanci dil olarak Tiirkge ogretimi.

Abstract

The Teaching of Turkish as a Foreign Language (TTFL) is a field that aims not only to
teach Turkish to international students who wish to learn the language or pursue education in
Turkey, but also to impart Turkish culture and values. While studies on pronunciation are found
in this field, the limited number of studies focusing on the nasal /&/ is noteworthy. In the
literature, there are two opposing views regarding the existence of the nasal /&/ in Turkish:
Ergen¢ and Uzun (2017) state that the velar /&/ does not exist; Ozsoy (2004), however, notes
that the nasal /&/ is present in Turkish words such as geng [jént[] and penge [péntfe]. Based on
these discussions, the aim of this study is to conduct a comparative analysis of the phonemic
characteristics of the nasal /&/ allophone among native Turkish speakers (L1) and speakers of
Turkish as a second language (L2). The sample for this study consists of a total of 128 students
from Necmettin Erbakan University, selected to ensure a homogeneous distribution across the
18-25 age range. The Turkish language proficiency level of the L2 students was limited to B2—
C1. The data collected via audio recordings were analyzed using a mixed-methods approach.
During the study, participants were asked to pronounce a total of 15 structures, consisting of
five words containing the nasal sound /&/ and five simple and five complex sentences related to
these words. The collected audio recordings were analyzed using PRAAT (6.4.27) software to
measure fundamental frequency (FO) values, which were then statistically interpreted. The
findings indicate that the pronunciation of the nasal /&/ allophone by L2 differs from that of the
L1 group in terms of articulation. A statistically significant difference was found in the
frequency distributions of foreign and Turkish participants across both simple and complex
sentence structures (p < 0.4726 — simple sentence; p < 0.0626 — complex sentence). While no
significant difference was found at the word level, the statistically significant difference in
frequency values between the two groups at the simple and complex sentence levels highlights
the limitations of evaluating word pronunciation in isolation; the distinct difference between
the groups at the simple and complex sentence levels, however, suggests the presence of a
specific pattern in terms of pronunciation. Furthermore, the presence of a significant difference
in the L1-L2 plane supports Ozsoy’s (2004) claim that the nasality of the /&/ sound is evident.
It is anticipated that the findings of this study will contribute to efforts to design appropriate
educational materials aimed at minimizing pronunciation errors among TTFL students and
thereby enhancing their listening and speaking skills.

Keywords: phoneme, allophone, the nasal /é/, PRAAT, teaching Turkish as a foreign language.
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Ozet

Tiirk¢enin yabanci dil olarak 6gretiminde dil bilgisi 6gretimi, yalnizca bi¢cimsel kurallarin
aktartmini degil, dil bilgisi yapilarimin anlam ve kullanim farkliliklarinin baglam icinde
kavratilmasini gerektirir. Bu baglamda ozellikle “-(y)ArAk” ve “-(y)A...-(y)A” yapilari,
Ogreniciler acgisindan kavranmasi gili¢ dil bilgisi unsurlar1 arasinda yer almaktadir. Alan
yazininda bu yapilarin 6gretimine yonelik ¢caligmalar bulunmakla birlikte, yapay zeka destekli
dijital materyallerin pedagojik niteligini inceleyen arastirmalar sinirlidir. Bu ¢alismanin amaci,
s0z konusu dil bilgisi yapilarinin 6gretiminde yapay zeka tarafindan iiretilen dijital hikaye
temelli materyallerin igerik ve kullanilabilirlik acisindan uygunlugunu degerlendirmektir.
Aragtirma, nitel arastirma desenlerinden dokiiman incelemesi yontemiyle yiiriitiilmiistiir. Bu
kapsamda, ilk olarak ChatGPT aracilifiyla hedef dil bilgisi yapilarini i¢eren senaryo metinleri
olusturulmustur. Bu siiregte Yeni Istanbul Uluslararas: Ogrenciler icin Tiirkce Ders Kitabi Bl
ile Yunus Emre Enstitiisii tarafindan yayimlanan Bigimden Anlama Tiirkce A2 Ogretici ve
Ogreniciler icin Dil Bilgisi Kilavuzu'ndan yararlanilmistir. Ardindan, olusturulan metinler
ElevenLabs ile seslendirilmis, Midjourney ile gorsellerle desteklenmis ve metin ile gorseller
Hailuo Al ile CapCut kullanilarak animasyon/video haline getirilmistir. Bu siire¢ sonucunda
yapay zeka destekli dijital hikdye materyalleri hazirlanmistir. Son asamada, hazirlanan
materyaller arastirmaci tarafindan belirlenen Olgiitler dogrultusunda degerlendirilmistir.
Degerlendirmede dil bilgisi dogrulugu, anlamin islevsel aktarimi, yapilarin baglam iginde
sunulmasi ve gorsel-isitsel biitiinliik dlgiitleri dikkate alinmistir. Bulgular, yapay zeka destekli
materyallerin hedef yapilarin anlam ve kullanim o6zelliklerini dogru ve islevsel bicimde
yansittigint  géstermektedir. Bununla birlikte, materyallerin dil bilgisi 6gretimindeki
etkililiginin artirllmasinda &gretici rehberliginin belirleyici oldugu sonucuna ulagilmistir.
Calisma, yapay zekad destekli materyallerin 0Ol¢iit temelli ve karsilastirmali bigimde
degerlendirilebilecegini gostermesi bakimindan 6nem tagimaktadir.

Atif icin/To cite: Kaya, E. (24-26 Nisan 2026). Tiirk¢enin yabanct dil olarak ogretiminde yapay zekd destekli
dijital hikdyelerin islevsel dil bilgisi ogretimine katkisi: ‘-(y)ArAk’ ve ‘“-(y)A...-(v)A’ yapilari érnegi
[Konferans/Sempozyum Sunumu]. XI. Uluslararas1 Yabanci Dil Olarak Tiirkgenin Ogretimi Sempozyumu, Bursa,
Tirkiye.
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Anahtar Kelimeler: yabanc: dil olarak Tiirkce ogretimi, yapay zekd destekli materyaller, dijital hikdye,
islevsel dil bilgisi, ol¢iit temelli degerlendirme.

Abstract

In teaching Turkish as a foreign language, grammar instruction requires not only the
transfer of formal rules but also the understanding of the meaning and usage differences of
grammatical structures within their context. In this context, the structures “-(y)ArAk” and “-
(Y)A...-(y)A” are particularly difficult grammatical elements for learners to grasp. The
literature expects opportunities for a pedagogical examination of Al-supported digital meetings
by bringing together presentations of these structures for educational purposes. For this
purpose, the suitability of the content and usability of sections of digitally generated Al-
generated stories in teaching these grammatical structures is evaluated. The research was
conducted using a comprehensive investigation method from qualitative research designs. This
capability initially includes scenario texts containing the target grammatical structures via
ChatGPT. In this process, the New Istanbul International Students Turkish Textbook B1 and
the Grammar Guide for Teachers and Learners on Understanding Forms in Turkish A2
published by the Yunus Emre Institute were utilized. Furthermore, the software texts were
voiced using ElevenLabs, supported with visuals using Midjourney, and the text and visuals
were converted into motion/video using Hailuo Al and CapCut. As a result of this process, Al-
powered digital information was created. In the final stage, the developed materials were
recorded and evaluated by the researchers. The evaluation considered the modification of
grammar, the functional expansion of meaning, the provision of structures within context, and
the demonstration of audiovisual integrity. The findings show that the Al-powered units
accurately and functionally reflect the meaning and usage characteristics of the target structures.
Moreover, the effectiveness of the training in grammar instruction has been achieved by
providing guidance on the subject matter. The study is significant because it demonstrates that
Al-powered materials can be evaluated in a criterion-based and comparative manner.

Keywords: teaching Turkish as a foreign language, Al-supported materials, digital story, functional
grammar, criterion-based evaluation.
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Ozet

Yabanci dil olarak Tiirkge 6gretimi, son yillarda gerek Tiirkiye’de gerekse uluslararasi
Ol¢ekte giderek daha goriiniir hale gelen bir arastirma alani olarak 6ne ¢ikmaktadir. Bu gelisime
paralel olarak alanda iiretilen lisansiistii tezlerin sayisinda da dikkat c¢ekici bir artis
gozlenmektedir. Bununla birlikte, alanyazin taramasi yapildiginda s6z konusu akademik
birikimin biitiinciil bir cercevede degerlendirilmesine yonelik ¢aligmalarin sinirli oldugu
anlasilmaktadir. Bu bildirinin amaci, Tirkiye’de yabanci dil olarak Tiirk¢e 6gretimi alaninda
hazirlanmis lisansiistii tezleri bibliyometrik ve tematik agidan inceleyerek alanin genel
goriiniimiinii ortaya koymaktir. Caligma, ayn1 zamanda alanin tarihsel gelisim seyrini, kurumsal
yogunlasma noktalarin1 ve One c¢ikan arastirma egilimlerini bir arada degerlendirmesi
bakimindan 6nem tagimaktadir. Bu yoniiyle aragtirmanin, hem alandaki bilgi liretiminin mevcut
durumuna iliskin biitiinciil bir ¢er¢eve sunacagi hem de ileride gergeklestirilecek calismalar icin
kuramsal ve yontemsel agidan yol gosterici bir zemin hazirlayacag: diistintilmektedir.

Arastirmanin verileri, Yiksekogretim Kurulu Baskanligi Tez Merkezi platformu {izerinden
“Gelismis Tarama” secenegi kullanilarak “Yabanci dil olarak Tiirk¢e” ve “Turkish as a foreign
language” anahtar kelimeleri iizerinden elde edilmistir. Tarama sonucunda, bu alandaki ilk tezin
1989 yilinda hazirlanmis olmasi nedeniyle inceleme kapsami 1989-2025 yillaryla
sinirlandirilmistir. Arastirmanin kesitsel niteligi ve 2026 yilinin heniiz tamamlanmamis olmasi
sebebiyle 2026 yilinda savunulan tezler derleme dahil edilmemistir. Bu dogrultuda toplam 940
lisansiistii tezden olusan bir derlem olusturulmustur.

Veri setinde her bir tez i¢in baglik, yazar, danisman, yil, yazim dili, tez derecesi, liniversite,
enstitii, ana bilim dal1 ve anahtar kelimeler bilgileri sistematik bi¢imde derlenmistir. Calismada,
tezlerin yillara gore dagilimu, dil tercihleri, yliksek lisans-doktora dengesi, liniversite ve enstitii
temelli yogunlagmalari ile ana bilim dali ¢esitliligi gibi gostergeler lizerinden bibliyometrik bir
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inceleme yapilmistir. Bunun yani sira, tez basliklar1 ve anahtar kelimeleri esas alinarak alandaki
baslica konu kiimeleri, arastirma egilimleri ve kavramsal odaklar tematik analiz yoluyla
degerlendirilmektedir. Bu yoniiyle calisma, yabanci dil olarak Tiirk¢e Ogretimi alanindaki
lisansiistli bilgi iiretiminin gelisim ¢izgisini, kurumsal dagilimini ve tematik yapilanmasini
ortaya koyan biitiinciil bir analiz niteligi tasimaktadir.

Anahtar Kelimeler: yabanci dil olarak Tiirk¢e, Tiirk¢enin yabanci dil olarak dgretimi, lisansiistii tezler,
bibliyometrik analiz, tematik analiz.

Abstract

Teaching Turkish as a foreign language has, in recent years, emerged as an increasingly
visible field of research both in Tiirkiye and internationally. Parallel to this development, a
remarkable increase has also been observed in the number of graduate theses produced in the
field. Nevertheless, a review of the literature indicates that studies aiming to evaluate this
academic body of work within a holistic framework remain limited. Accordingly, the aim of
this paper is to examine graduate theses produced in the field of teaching Turkish as a foreign
language in Tiirkiye from both bibliometric and thematic perspectives and thereby present an
overall picture of the field. The study is also significant in that it brings together the historical
trajectory of the field, the points of institutional concentration, and the prominent research
trends within a single analytical framework. In this respect, the research is expected not only to
provide a comprehensive perspective on the current state of knowledge production in the field,
but also to establish a theoretical and methodological basis that may guide future studies.

The data of the study were obtained from the Thesis Center of the Council of Higher
Education through the “Advanced Search” option by using the keywords “Yabanci dil olarak
Tiirkge” and “Turkish as a foreign language.” Since the first thesis identified in this field was
completed in 1989, the scope of the study was limited to the years 1989-2025. Due to the cross-
sectional nature of the research and the fact that the year 2026 has not yet been completed,
theses defended in 2026 were not included in the corpus. In this context, a corpus consisting of
940 graduate theses was compiled.

For each thesis in the dataset, the following information was systematically recorded: title,
author, advisor, year, language of writing, degree type, university, institute, department, and
keywords. The study conducted a bibliometric examination based on indicators such as the
annual distribution of theses, language preferences, the balance between master’s and doctoral
theses, university- and institute-based concentrations, and the diversity of academic
departments. In addition, thesis titles and keywords were used as the basis for a thematic
analysis in order to identify the main thematic clusters, research trends, and conceptual focal
points in the field. In this way, the study constitutes a comprehensive analysis that seeks to
reveal the developmental trajectory, institutional distribution, and thematic structure of
graduate knowledge production in the field of teaching Turkish as a foreign language.

Keywords: Teaching Turkish as a foreign language, Turkish as a foreign language, Graduate theses,
Bibliometric analysis, Thematic analysis.
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Ozet

Yabanci dil olarak Tiirkge 6gretimi, son yillarda gerek uygulama boyutunda gerekse
akademik bilgi tiretimi bakimindan giderek gelisen ve c¢esitlenen bir c¢alisma alani haline
gelmistir. Bu gelisime paralel olarak alanda yayimlanan makalelerin sayisinda da belirgin bir
artis gbzlenmektedir. Bununla birlikte, s6z konusu akademik birikimin biitiinciil bir ¢ercevede
degerlendirilmesine yonelik ¢alismalarin siirli oldugu anlasilmaktadir. Bu bildirinin amaci,
Tiirkiye’de yabanci dil olarak Tiirk¢e 6gretimi alaninda yayimlanan makaleleri bibliyometrik
ve tematik agidan inceleyerek alanin genel goriinlimiinii ortaya koymaktir. Calisma, alanin
tarihsel gelisim seyrini, yayin liretimindeki yogunlasma noktalarini, makalelerin yayimlandigi
dergilerin niteligi ile dizinlenme O6zelliklerini ve arastirma egilimlerini birlikte ele almasi
bakimindan 6nem tasimaktadir. Bu yOniiyle arastirmanin, alandaki bilgi iiretiminin mevcut
durumuna iligkin biitiincilil bir ¢erceve sunacagi ve ileride gerceklestirilecek caligsmalar icin
kavramsal ve yontemsel agidan yol gdsterici bir zemin hazirlayacagi diistiniilmektedir.

Arastirmanin verileri, Yiiksekogretim Kurulu Baskanligi Akademik Arama Platformu
(YOK Akademik) iizerinden, arama alanina “Yabanci dil olarak Tiirkce” ve “Turkish as a
foreign language” ifadeleri yazilarak Tiirkge ve Ingilizce olarak elde edilmistir. Erisilen
sonuglar arasindan, platformun yayin tlirii siniflandirmasi esas alinarak yalnizca makale
kategorisinde yer alan kayitlar inceleme kapsamina alinmis; kitap, bildiri ve tez tiirtindeki
yaymlar degerlendirme diginda birakilmigtir. Bu kapsamda, Tiirk¢e anahtar kelimeyle 1051,
Ingilizce anahtar kelimeyle ise 382 makale olmak iizere, miikerrer kayitlarin ayiklanmasindan
once toplam 1433 yayina ulasilmistir. Bashiklarin karsilagtirllmasina dayali ayiklama islemi
sonucunda miikerrer kayitlar ¢cikarilmis; Tiirkge arama sonuglar1 847, Ingilizce arama sonuglari
ise 317 kayit olarak belirlenmistir. Boylece analiz i¢in toplam 1164 yayidan olusan diizenli bir
derlem olusturulmustur. Elde edilen kayitlar; baslik, yazar(lar), dergi, yil ve erisilebilen diger
bibliyografik bilgiler dogrultusunda Excel ortaminda sistematik bi¢imde diizenlenmistir.
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Zaman aralig1 bakimindan, korpusta yer alan makalelerin biri disinda tamami 20022025 yillar1
arasinda yayimlanmistir. S6z konusu tek ¢alisma 1993 yilinda yayimlanmis olup istisnai niteligi
nedeniyle derlem diginda birakilmistir. Ayrica, 2026 yili heniiz tamamlanmadigi i¢in bu yilda
yayimlanan ¢alismalar degerlendirmeye dahil edilmemistir. Calismada makaleler; yillara gore
dagilim, yayin dili, yayimlandiklari1 dergiler, dergilerin ulusal veya uluslararasi nitelikleri ile
dizinlenme durumlar gibi gostergeler lizerinden bibliyometrik olarak incelenmektedir. Ayrica
makale bagliklart esas alinarak alandaki baslica konu kiimeleri, aragtirma yonelimleri ve
kavramsal odaklar tematik analiz ¢ergevesinde degerlendirilmektedir. Bu yoniiyle ¢alisma,
Tiirkiye’de yabanci dil olarak Tiirk¢e 6gretimi alanindaki makale iiretiminin gelisim ¢izgisini,
yayin Oriintiilerini ve tematik yapilanmasini ortaya koymayi1 amaglayan biitiinciil bir analiz
niteligi tasimaktadir.

Anahtar Kelimeler: yabanci dil olarak Tiirkce, Tiirk¢enin yabanci dil olarak dgretimi, makaleler,
bibliyometrik analiz, tematik analiz.

Abstract

Teaching Turkish as a foreign language has, in recent years, become an increasingly
developing and diversifying field of study both in terms of practice and academic knowledge
production. Parallel to this development, a marked increase has also been observed in the
number of articles published in the field. Nevertheless, it is understood that studies aiming to
evaluate this academic accumulation within a holistic framework remain limited. The aim of
this paper is to examine the articles published in the field of teaching Turkish as a foreign
language in Tiirkiye from bibliometric and thematic perspectives and thus to reveal the general
outlook of the field. The study is important in that it addresses together the historical
development of the field, the points of concentration in publication output, the characteristics
and indexing status of the journals in which the articles were published, and prevailing research
trends. In this respect, the study is expected to provide a holistic framework regarding the
current state of knowledge production in the field and to prepare a conceptually and
methodologically guiding ground for future research.

The data of the study were obtained through the Academic Search Platform of the Council
of Higher Education (YOK Academic) by entering the expressions “Yabanci dil olarak Tiirkge”
and “Turkish as a foreign language” into the search field in Turkish and English. Among the
results obtained, only the records classified under the article category were included in the scope
of the study based on the platform’s publication type classification; books, conference papers,
and theses were excluded from the evaluation. In this context, a total of 1,433 publications were
identified before duplicate records were removed, consisting of 1,051 articles retrieved with the
Turkish keyword and 382 articles retrieved with the English keyword. As a result of the
elimination process based on title comparison, duplicate records were removed; the Turkish
search results were reduced to 847 records and the English search results to 317 records. Thus,
a regular corpus consisting of 1,164 publications was established for analysis. The obtained
records were systematically organized in Excel in line with the title, author(s), journal, year,
and other accessible bibliographic information. In terms of time span, all but one of the articles
in the corpus were published between 2002 and 2025. The single remaining study in question
was published in 1993 and was excluded from the corpus due to its exceptional nature. In
addition, since the year 2026 has not yet been completed, studies published in that year were
not included in the evaluation. In the study, the articles are examined bibliometrically through
indicators such as distribution by years, publication language, the journals in which they were
published, and the national or international characteristics and indexing status of these journals.
In addition, based on article titles, the main thematic clusters, research orientations, and
conceptual focuses in the field are evaluated within the framework of thematic analysis. In this
respect, the study constitutes a holistic analysis aiming to reveal the developmental trajectory,
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publication patterns, and thematic structuring of article production in the field of teaching
Turkish as a foreign language in Tiirkiye.

Keywords: teaching Turkish as a foreign language, Turkish as a foreign language, articles, bibliometric
analysis, thematic analysis.
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Ozet

Ulkemizde yabancilara Tiirkge Ogretimi alaninda son yillarda onemli gelismeler
yasamasina ragmen Ozel amachh Tirkge Ogretimine yonelik calismalarin siirli kaldigi
goriilmektedir. Bu arastirmanin amaci, 2016-2025 yillari arasinda YOK-TEZ veri tabaninda
yayimlanmis 6zel amacli yabanci dil olarak Tiirkge 6gretimi konulu lisansiistii tezleri farkl
degiskenler acisindan incelemektir. Calisma, nitel yontemlerden dokiiman incelemesiyle
yiiriitiilmiistiir. Verilere “Ozel Amagh Tiirkce Ogretimi”, “Saglik Tiirkgesi”, “Mesleki Tiirkce”,
“Is Tiirkgesi”, “Yabancilara Tiirkce Ogretiminde Miihendislik Alan1” ile “Uluslararasi
Miihendislik Ogrencileri i¢in Akademik Tiirkce” aramalar1 sayesinde ulasilmistir. Arama
sonucunda altist yliksek lisans, altis1 doktora tezi olmak iizere toplam on iki teze ulagilmistir.
Ulagilan veriler; yayin yili, Uiniversite, lisansiistii diizey, arastirma konusu ve yontemi olmak
tizere bes farkli baslikta betimsel analizle degerlendirilmistir. Yiksek lisans tezleri
incelendiginde ¢aligmalarin saglik Tiirkcesine yonelik program tasarisi, saghk Tiirkgesinin
mevcut durumuna iliskin 6grenci ile 6gretmen goriisleri ile esdizimlilik konulara odaklandig:
goriilmektedir. Bununla birlikte askeri Tiirk¢e, miithendislik Tiirkgesi ve 6gretim yaklasimlari
konular1 da ele alinmaktadir. Calismalar Yildiz Teknik (2), Gazi (1), Kocaeli (1), Medeniyet
(1) ve Siirt (1) Universitelerinde hazirlanmistir. Caligmalarin dordii nitel, ikisi nicel arastirma
yontemiyle yliriitiilmiistiir. Doktora tezleri incelendiginde ise arastirmalarin program geligtirme
modeli 6nerileri, mesleki Tiirk¢e 6gretiminde ihtiyac analizi ve s6z varligi incelemeleri iizerine
yapildig1 belirlenmistir. Bununla birlikte saglik, miihendislik, ascilik ve is Tiirkcesi gibi belirli
meslek alanlarina yonelik konulara da deginildigi goriilmiistiir. Calismalar, Hacettepe (4) ve
Gazi (2) Universitelerinde hazirlanmistir. Arastirmalardan besi nitel, biri nicel olarak

* Bu galisma “Beyaz Yakali Yabancilar Igin is Tiirkcesi Konusma Kilavuzu Ornegi” adli devam etmekte olan yiiksek lisans tez alismasindan
uretilmistir.
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ylritiilmistir. Aragtirma sonucunda Ozel amaglhi Tirkce Ogretimi alaninda saglik ve
miihendislik Tiirkgesi ile is Tiirkgesine yonelik daha ¢ok ¢alismalarin yogunlastigi, ¢ogunun
Hacettepe ve Gazi Universitelerinde hazirlandigi ve nitel yontemlerle vyiiriitiildiigi
belirlenmistir. Bu durum, 6zel amacglh Tiirk¢e 68retimi alaninda 6nemli bir boslugun oldugunu
gostermekte ve farkli sektorlere yonelik caligmalarin yapilmasi alana katki saglayacagi
diistiniilmektedir.

Anahtar Kelimeler: 6zel amach Tiirkce ogretimi, yiiksek lisans ve doktora tezleri, dokiiman incelemesi.

Abstract

Although significant advancements have been made in the field of teaching Turkish to
foreigners in Tiirkiye in recent years, studies on teaching Turkish for specific purposes remain
limited. The aim of this research is to examine postgraduate theses on teaching Turkish as a
foreign language for specific purposes published in the YOK-TEZ database between 2016 and
2025, considering different variables. The study was conducted using a qualitative research
approach with a document analysis method. Data were obtained by searching for the keywords
“Teaching Turkish for Specific Purposes”, “Health Turkish”, “Professional Turkish”, “Business
Turkish”, “Engineering Field in Teaching Turkish to Foreigners”, and “Academic Turkish for
International Engineering Students”. As a result of the search, a total of twelve theses were
found, six master's theses and six doctoral theses. The data were evaluated using descriptive
analysis based on publication year, university, postgraduate level, research topic, and
methodology. When the master's theses are examined, it is seen that the studies focus on the
design and current situation of the health Turkish program, student and teacher opinions, and
the issue of collocation. However, military Turkish, engineering Turkish, and teaching
approaches are also addressed. The studies were prepared at Yildiz Technical (2), Gazi (1),
Kocaeli (1), Medeniyet (1), and Siirt (1) Universities. Four of the studies were conducted using
qualitative research methods, and two using quantitative research methods. When the doctoral
theses are examined, it is determined that the studies focus on program development model
proposals, needs analysis in vocational Turkish teaching, and vocabulary studies; topics related
to specific professional fields such as health, engineering, culinary arts, and business Turkish
are also addressed. The studies were prepared at Hacettepe (4) and Gazi (2) Universities. Five
of the theses are based on qualitative research methods, and one on quantitative research
methods. The research results indicate that studies in the field of Turkish language instruction
for specific purposes are concentrated in the areas of health and engineering Turkish, as well as
academic fields. Most of these studies were prepared at Hacettepe and Gazi Universities and
conducted using qualitative research methods. This suggests a significant gap in the field of
Turkish language instruction for specific purposes, targeting different sectors, and it is believed
that new studies focusing on different sectors will contribute to the field.

Keywords: special purpose Turkish language teaching, master's and doctoral theses, document analysis.
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Ozet

Yabanci dil olarak Tiirk¢e 0gretimi, yapay zekanin dil egitiminde yer almasiyla birlikte
farkli bir boyuta taginmistir. Bu durum ¢aligmalarda da goriilmektedir. Bu ¢alismanin amaci;
uluslararas literatiirde yabanci dil olarak Tiirk¢e 6gretiminde yapay zeka konulu ¢alismalarin
egilimlerini tespit etmektir. Yabanct dil olarak Tiirkce 6gretimi alaninda yapay zeka eksenli
yapilan ve WoS veri tabaninda bulunan makaleler incelenmistir. Bu kapsamda 2006-2026
yillar1 arasinda yazilan makaleler; anahtar kelime, yazar, liniversite, iilke, atif gibi parametreler
baz alinarak incelenmistir. Veriler, 9 farkli girdi kullanilarak elde edilmistir. Bu tarama
sonucunda 997 makaleye ulasilmistir. Calismada, genel tarama modeli kullanilmis ve
bibliyometrik analiz teknigi uygulanmistir. Analizler, VOSviewer programi kullanilarak
yapilmistir. Makaleler; yil, alan, dil, yazar, iiniversite, iilke, anahtar kelime, atif bazli ve
dokiiman sayis1 baglaminda degerlendirilmistir. En fazla yaym 2025 yilinda yapilmistir. Benzer
sekilde atif sayilar1 da 2025 yilinda en yiiksek seviyeye ulagsmistir. Calismalar en ¢ok “Egitim
ve egitim arastirmalar1” ve “Dilbilim” alanlarinda yapilmistir. Calismalarin dili incelendiginde
sirastyla Ingilizce (%82), Turkge (%11) ve Almanca (%2) yaynlarin yapildig: goriilmiistiir. En
fazla galisma Hacettepe Universitesi’nde yapilmistir. Ardindan Anadolu Universitesi ile Gazi
Universitesi gelmektedir. Caligmalarda sirastyla en fazla Tiirkge (f=67), yabanci dil olarak
Ingilizce (f=40), iki dillilik, Tiirkiye (f=34), ikinci dil edinimi (f=32) anahtar kavramlari
kullanilmistir. Alanda yapilan caligmalar arasinda Scheele (2010), Blom (2014) ve Caldwell-
Harris’in (2009) calismalar1 6ne c¢ikmaktadir. En ¢ok atif alan iilkeler sirasiyla Tiirkiye,
Hollanda, ABD, Ingiltere ve Almanya’dir. Bu bulgulardan hareketle yabanci dil olarak Tiirkge
Ogretiminde yapay zeka tabanli ¢alismalarin gelecek yillarda artacagi dngoriilmektedir.

Anahtar Kelimeler: Yabanc: dil olarak Tiirkce 6gretimi, yapay zeka, biblivometrik analiz, VOSviewer.

Abstract

The teaching of Turkish as a foreign language has been taken to a different dimension with
the inclusion of artificial intelligence in language education. This situation is also reflected in
studies. The aim of this study is to identify the trends of studies on artificial intelligence in the
teaching of Turkish as a foreign language in the international literature. Articles focusing on
artificial intelligence in the field of teaching Turkish as a foreign language and indexed in the
WoS database were examined. In this context, articles written between 2006 and 2026 were
analyzed based on parameters such as keywords, author, university, country, and citations. The
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data were obtained using 9 different inputs. As a result of this review, 997 articles were reached.
In the study, a general survey model was used and the bibliometric analysis technique was
applied. Analyses were conducted using the VOSviewer program. The articles were evaluated
in terms of year, field, language, author, university, country, keywords, citations, and number
of documents. The highest number of publications was produced in 2025. Similarly, the number
of citations also reached its highest level in 2025. Studies were mostly conducted in the fields
of “Education and Educational Research” and “Linguistics.” When the language of the studies
was examined, it was observed that publications were in English (82%), Turkish (11%), and
German (2%), respectively. The highest number of studies was conducted at Hacettepe
University, followed by Anadolu University and Gazi University. In the studies, the most
frequently used keywords were Turkish (f=67), English as a foreign language (f=40),
bilingualism, Turkey (f=34), and second language acquisition (f=32), respectively. Among the
studies conducted in the field, those by Scheele (2010), Blom (2014), and Caldwell-Harris
(2009) stand out. The countries receiving the most citations are Turkey, the Netherlands, the
USA, the United Kingdom, and Germany, respectively. Based on these findings, it is predicted
that artificial intelligence-based studies in the teaching of Turkish as a foreign language will
increase in the coming years.

Keywords: Teaching Turkish as a foreign language, artificial intelligence, bibliometric analysis,
VOSviewer.
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Ozet

Yabanc dil 6gretiminde okuma becerisi diger becerileri de desteklemesi agisindan dncii
bir konumdadir. Dil 6grenen bireyler okuma becerisi yoniinden gelistikce diger becerileri de
buna paralel olarak gelismekte ve dil yetkinligi meydana gelmektedir. Tiirkgenin yabanci dil
olarak 6gretimi alaninda hazirlanan ders kitaplar1 ve materyallerin sinirli olmasi okuma anlama
materyallerinin  gelistirilmesi  ihtiyacint ~ dogurmaktadir.  Geleneksel —materyallerin
hazirlanmasinin uzun siire gerektirmesi, baski maliyetleri, kisiye 6zgii olmamasi materyal
hazirlama konusunda yapay zekanin 6nemini artirmaktadir.

Yabanci dil olarak Tiirk¢e dgretiminde okuma becerisinin gelistirilmesinde yapay zeka
araglarinin ne sekilde kullanilabilecegini inceleyen bu ¢alismada iiretken yapay zeka araclarinin
okuma becerisi baglaminda; metin olusturma, metin sadelestirme, metin genisletme, sz
varligim gelistirme ve okudugunu anlama soru tasarimi siireglerinde etkili olup olmadigini
ortaya c¢ikarmak hedeflenmistir. Calismada nitel arastirma desenlerinden igerik analizi
benimsenmistir. Arastirmaci tarafindan yaygin olarak kullanilmakta olan ChatGPT, Gemini ve
Claude yapay zeka araclari kullanilarak okuma becerisine yonelik icerikler iiretilmistir. Elde
edilen igerikler ii¢ alan uzmanina sunulmustur ve bu igeriklerin dilbilimsel uygunluk, pedagojik
kullanilabilirlik, Diller Igin Avrupa Ortak Basvuru Metni (D-AOBM) seviye tutarliligi ve
kiltiirel duyarlilik olgiitleri ¢ergevesinde degerlendirmesi istenmistir. Bulgular, yapay zeka
araglarinin seviyeye uygun metin lretme, hedef kelimelerin Ogretimi ve pekistirilmesi,
metinlerin okunabilirlik diizeyine gore uyarlama ve okudugunu anlama sorusu hazirlama
acisindan etkin bir sekilde ¢alistigini ortaya koymaktadir. Bununla birlikte iiretilen igeriklerin,
insan yapimi metinlere kiyasla kiiltiirel baglam agisindan yetersiz kaldig1 ve yapisal olarak daha
statik bir nitelik tagidig1 saptanmistir.

Anahtar Kelimeler: yabanc: dil olarak Tiirkce dgretimi, okuma becerisi, séz varligi, metin, okunabilirlik.

Abstract

In foreign language instruction, reading skills play a leading role as they support the
development of other skills. As language learners improve their reading skills, other skills
develop in parallel, leading to language proficiency. The limited availability of textbooks and
materials prepared for the teaching of Turkish as a foreign language has created a need for the
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development of reading comprehension materials. The time-consuming nature of preparing
traditional materials, printing costs, and the lack of personalization highlight the importance of
artificial intelligence in material development.

This study examines how artificial intelligence tools can be used to develop reading skills
in Turkish language instruction as a foreign language. The aim is to determine whether
generative Al tools are effective in the context of reading skills—specifically in the processes
of text generation, text simplification, text expansion, vocabulary development, and the design
of comprehension questions. Content analysis, one of the qualitative research designs, was
adopted in the study. The researcher used widely available Al tools—ChatGPT, Gemini, and
Claude—to generate content aimed at improving reading skills. The resulting content was
presented to three subject matter experts, who were asked to evaluate it based on criteria of
linguistic appropriateness, pedagogical usability, consistency with the Common European
Framework of Reference for Languages (CEFR) levels, and cultural sensitivity. The findings
reveal that Al tools function effectively in terms of generating level-appropriate text, teaching
and reinforcing target vocabulary, adapting texts according to readability levels, and preparing
comprehension questions. However, it was determined that the generated content falls short in
terms of cultural context compared to human-written texts and possesses a more static structural
quality.

Keywords: Turkish as a foreign language, reading skills, vocabulary, text, readability.
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Ozet

Bu calismada, yabanci dil olarak Tiirkge 6gretiminde kullanilan Yedi iklim Tiirkce (Yedi
Iklim) ve Yeni Istanbul Uluslararasi Ogrenciler Ig¢in Tiirkge (Yeni Istanbul) C1 ders
kitaplarinda yer alan okuma metin alti sorularindaki etkinlik tiirleri tespit edilmis ve
etkinliklerde kullanilan sorular 6lgme-degerlendirme baglaminda incelenmistir. Buna gore;
Yeni Istanbul kitabinda okuma metinlerine bagli hazirlanmis 59 etkinlik ve bu etkinliklere bagl
hazirlanmis 233 soru sayisi; Yedi Iklim kitabinda 80 etkinlik ve bu etkinliklere bagh
hazirlanmis 380 soru sayisi tespit edilmistir. Yeni Istanbul kitabinda en fazla acik uclu fikir
sorma, eslestirme, var-yok ve acik uglu soru tiirlerine rastlanmisken, Yedi iklim’de en fazla
acik uclu, ¢oktan secmeli (4 segenekli), agik uclu fikir sorma ve dogru-yanlis soru tiirlerine
rastlanmistir. Her iki kitaptaki okuma metin alti sorular1 “soru kokii ya da segeneklerin
birbirinden bagimsiz olmamasi” ve “soru kokii ve/veya seg¢eneklerde dogru cevaba ipucu veren
kullamimlarin bulunmast” bakimindan incelenmistir. Buna gére Yeni Istanbul kitabinda soru
kokii ya da segeneklerin birbirinden bagimsiz olmamasi dlgiitiine gore toplam 7, Yedi iklim
kitabinda 46 hata; soru kokii ve/veya segeneklerde dogru cevaba ipucu veren kullanimlarin
bulunmas: Slgiitiinde ise Yeni Istanbul kitabinda 24, Yedi Iklim kitabinda ise 48 hata tespit
edilmistir. Bu Olciitler baglaminda hatalarin en ¢ok; &grenenlerin on bilgileri, hayattaki
tecriibeleri ve manti§1 yoluyla cevaplanabilecek diizeyde secenekler olmasi, “sadece, hig,
biitiin, hepsi” vb. sozciiklerin yanlis secenek tiiretmeye yoOnelik kullanilmasi, bir maddenin
diger soru ya da segeneklere ipucu vermesi, geldiricilerin dogru yanit ile aym1 uzunlukta
olmamasi, sorunun cevabinin dogrudan kalip halinde metinde yer almasi, celdiricilerdeki
ifadelerin metin i¢inde yer almamasi gibi hatalardan olustugu goriilmiistiir. Bu baglamda her
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iki kitaptaki okuma metin alt1 sorularindaki say1 ve kabul edilebilirlik bulgularma gore Yedi
Iklim’de sorularin niceligi, Yeni Istanbul’da ise sorularin niteliginin &n plana ¢iktig1 sonucuna
ulagilmistir. Calismanin sonucuna gore her diizeyde hazirlanmis metin sonu sorularinin igerik
analizi, tablo ve kontrol listeleri, rubrikler ve Ogretmen/gdézlemci goriisleri gibi araglar
kullanilarak mutlaka iyilestirilmesi, soru kokii/onciil ve seceneklerin 6lgme-degerlendirme
Olclitleri baglaminda egitim almis uzmanlar tarafindan yazilmasi ve ileri diizeydeki
Ogrenenlerin basit anlama diizeyi sorular yerine okudugunu daha iyi anlamay1 saglayan
yaraticilik, elestirme, sorgulama, analiz, sentez, de§erlendirme gibi iist diizey diisiinme
becerilerinin gelisimi de destekleyen sorularla karsilagsmasi gerektigi onerilmektedir.

Anahtar Kelimeler: yabanci dil olarak Tiirkce 6gretimi, 6l¢me-degerlendirme, okuma becerisi, metin alti
sorulary, madde yazimi.

Abstract

In this study, the types of tasks in the reading comprehension questions found in the Yedi
Iklim Turkish (Yedi iklim) and Yeni istanbul Turkish for International Students (Yeni Istanbul)
C1 course books—used in the teaching of Turkish as a foreign language—were identified, and
the questions used in these tasks were examined within the context of assessment and
evaluation. Accordingly, it was determined that the Yeni Istanbul course book contains 59 tasks
prepared in conjunction with the reading passages and 233 questions related to these tasks,
while the Yedi iklim course book contains 80 tasks and 380 questions related to these tasks.
While the book Yeni Istanbul contained the highest number of open-ended idea-asking,
matching, true-false, and open-ended question types, the book Yedi iklim contained the highest
number of open-ended, multiple-choice (4 options), open-ended idea-asking, and true-false
question types. The questions following the reading passages in both books were examined in
terms of “the question stem and/or the answer choices not being independent of one another”
and “the presence of phrasing in the question stem and/or the answer choices that provides a
clue to the correct answer”. Accordingly, based on the criterion that the question stems or
answer choices are not independent of one another, a total of 7 errors were identified in the
Yeni Istanbul book and 46 errors in the Yedi Iklim book; based on the criterion that the question
stems and/or answer choices contain phrasing that hints at the correct answer, 24 errors were
identified in the Yeni Istanbul book and 48 errors in the Yedi Iklim book. In this context, errors
most frequently occur when options are formulated in a way that can be answered based on
learners’ background knowledge, life experiences, and logic; the use of words such as “only,
never, all, every” being used to create misleading options, a question providing clues to other
questions or options, distractors not being the same length as the correct answer, the answer
appearing directly in the text as a set phrase, and statements in the distractors not appearing in
the text. In this context, based on the findings regarding the number and acceptability of the
questions in the reading passages of both books, it was concluded that the quantity of questions
is more prominent in Yedi Iklim, while the quality of questions stands out in Yeni Istanbul.
According to the study’s findings, end-of-text questions designed for all levels must be
improved using tools such as content analysis, tables, checklists, rubrics, and teacher/observer
feedback; they should be written by experts trained in the context of assessment -evaluation
criteria, and that advanced-level learners should be presented with questions that support the
development of higher-order thinking skills—such as creativity, critical thinking, inquiry,
analysis, synthesis, and evaluation—rather than questions at the basic comprehension level.

Keywords: teaching Turkish as a foreign language, assessment- evaluation, reading skills, in-text questions,
item development.
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Ozet

Yabanci dil olarak Tiirkge 6gretimi siirecinde okuma akiciligi 6lgiilmesi en gii¢ beceriler
arasindadir. Bu siirecte kelime edinimi hem okuma hizin1t hem de anlama oranini dogrudan
etkileyen temel faktordiir. Bu calisma, dgrenicilerin okuma hizlarint ve bilissel yiikiin bir
yansimasi olan duraksama siirelerini anlik takip eden, pedagojik gereksinimler dogrultusunda
arastirmact tarafindan iretken yapay zekd (Gemini) destegi ve React.js kiitliphanesi
kullanilarak gelistirilen web tabanli bir yazilim mimarisine sahip olan 'Okuma Akademisi' adl
dijital platformu tanitmayr amaglamaktadir. Arastirma kapsaminda tasarlanmis olan 'Okuma
Akademisi' uygulamasi, 6grenci ve 6gretmen rolleri i¢in 6zellesmis bir altyapr sunmaktadir.
Ogrenci arayiizii; okuma hizi 6l¢iimii, akicilik gelistirme ve etkilesimli kelime edinimi
etkinliklerini icermektedir. Ogretmen arayiizii ise zengin bir 6grenme analitigi paneli sunarak;
ogrencilerin okuma hizlarini, anlama oranlarini, metin {izerinde duraksadiklar1 kritik noktalar
ve bireysel bilinmeyen kelime havuzlarini anlik olarak takip etmeye olanak tanimaktadir.
Ayrica sistem, simf genelinin takildigi ortak kelimeleri ve ortalama hiz verilerini
raporlayabilmekte, bu verilerin akademik degerlendirme siireglerinde kullanilmak tizere ¢ikti
alinmasina imkan saglamaktadir. Yazilimin temel 6l¢gme mekanizmasi, dakikada okunan

kelime sayist (WPM) formiiliine dayanmaktadir:WPM = Qlunan Kelime » 6 Ayrica, fare

Stire (sn)
imlecinin kelime iizerindeki bekleme siiresini (hover duration) analiz ederek Ogrenicinin
okumakta zorlandig1 kelimeleri tespit eden bir "duraksama analitii" algoritmasi vardir.
Oyunlastirma temelli bu dijital 6l¢gme-degerlendirme modelinin pedagojik katkilar ve bilissel
yiik gdstergeleri kuramsal bir cercevede tartisilmaktadir. OSYM biinyesinde yiiriitiilen e-YDTS
stireclerine hazirlik niteligi tagiyan bu tiir dijital platformlarin, Tiirk¢enin yabanci dil olarak
ogretiminde veriye dayali karar verme mekanizmalarinin gelistirilmesine olanak saglayacagi
degerlendirilmektedir. Caligma, dijital okuryazarlik ve Olgme-degerlendirme siireclerinin
entegrasyonu i¢in 6zgiin bir model Onerisi sunmaktadir.

Anahtar Kelimeler: Dijital Okuma, Okuma Hizi (WPM), oyunlastirma, 6l¢me-degerlendirme, yabanct dil
olarak Tiirkce ogretimi.
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Abstract

In the process of teaching Turkish as a foreign language (TFL), reading fluency is among
the most challenging skills to measure. Vocabulary acquisition stands as the primary factor
directly influencing both reading speed and comprehension rates. This study aims to introduce
'Reading Academy,' a digital platform featuring a web-based software architecture developed
by the researcher using generative artificial intelligence (Gemini) and the React.js library in
accordance with pedagogical requirements. The platform provides real-time tracking of
learners' reading speeds and 'dwell times," which serve as a reflection of cognitive load.
Designed within the scope of this research, 'Reading Academy' offers a specialized
infrastructure for both student and teacher roles. The student interface includes reading speed
measurement, fluency enhancement, and interactive vocabulary acquisition activities.
Conversely, the teacher interface provides a robust learning analytics panel, enabling the
instantaneous monitoring of students' reading speeds, comprehension rates, critical hesitation
points on the text, and individual 'unknown vocabulary' pools. Furthermore, the system is
capable of reporting on common vocabulary obstacles and average speed data across the class,
allowing these reports to be exported for use in academic assessment processes. The core
measurement mechanism of the software is based on the Words Per Minute (WPM) formula.
Additionally, the system incorporates a "pause analytics" algorithm that detects words that
learners struggle with by analyzing the hover duration of the mouse cursor over specific words.
The pedagogical contributions and cognitive load indicators of this gamification-based digital
assessment model are discussed within a theoretical framework. It is evaluated that such digital
platforms, which serve as a preparation for the e-YDTS (Electronic Foreign Language Exam)
processes conducted by OSYM, will facilitate the development of data-driven decision-making
mechanisms in teaching Turkish as a foreign language. This study presents an original model
proposal for the integration of digital literacy and assessment processes.

Keywords: assessment and evaluation, digital reading, gamification, Reading Speed (WPM), teaching
Turkish as a foreign language.
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Yabanci dil olarak Tiirkce 6gretiminde okuma becerisi, 6grencilerin yalnizca dilsel yeterlik
kazanmalarin1 degil, aynm1 zamanda hedef dile ait kiiltiirel unsurlari tanimalarmi ve
anlamlandirmalarin1 da saglayan temel bir beceridir. Okuma siirecinde kullanilan metinlerin
dilsel diizeyi, kiiltiirel icerigi ve Ogretim hedefleriyle uyumu, 6grenme siirecinin niteligini
dogrudan etkilemektedir. Bu nedenle yabanci dil olarak Tiirk¢e 6gretiminde metin se¢imi ve
metinlerin pedagojik uygunlugu 6nemli bir tartigma alani olugturmaktadir.Son yillarda yapay
zeka teknolojilerinin gelismesiyle birlikte, dil 6gretiminde yapay zeka tarafindan iiretilen
metinlerin kullanim1 giderek yayginlasmaktadir. Yapay zeka destekli metinler, hizli iiretim,
diizeye uyarlanabilirlik ve gesitlilik gibi avantajlar sunmakla birlikte, bu metinlerin yabanci dil
olarak Tirkc¢e Ogretiminde okuma becerisi ve kiiltiirel aktarim agisindan ne 6l¢iide yeterli
oldugu sorusu 6nem kazanmaktadir.

Bu calismanin amaci, yapay zeka tarafindan tiretilen okuma metinlerini, yabanci dil olarak
Tiirkce Ogretimi baglaminda okuma becerisi ve kiiltiirel aktarim agisindan incelemektir.
Arastirma, nitel arastirma deseninde dokiiman incelemesi ydntemiyle yiiriitiilmiistiir. Inceleme
kapsaminda yapay zeka araglariyla olusturulan metinler; dilsel uygunluk, okudugunu anlama
diizeyleri ve kiiltiirel unsurlarin aktarimi bakimindan analiz edilmistir. Bulgular, yapay zeka
tarafindan {iretilen metinlerin okuma becerisinin biligsel boyutunu destekleyebildigini; ancak
kiltirel baglamin derinligi ve kiltlirleraras1 aktarim acisindan smirhiliklar tasidigini
gostermektedir. Caligmanin, yabanci dil olarak Tiirk¢e Ogretiminde yapay zeka destekli
materyallerin kullanimina yonelik degerlendirme 6lgiitlerinin olusturulmasina katki saglamasi
beklenmektedir.

Anahtar Kelimeler: yabanct dil olarak Tiirkce ogretimi, yapay zekd, okuma becerisi, kiiltiirel aktarim,
ogretim materyalleri.

Abstract

In teaching Turkish as a foreign language, reading skill plays a fundamental role not only
in developing learners’ linguistic competence but also in enabling them to recognize and
interpret cultural elements of the target language. The linguistic level, cultural content, and
pedagogical suitability of reading texts directly affect the quality of the learning process.
Therefore, text selection and pedagogical adequacy constitute an important area of discussion
in teaching Turkish as a foreign language. With the recent advancements in artificial
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intelligence technologies, Al-generated texts have increasingly been used in language teaching
contexts. While these texts offer advantages such as rapid production, adaptability to
proficiency levels, and variety, the question of their adequacy in terms of reading skills and
cultural transmission in teaching Turkish as a foreign language has gained importance.

The aim of this study is to examine Al-generated reading texts in terms of reading skills
and cultural transmission within the context of teaching Turkish as a foreign language. The
study adopts a qualitative research design based on document analysis. Within this scope, Al-
generated texts were analyzed in terms of linguistic appropriateness, reading comprehension
levels, and the transmission of cultural elements. The findings indicate that Al-generated texts
can support the cognitive dimension of reading skills; however, they present limitations
regarding cultural depth and intercultural transmission. The study is expected to contribute to
the development of evaluation criteria for the effective use of Al-generated materials in
teaching Turkish as a foreign language.

Keywords: teaching Turkish As A foreign language, artificial intelligence, reading skills, cultural
transmission, instructional materials.
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Bu calismanin amaci, yapay zeka destekli yazma geri bildiriminin yabanci dil olarak
Tiirk¢e Ogrenenlerin yazma becerileri ilizerindeki etkilerini incelemektir. Son yillarda hiz
kazanan yapay zeka teknolojilerinin egitime entegrasyonu, Ozellikle dil o6gretiminde
bireysellestirilmis ve anlik geri bildirim saglama agisindan dnemli bir potansiyel etkiye sahiptir.
Bununla birlikte, s6z konusu teknolojilerin Tiirk¢enin yabanci dil olarak 6gretimi, 6zellikle A2-
B1 diizeyinde, yazma geri bildirimi baglaminda kullanimi iizerine smirli sayida ¢alisma
bulunmaktadir. Bu arastirma, nicel arastirma deseni ¢ergevesinde yliriitiilecektir ve kontrol
gruplu yar1 deneysel desen temel alinacaktir. Calisma grubunu, amagh 6rnekleme yontemiyle
secilen yabanci dil olarak Tiirkge Ogrenen A2-B1 diizeyindeki toplam 30 06grenci
olusturmaktadir. Katilimeilar deney grubu (n=15) ve kontrol grubu (n=15) olmak iizere iki
gruba ayrilacaktir. Arastirma siirecinde, O0grencilerin yazili iiretimleri iiretken yapay zeka
(bliylik dil modeli tabanli sistemler) araciligiyla degerlendirilecek, sunulan geri bildirimler
dogrultusunda, yapay zeka destekli geri bildirimin 6grencilerin yazma becerileri lizerindeki
etkisi On test-son test modeli ile ele alinacaktir. Arastirmada verilerin 6grencilerin yazili
iretimleri yoluyla toplanmasi ve yazili metin analizi ve performans karsilastirmalari
araciliiyla analiz edilmesi planlanmaktadir. Bu siirecte, 6grencilerin yazili tiretimleri analitik
bir yazma rubrigi dogrultusunda degerlendirilecek; deney grubunun yazili iiretimleri yapay
biiyiik dil modeli tabanli sistemler tarafindan degerlendirilirken kontrol grubunda ise gretici
gorev alacaktir. Alan yazimina dayali olarak, yapay zeka destekli geri bildirimin yazma
becerileri iizerinde etkili olabilecegi diisiiniilmektedir. Ozellikle dil bilgisi dogrulugu, kelime
kullanimi1 ve s6z dizimi agisindan etki yaratacagi ve anlik sunulan geri bildirimin 6grencilerin
yazma motivasyonunu etkileyecegi degerlendirilmektedir. Sonug olarak, yapay zeka destekli
yazma geri bildiriminin yabanci dil olarak Tirkce ogretiminde etkili bir ara¢ olarak
kullanilabilecegi ve Olgme degerlendirme siireclerine yardimci olacagi diisiiniilmektedir.
Calismanin, egitimde yapay zeka entegrasyonu hakkinda dil 6greticilerine ve arastirmacilara
yol gosterici nitelikte olmasi1 hedeflenmektedir.

Anahtar Kelimeler: yapay zekd, yabanc dil olarak Tiirkce 6gretimi, yazma becerisi, geri bildirim, dlgme
ve degerlendirme.
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Abstract

The purpose of this study is to examine the effects of Al-supported writing feedback
on the writing skills of learners of Turkish as a foreign language. The integration of artificial
intelligence technologies, which has gained momentum in recent years, holds significant
potential for providing individualized and instant feedback, particularly in language teaching.
However, there is a limited number of studies investigating the use of these technologies for
writing feedback in teaching Turkish as a foreign language, specifically at the A2-B1 levels.
This research will be conducted using a quantitative research design, specifically a quasi-
experimental design with a control group. The study group consists of a total of 30 students
learning Turkish as a foreign language at the A2-Bl level, selected through purposeful
sampling. Participants will be divided into two groups: the experimental group (n=15) and the
control group (n=15). During the research process, students' written productions will be
evaluated through generative artificial intelligence (large language model-based systems). The
impact of Al-supported feedback on students' writing skills will be analyzed using a pre-
test/post-test model. Data collection will involve students' written productions, which will be
analyzed through written text analysis and performance comparisons. In this process, written
outputs will be evaluated according to an analytical writing rubric; while the experimental
group's productions are assessed by large language model-based systems, an instructor will
provide the feedback for the control group. Based on the literature, it is hypothesized that Al-
supported feedback will be effective on writing skills. It is anticipated that this technology will
create a significant impact, particularly on grammatical accuracy, vocabulary usage, and syntax,
while instant feedback is expected to enhance students' writing motivation. In conclusion, it is
posited that Al-supported writing feedback can serve as an effective tool in teaching Turkish as
a foreign language and facilitate assessment and evaluation processes. This study aims to
provide guidance for language instructors and researchers regarding Al integration in
education.

Keywords: artifical intelligence, teaching Turkish as a foreign language, writing skills, feedback, assesment
and evaluation.
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Ikinci Dil Ediniminde (SLA) zihinsel sozliigiin mimarisi, 6zellikle Tiirkce gibi zengin
sondan eklemeli morfolojiye ve seffaf ortografiye sahip diller icin kritik bir arastirma alani
olmaya devam etmektedir. Bu ¢aligma, Yabanci Dil Olarak Tiirk¢e (YDOT) 6grenicilerinde
sOzciik tanimanin altinda yatan biligsel mekanizmalari; sozciik sikligi, dilbilgisel kategori
(sozciik tiirii) ve leksikalite arasindaki etkilesime odaklanarak deneysel olarak incelemektedir.
Aragtirmada, YDOT ders kitaplarindan olusturulan 6zel bir derlemden segilen ve
TurkishTenTen referans derlemi ile dogrulanan uyaranlar kullanilarak, islemleme verimliligini
6l¢gmek amaciyla bir Leksikal Karar Gorevi (LKG) uygulanmistir. Bulgular, gergek sdzctiklerin
fonotaktik olarak uygun ancak anlamsiz sozciiklerden (non-words) istatistiksel olarak anlamli
derecede daha hizli iglendigini gosteren giiclii bir leksikalite etkisi ortaya koymustur; bu durum,
salt alt-leksikal birlestirmeden ziyade dogrudan Ileksikal bir arama mekanizmasinin
kullanildigim desteklemektedir. Isimlerin sifatlara gore daha hizli taninmasiyla belirgin bir
"isim avantaji" gdzlemlenmis olup, bu durumun isimsel formlarin daha ytiksek imgelenebilirlik
ve somutluk diizeylerinden kaynaklandig:r diislinilmektedir. Ayrica, sozciik sikliginin
belirleyici bir faktor oldugu ve yiiksek sikliga sahip 6gelerin erisimi hizlandirdigi goriilmiis, bu
da bellek tabanli aktivasyon modelleriyle ortiismektedir. Beklenmedik bir sekilde, A2 ve B1
yeterlilik diizeyindeki oOgreniciler arasinda islemleme hizi acisindan anlamli bir fark
bulunamamistir; bu durum, seffaf yazi sistemlerinin ediniminde temel ortografik tanima
yollarinin erken asamalarda stabilize oldugunu diisiindiirmektedir. Bu sonuglar, sozciik
tanilamada Cift Yol Modeli ve Sozciik Tiirii Islemleme Teorileri gercevesinde tartisilarak,
YDOT pedagojisi, miifredat tasarimi ve ikinci dil zihinsel sézlilk organizasyonunun
anlagilmasina yonelik 6nemli ¢ikarimlar sunmaktadir.

Anahtar Kelimeler: zihinsel sozliik, Cift Yol Modeli, Sozciik Sikligi, Sozciik Tiirii, Yabanct Dil Olarak
Tiirk¢e (YDOT).

Abstract

The architecture of the mental lexicon in Second Language Acquisition (SLA) remains a
pivotal area of inquiry, particularly for languages with rich agglutinative morphologies and
transparent orthographies like Turkish. This study experimentally investigates the cognitive
mechanisms underlying word recognition in learners of Turkish as a Foreign Language (TFL),
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focusing on the critical interplay between lexical frequency, grammatical category (part of
speech), and lexicality. Employing a Lexical Decision Task (LDT), the research measured
reaction times (RTs) to gauge processing efficiency, utilizing stimulus items derived from a
specialized corpus of TFL textbooks and validated against the TurkishTenTen reference corpus.
The findings reveal a robust lexicality effect, where real words are processed significantly faster
than phonotactically legal non-words, supporting the utilization of a direct lexical search
mechanism over purely sublexical assembly. A distinct "noun advantage" was observed, with
nouns eliciting faster recognition latencies than adjectives, a phenomenon potentially
attributable to the higher imageability and concreteness of nominal forms. Furthermore, lexical
frequency emerged as a determinant factor, with high-frequency items facilitating significantly
faster access, consistent with activation-based models of memory. Unexpectedly, no
statistically significant variance in processing speed was found between learners at A2 and B1
proficiency levels, suggesting that the fundamental orthographic recognition pathways stabilize
early in the acquisition of transparent scripts. These results are critically analyzed through the
lens of the Dual Route Model of word recognition and Part-of-Speech Processing Theories,
offering substantial implications for TFL pedagogy, curriculum design, and the understanding
of L2 lexical organization.

Keywords: mental lexicon, Dual Route Model, lexical frequency, part of speech, Turkish as a Foreign
Language (TFL).
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Ozet

Bu calisma, yapay zeka destekli dil 6grenme ortamlarinin biligsel, iistbiligsel, duyugsal ve
sosyal dgrenme stratejilerini nasil déniistiirdiigiinii Yabanci Dil Olarak Tiirkce Ogretimi
(YDTO) baglaminda ele almay1 amaglamaktadir. Son yillarda ChatGPT ve benzeri yapay zeka
sistemlerinin egitim hayatimiza hizla entegre olmasi, dil 6grenme pratiklerinde kokli
degisimler yaratmaktadir. YZ teknolojileri, dogal dil isleme (NLP) ve makine 6grenmesi ile
Ogrencilere aninda geri bildirim veren, 6grenme hizini kisisellestiren ortamlara donlismiistiir.
Ancak bu doniisiim, makine ile insan arasindaki etkilesimin sinirlarini ve §grenicilerin 6grenme
sorumlulugunu nasil iistlendiklerini (grenme stratejileri) sorgulatmaktadir. Bu durum, YDTO
baglaminda Tiirk¢enin ¢ok kiiltiirlii yapisini yok sayan "standartlagtirilmig" ve "tek tip" bir dil
modelinin dayatilmasi riskini tasir. Calismada, bu doniisiim siirecinde bas gdosteren
"standartlagsma" sorununa 6zel olarak odaklanilmaktadir.

Calismanin yontemi, nitel arastirma yaklasimina dayali bir derleme ve dokiiman incelemesi
olarak tasarlanmistir. Arastirma kapsaminda 2020 y1l1 itibariyle iiretken yapay zekanin yarattigi
belirgin kirilma g6z ontine alinarak 2020-2026 yillar1 arasinda yayimlanan ilgili literatiir icerik
analizi yontemiyle incelenmistir. Bulgular, yapay zeka araglarinin aninda geri bildirim imkan1
sunarak dgrenme siirecini hizlandirdigini, ayrica biligsel ve {istbilissel stratejileri destekleyerek
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Ogrenen 6zerkligini artirdigini ortaya koymaktadir. Bununla birlikte, s6z konusu araglarin asiri
ve yaygin kullaniminin, 6grencileri dil iiretim siireglerinde birbirine benzeyen yapilara ve
kaliplara yonlendirdigi tespit edilmistir. Bu durum, dil kullaniminda belirgin bir standartlagsma
egilimini ve tekdiizeligi beraberinde getirmektedir.

Sonug olarak, yapay zeka teknolojilerinin YDTO alanina sundugu yenilikgi firsatlar son
derece degerli olsa da Ogrenenlerin strateji cesitliligini kisitlayabilecek riskler g6z ardi
edilmemelidir. Bu dogrultuda ¢alismamiz, yapay zeka entegrasyonunun pedagojik bir denge
gozetilerek, elestirel ve bilingli bir yaklagimla ele alinmasi gerektigini 6nermektedir.

Anahtar Kelimeler: Yapay Zekd Destekli Dil Ogrenimi, Yabanct Dil Olarak Tiirkce Ogretimi (YDTO),
Ogrenme Stratejileri, Standartlasma Sorunu

Abstract

This study aims to examine how Al-supported language learning environments transform
cognitive, metacognitive, affective and social learning strategies within the context of Teaching
Turkish as a Foreign Language (TTFL). In recent years, the rapid integration of ChatGPT and
similar Al systems into our educational lives has brought about profound changes in language
learning practices. Al technologies, combined with natural language processing (NLP) and
machine learning, have evolved into environments that provide students with instant feedback
and personalise the pace of learning. However, this transformation raises questions about the
boundaries of interaction between machines and humans, and how learners assume
responsibility for their own learning (learning strategies). This situation carries the risk of
imposing a ‘standardised’ and ‘uniform’ language model that disregards the multicultural
nature of Turkish within the context of YDTO. This study focuses specifically on the issue of
‘standardisation’ emerging during this transformation process.

The study’s methodology is designed as a review and document analysis based on a
qualitative research approach. Taking into account the significant shift brought about by
generative artificial intelligence as of 2020, the relevant literature published between 2020 and
2026 was analysed using content analysis. The findings reveal that Al tools accelerate the
learning process by providing immediate feedback, and also enhance learner autonomy by
supporting cognitive and metacognitive strategies. However, it has been observed that the
excessive and widespread use of these tools directs students towards similar structures and
patterns in language production processes. This situation brings with it a clear trend towards
standardisation and uniformity in language use.

Consequently, whilst the innovative opportunities offered by artificial intelligence
technologies in the field of language teaching are highly valuable, the risks of limiting learners’
strategic diversity must not be overlooked. In this regard, our study suggests that the integration
of artificial intelligence should be approached with a critical and conscious mindset, whilst
maintaining a pedagogical balance.

Keywords: Artificial Intelligence Supported Language Learning, Teaching Turkish as a Foreign Language
(YDTO), Learning Strategies, Standardization Problem.
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Bu arastirmanin amaci, yabanci dil olarak Tiirkce O6gretiminde oyunlastirma temelli
Ogretimin Ogrencilerin akademik bagarilart {izerindeki etkisini incelemektir. Giiniimiizde
dijitallesmenin etkisiyle 6grenen profillerinin degismesi, geleneksel 6gretim yaklagimlarinin
yeniden degerlendirilmesini gerekli kilmaktadir. Bu baglamda oyunlastirma, 6grenme siirecini
daha etkilesimli, motive edici ve siirdiiriilebilir hale getiren yenilik¢i bir yaklasim olarak one
cikmaktadir. Ancak alanyazinda, Tiirk¢cenin yabanci dil olarak &gretimi baglaminda
oyunlagtirmanin akademik basar1 lizerindeki etkisini deneysel olarak inceleyen ¢aligmalarin
sinirlt oldugu goriilmektedir. Bu ¢alisma, s6z konusu boslugu doldurmay1 ve oyunlastirma
uygulamalarinin 6grenme ¢iktilar1 lizerindeki etkisini ¢ok yonlii bir bakis agisiyla ortaya
koymay1 amaclamaktadir. Aragtirma, yar1 deneysel desenlerden son test kontrol gruplu model
cercevesinde ve karma yontem yaklasimi dogrultusunda yiiriitiilmiistiir. Caligma grubunu,
Tiirkceyi yabanci dil olarak 6grenen toplam 28 dgrenci olusturmaktadir. Katilimeilar deney ve
kontrol gruplarina ayrilmistir. Deney grubunda Werbach ve Hunter (2012) tarafindan
gelistirilen D6 modeli temel alinarak yapilandirilmis oyunlastirma temelli Ogretim
uygulanirken, kontrol grubunda geleneksel 6gretim yontemleri kullanilmistir. Arastirmada veri
toplama araci olarak 6grenci oyunlastirma degerlendirme anketi, coktan segmeli basari testi,
uzman degerlendirme formundan olusan veri toplama araclar1i kullanilmistir. Anketin
giivenirlik katsayis1 Cronbach Alfa: 0.873 olarak bulunmus, basar1 testinin madde gii¢liigliniin
ise orta diizeyde dagilim sergiledigi, uzman degerlendirmelerinde ise tiim maddelerin
ortalamasmin 3’lin lizerinde oldugu belirlenmistir. Ayrica yar1 yapilandirilmis acgik uglu
sorudan olusan nitel veri kapsaminda 6grencilere oyunlastirma uygulamasina iligkin goriislerini
belirlemeye yonelik agik uclu bir soru yoneltilmis ve elde edilen yanitlar analiz edilmistir.
Verilerin analizinde nicel ve nitel analiz teknikleri birlikte kullanilmistir. Nicel veriler igin
betimsel istatistikler, normallik testleri ve bagimsiz &rneklem t-testi uygulanmustir. Ilk
normallik analizinde kontrol grubunun verilerinin normal dagilim gostermedigi belirlenmis,
aykir1 degerlerin ¢ikarilmasinin ardindan analizler tekrarlanmistir. Betimsel bulgulara gore
deney grubunun ortalamasi 91.25, kontrol grubunun ortalamasi ise 84.58 olarak hesaplanmustir.
Bagimsiz orneklem t-testi sonuglari, gruplar arasindaki farkin istatistiksel olarak anlamli
oldugunu gostermistir (p = 0.043 < 0.05). Nitel verilerin analizinde ise i¢erik analizi yontemi
kullanilmis ve 6grencilerin oyunlagtirma uygulamasina yonelik goriislerinin biiyiik o6lciide
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olumlu oldugu belirlenmistir. Ogrencilerin oyunlastirmay1 motivasyonu artiran, dgrenmeyi
kolaylastiran ve silireci daha eglenceli hale getiren bir yaklasim olarak degerlendirdikleri
goriilmiistiir. Aragtirma sonuglari, oyunlastirmanin yalnizca motivasyonu artiran bir arag
olmadigini, ayn1 zamanda 6grenme siirecini yapilandiran ve akademik basariy1 anlamli diizeyde
yiikseltebilen bir Ogretim yaklagimi oldugunu gostermektedir. Nicel ve nitel bulgularin
birbiriyle tutarli olmasi, elde edilen sonuglarin giivenirligini artirmaktadir. Bununla birlikte,
calismanin sinirli bir 6rneklemle gergeklestirilmis olmasi ve kisa vadeli basariyr dlgmesi,
bulgularin genellenebilirligini sinirlamaktadir. Bu dogrultuda, oyunlastirma uygulamalarinin
Tiirkgenin yabanci dil olarak 6gretiminde daha yaygin ve sistematik bicimde kullanilmasi
onerilmektedir. Gelecek arastirmalarda farkli dil diizeyleri, daha genis 6rneklemler ve uzun
vadeli Ogrenme ¢iktilar1 incelenebilir. Ayrica yapay zekd destekli oyunlastirma
uygulamalarinin dil 6gretimindeki etkisinin arastirilmasi, alana 6nemli katkilar saglayabilir.

Anahtar Kelimeler: oyunlastirma, Tiirk¢enin yabanc dil olarak 6gretimi, akademik basari, yari deneysel
desen, icerik analizi.

Abstract

The aim of this study is to investigate the effect of gamified instruction on students’
academic achievement in teaching Turkish as a foreign language. With the increasing impact
of digitalization, learner profiles have significantly changed, necessitating the reconsideration
of traditional instructional approaches. In this context, gamification has emerged as an
innovative approach that enhances learning by making it more interactive, motivating, and
sustainable. However, studies examining the effect of gamification on academic achievement
in the context of teaching Turkish as a foreign language remain limited. This study aims to fill
this gap and to present a comprehensive evaluation of the effects of gamification on learning
outcomes. The study was conducted within a quasi-experimental design using a posttest-only
control group model, following a mixed-methods approach. The study group consisted of 28
students learning Turkish as a foreign language. Participants were divided into experimental
and control groups. In the experimental group, gamified instruction was implemented based on
the D6 model developed by Werbach and Hunter (2012), while the control group received
traditional instruction. Data collection tools included a student gamification evaluation
questionnaire, a multiple-choice achievement test, and an expert evaluation form. The
reliability of the questionnaire was calculated as Cronbach’s Alpha: 0.873. The item difficulty
of the achievement test showed a moderate distribution, and expert evaluations indicated that
all items had mean scores above 3. In addition, qualitative data were collected through a semi-
structured open-ended question asking students to express their opinions about the gamification
process. Both quantitative and qualitative data analysis techniques were employed. Quantitative
data were analyzed using descriptive statistics, normality tests, and an independent samples t-
test. Initial normality analysis indicated that the control group data were not normally
distributed; therefore, outliers were removed and the analyses were repeated. Descriptive
findings revealed that the mean score of the experimental group was 91.25, while the control
group mean was 84.58. The results of the independent samples t-test showed that the difference
between the groups was statistically significant (p = 0.043 < 0.05). Qualitative data were
analyzed using content analysis, and the findings indicated that students generally had positive
perceptions of the gamified instruction. Students reported that gamification increased
motivation, facilitated learning, and made the learning process more enjoyable. The findings of
the study demonstrate that gamification is not only a motivational tool but also an instructional
approach that structures the learning process and significantly enhances academic achievement.
The consistency between quantitative and qualitative findings strengthens the reliability of the
results. However, the limited sample size and the focus on short-term achievement restrict the
generalizability of the findings. Based on these results, it is recommended that gamification be
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integrated more systematically into the teaching of Turkish as a foreign language. Future studies
may explore its effects across different proficiency levels, larger samples, and long-term
learning outcomes. Furthermore, investigating the role of Al-supported gamification in
language teaching may contribute significantly to the field.

Keywords: gamification, teaching Turkish as a foreign language, academic achievement, quasi-
experimental design, content analysis.
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Ozet

Giliniimiizde diinya genelinde artan uluslararasi 6grencilerin sayisi, Tiirkiye'de de hizla
artmaktadir. Tirk {niversitelerinde egitim almak isteyen uluslararasi 6grenciler, kendi
imkanlar1 ya da Yurt Dis1 Tiirkler ve Akraba Topluluklar Bagkanligi (YTB) vasitasiyla
Tiirkiye’de &grenim  gorebilmektedir. Ogrenim gorecekleri iilkede asmalar1 gereken
engellerden biri, dil bariyeridir. Bu 6grencilerin biiyiik bir cogunlugu Tiirkceyi, Tiirkiye'ye
geldikten sonra iiniversitelerin biinyesinde bulunan Tiirkge Ogretim Merkezleri (TOMER) gibi
kurumlar aracihigiyla 6grenmektedir. TOMER'lerde verilen dil 6gretimi, uluslararasi
ogrencileri Al seviyesinden CI1 seviyesine kadar desteklemektedir. Ancak C1 seviyesine
ulagmig 6grencilerin dahi tiniversitedeki akademik hayatin gereklilikleri olan akademik rapor
yazma, bilimsel sunum yapma ve iist diizey okuma becerilerinde yani akademik dili kullanmada
yetersiz kaldiklar1 goriilmektedir. Bu sebeple 6grencileri akademik dil ve yayinlara hazirlamak
amaciyla Akademik Tiirk¢e dersleri verilmektedir. Bu arastirmanin temel amaci, uluslararasi
ogrencilere verilen Akademik Tiirk¢e derslerine iligkin 6gretici goriislerini tespit ederek bu
derslerin gerekliligini ve yeterliligini incelemektir. Caligma, nitel arastirma yontemlerinden
fenomenoloji deseniyle gerceklestirilmistir. Veriler, Eskisehir Osmangazi Universitesi
TOMER'de gérev yapan dgreticiler arasindan daha dnce bu derslere girmis ve goniillii olarak
caligmaya dahil olmak isteyen Tiirk¢e 6gretmenligi ve Tiirk dili ve edebiyati boliimlerinden
mezun, farkli kidemlerde yedi Ogreticiden toplanmistir. Veri toplama aract olarak yari
yapilandirilmig goriisme formu kullanilmistir. Elde edilen verilerin analizinde igerik analiz
yontemi kullanilmis ve ortak temalar belirlenmistir. Arastirmadan elde edilen bulgular
incelendiginde Akademik Tiirk¢eye dair ortaya ¢ikan temalar su sekildedir: akademik dilin
ingasinda kullanilmasi, akademik terimlerin 6grenimine katki saglamasi, dil becerilerinin
akademik olarak kullanima olanak tanimasi, lisans/lisansiistii egitime temel olusturmasi,
lisans/lisanstistii egitime uyum siirecini hizlandirmasi. Ayrica ogreticilerin farkli boliimlere

GOk, S. ve Ercan-Giiven, A. N. (24-26 Nisan 2026). Uluslararasi ogrencilerin akademik Tiirkce derslerine iliskin
ogretici goriisleri [Konferans/Sempozyum Sunumu]. XI. Uluslararas1 Yabanci Dil Olarak Tiirkcenin Ogretimi
Sempozyumu, Bursa, Tiirkiye.
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0zgl iceriklerin Akademik Tiirkge derslerine eklenmesi yoniinde goriis bildirdikleri
anlasilmaktadir. Elde edilen bulgular, Akademik Tiirk¢e derslerinin uluslararas1 6grencileri
tiniversite yasamina dilsel ve akademik agidan hazirladigini ortaya koymaktadir. Bu dogrultuda
materyallerin boliime 06zgii iceriklerle giincellenmesi, ortak dijital kaynak platformlarinin
olusturulmasi ve ders kapsaminin yeniden degerlendirilmesi 6nerilmektedir.

Anahtar Kelimeler: akademik Tiirkge, uluslararasi 6grenciler, 6gretici goriigleri.

Abstract

The number of international students in Turkey is increasing rapidly, reflecting a global
trend. International students seeking education at Turkish universities enroll either through their
own means or via the Presidency for Turks Abroad and Related Communities (YTB). One of
the primary obstacles these students encounter in their host country is the language barrier. A
significant majority of these students acquire Turkish language proficiency through institutions
such as Turkish Teaching Centers (TOMER) within universities after arriving in Turkey. The
language instruction provided at TOMER supports international students from the Al to C1
levels. However, it is observed that even students who reach the C1 level remain insufficient in
academic language competencies -such as writing academic reports, delivering scientific
presentations, and advanced reading skills- which are essential for university life.
Consequently, Academic Turkish courses are offered to prepare students for academic
discourse and scholarly publications. The primary objective of this study is to examine the
necessity and adequacy of Academic Turkish courses by identifying the perspectives of
instructors. The study employed a phenomenological design, a qualitative research method.
Data were collected through semi-structured interviews with seven instructors of varying
seniority. Content analysis was used to analyze the data and identify common themes. The
findings reveal several themes regarding Academic Turkish. These include its role in building
academic language, helping acquire terminology, enabling academic use of language skills, and
serving as a base for undergraduate and graduate education. Academic Turkish also helps
students adapt to higher education faster. Instructors support the inclusion of department-
specific content in these courses. Overall, Academic Turkish prepares international students for
university life. It is recommended to update materials with department-specific content, create
digital resource platforms, and review the curriculum's scope.

Keywords: academic Turkish, international students, instructors’ perspectives.
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Bu caligmanin amaci yabanci dil olarak Tiirkge Ogretiminde yapay zeka tarafindan
olusturulan 6lgme sorularinin diizey agisindan incelenmesidir. Son yillarda yapay zeka temelli
uygulamalarin egitim ortamlarinda giderek daha ¢ok kullanilmasi bu araglarin 6lgme-
degerlendirme agisindan sorgulanmasini gerekli kilmistir. Yabanci dil olarak Tiirkce
ogretiminde Slgme araglarinin &grencinin dil diizeyine, hedef kazanimlara ve iletisimsel
yeterlilik anlayisina uygun bicimde hazirlanmasi biiylik 6nem tasimaktadir. Bu sebeple yapay
zeka tarafindan ftretilen sorularin nitelik bakimindan degerlendirilmesi alan yazina katki
sunabilecek giincel bir konu olarak o©ne ¢ikmaktadir. Arastirmada nitel arastirma
yontemlerinden dokiiman incelemesi kullanilmistir. Veri setini yapay zeka araciligiyla A1, A2
ve B1 diizeyleri i¢in olusturulan okuma, dil bilgisi ve kelime sorular1 olusturmaktadir. Yapay
zeka programi olarak ChatGPT ve Claude kullanilmistir. Elde edilen veriler diizey uygunlugu,
kazanimlarla 6rtiisme, dilin aciklig1, celdirici niteligi ve iletisimsel islevlik dl¢iitleri bakimindan
icerik analizi ile incelenmistir. Calisma sonucunda yapay zeka tarafindan olusturulan bazi
sorularin hedef diizeye uygunluk gosterdigi goriilmiistiir. Ancak bazi sorularda dilsel
karmasiklik, yonerge belirsizligi, ¢eldirici yetersizligi ve diizeyler arasi sorunlarin ortaya
¢ikabildigi goriilmiistiir. Bu durum yapay zeka araglarinin dorudan kullanilmasindan ¢ok alan
uzmani denetiminde denetiminden gecirilerek degerlendirme siireclerine dahil edilmesinin
gerekliligini ortaya koymustur. Elde edilen bulgular dogrultusunda yapay zeka uygulamalarinin
yabanci dil olarak Tirkce dgretiminde 6lgme-degerlendirme siireclerine katki saglayabilecek
bir potansiyelinin oldugu fakat pedagojik ve alan temelli 6lgiitlerde desteklenmesi gerektigi
sonucuna ulagilmistir.

Anahtar Kelimeler: yabanci dil olarak Tiirkce oOgretimi, yapay zekd, o6l¢me-degerlendirme, diizey
uygunlugu, soru incelemesi.

Abstract

The aim of this study is to examine the level of assessment questions generated by artificial
intelligence in teaching Turkish as a foreign language. In recent years, the increasing use of Al-
based applications in educational settings has made it necessary to question these tools in terms
of assessment and evaluation. In teaching Turkish as a foreign language, it is of great
importance that assessment tools are prepared in accordance with the learner’s language level,
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targeted learning outcomes, and the concept of communicative competence. For this reason,
evaluating the quality of questions generated by artificial intelligence stands out as a current
topic that can contribute to the literature. In the study, document analysis, one of the qualitative
research methods, was used. The data set consists of reading, grammar, and vocabulary
questions generated through artificial intelligence for A1, A2, and B1 levels. ChatGBT and
Claude were used as Al programs. The obtained data were analyzed through content analysis
in terms of level appropriateness, alignment with learning outcomes, clarity of language, quality
of distractors, and communicative functionality criteria. As a result of the study, it was observed
that some of the questions generated by artificial intelligence were appropriate for the target
level. However, it was also found that in some questions, issues such as linguistic complexity,
ambiguity in instructions, insufficiency of distractors, and problems across levels could arise.
This situation revealed the necessity of including Al tools in evaluation processes under expert
supervision rather than using them directly. In line with the findings obtained, it was concluded
that Al applications have the potential to contribute to assessment and evaluation processes in
teaching Turkish as a foreign language, but they need to be supported by pedagogical and field-
specific criteria.

Keywords: feaching Turkish as a foreign language, artificial intelligence, assessment and evaluation, level
appropriateness, question analysis.
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El yazisi, yazma becerisinin sadece fiziksel boyutuyla sinirlt kalmayip; bireyin yazmaya
olan ilgisini, yazili anlatim istegini ve siirecteki yazma performansini da dogrudan
sekillendirmektedir. Dil 6grenirken 6zellikle temel seviyelerdeki 6grencilerin, yeni bir alfabeyi
de 6grenmesi s6z konusu oldugunda el yazisina yonelik tutumlar farklilagir. Bu durum da
yazma becerisinin gelisiminde olumlu veya olumsuz sonuglar dogurabilir. Alan yazinda
yabanci dil olarak Tiirk¢e dgretiminde 6grencilerin el yazisina yonelik tutumlarin1 dogrudan
Olcmeye yonelik bir 6lgme aracina rastlanmamistir. Bu bosluk ve ihtiyagtan hareketle bu
arastirmanin amaci, yabanci dil 6grenen 6grenciler icin bir el yazi tutum 06lgegi gelistirmektir.
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Hazirlanan 6l¢ek i¢in 16 maddelik bir madde havuzu olusturulmus dil ve 6l¢gme uzmanlarinin
goriisleri dogrultusunda 13 maddeye diisiiriilmiistiir. Olgegin pilot uygulamasi yapildiktan
sonra Istanbul, Erzincan, Erzurum ve Sivas TOMER merkezlerindeki dgrencilere asil uygulama
yapilmistir. A¢imlayici Faktor Analizi i¢in 222, Dogrulayici Faktor Analizi i¢in 227 6grenciden
veri toplanmistir. AFA’da 3 madde atilmis 2 faktorlii bir yapiya ulasilmigtir. 10 madde ve 2
boyuttan olusan modeli dogrulamak icin birinci ve ikinci diizey DFA uygulanmstir.
Dogrulayict Faktor Analizi sonuglari, elde edilen degerlerin referans araliklarla iyi veya kabul
edilebilir diizeyde uyum sagladigim ortaya koymustur. Olgegin giivenirlik analizi sonucunda
Cronbach Alfa katsayis1 .88 olarak hesaplanmustir. Iki faktorlii yapmin acikladigi toplam
varyans da %62 olarak bulunmustur. Yapilan analizlerin sonuglari, yabanci dil olarak Tiirkce
Ogrenen Ogrenciler i¢in gelistirilen el yazisi tutum dlgeginin yiiksek gecerlilik ve giivenilirlik
diizeylerine sahip oldugunu ve alanda kullanilabilir bir degerlendirme araci oldugunu ortaya
koymustur.

Anahtar Kelimeler: Yabanci dil olarak Tiirkce ogretimi, tutum, élcek gelistirme, el yazisi.

Abstract

Handwriting does not merely pertain to the physical aspect of writing; it also directly
shapes an individual’s interest in writing, their desire for written expression, and their writing
performance throughout the process. When learning a language, particularly at the beginner
levels, students’ attitudes toward handwriting differ, especially when they are also learning a
new alphabet. This situation can lead to either positive or negative outcomes in the development
of writing skills. In the existing literature, no measurement tool has been identified that directly
assesses students’ attitudes toward handwriting in Turkish language instruction as a foreign
language. Motivated by this gap and need, this study aims to develop a handwriting attitude
scale for foreign language learners. A pool of 16 items was created for the scale, which was
subsequently reduced to 13 items based on the opinions of language and measurement experts.
After the pilot application of the scale, the main application was conducted with students at
TOMER centers in Istanbul, Erzincan, Erzurum, and Sivas. Data were collected from 222
students for Exploratory Factor Analysis and 227 students for Confirmatory Factor Analysis.
In the EFA, 3 items were removed, resulting in a two-factor structure. First- and second-order
CFA were applied to validate a model comprising 10 items and 2 dimensions. The results of
the Confirmatory Factor Analysis revealed that the obtained values fit well or at an acceptable
level within the reference ranges. As a result of the reliability analysis of the scale, the
Cronbach’s alpha coefficient was calculated as .88. The total variance explained by the two-
factor structure was also found to be 62%. The results of the analyses demonstrate that the
handwriting attitude scale developed for students learning Turkish as a foreign language has
high validity and reliability and serves as a useful assessment tool in the field.

Keywords: Teaching Turkish as a foreign language, attitudes, scale development, handwriting.
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Dil 6gretiminde iletisimsel yeterliligin gelismesinde kiiltiir 6nemli bir rol oynar. Hedef
kiiltir hakkinda bilgi sahibi olmak, dilin baglamsal kullanimini anlamak ve iletisim
ortamlarinda sdylemleri dogru sekilde yorumlamak acgisindan islevseldir. Dil 6gretiminde
kiiltiirel yeterlilikler D-AOBM'de 6grenme siirecinin ayrilmaz bir parcasi olarak goriilmektedir.
Yeterlilik seviyelerinde kiiltiir, “cok kiiltiirlii yeterlilik”, “sosyodilbilimsel uygunluk” ve
“aracilik” bagliklar1 altinda yer almaktadir. Alan yazinmi incelendiginde yabanci dil olarak
Tiirkce 6grenenler i¢in Tiirk kiiltiirline tutum 6lgeklerine ulasilmistir. Bununla birlikte, kiiltiirel
ogelerin iglevselligini ve 6grenen tizerindeki duyussal etkilerini genel bir ¢ercevede ele alan,
gecerligi ve gilivenirligi yiliksek bir 6lgege ihtiya¢ duyuldugu goriilmektedir. Bu ¢ercevede, bu
calismanin amaci, yabanci dil olarak Tiirkge 6grenenler i¢in hedef kiiltiire yonelik bir tutum
oleegi gelistirmektir. Olgek maddeleri hazirlanmadan &nce, alan yazininda dil dgretiminde
kiltlir izerine yapilan teorik c¢alismalar incelenmistir. Bu baglamda 33 maddeden olusan bir
madde havuzu olusturulmustur. Bu maddeler Tiirkce ve Olgme- degerlendirme alaninda
uzmanlar tarafindan gozden gecirildikten sonra, 41 6grenciyle bir pilot calisma yapilmistir.
Acimlayic1 faktor analizi i¢in 313 katilimcidan, dogrulayict faktdér analizi igin ise 165
katilimcidan veri toplanmistir. AFA sonucunda 6lgekten 14 madde ¢ikarilmig, DFA sonucunda
ise 1 madde ¢ikarilmistir. Olgegin nihai hali, %74,4 oraninda agiklanan varyansa sahip, 18
madde ve 2 boyuttan olusmaktadir. Olgegin i¢ tutarlilik katsayisi .97'dir. DFA analizinde,
modelin uyum indekslerinin literatiirde bildirilen esik degerler iginde oldugu bulunmustur.
Yapilan analizlere dayanarak, gelistirilen 6lcegin yliksek gecerlilik ve giivenilirlige sahip bir
6l¢me araci oldugu belirlenmistir.

Anahtar Kelimeler: Yabanci dil olarak Tiirkce ogretimi, kiiltiir, tutum, dlcek gelistirme.

Abstract

Culture plays a significant role in the development of communicative competence in
language teaching. It is essential to understand the target culture, grasp the contextual use of
language, and correctly interpret discourse in communicative contexts. In language teaching,
cultural competencies are viewed as an integral part of the learning process within the D-AOBM
framework. At the proficiency levels, culture is addressed under the headings of “multicultural
competence,” “sociolinguistic appropriateness,” and “mediation.” A review of the literature
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reveals the existence of attitude scales for learners of Turkish as a foreign language regarding
Turkish culture. However, there is a need for a scale with high validity and reliability that
addresses the functionality of cultural elements and their affective effects on learners within a
general framework. In this context, the aim of this study is to develop an attitude scale toward
the target culture for learners of Turkish as a foreign language. Before preparing the scale items,
the literature on culture in language teaching was reviewed. In this context, a pool of 33 items
was created. After these items were reviewed by experts in the Turkish language and
assessment, a pilot study was conducted with 41 students. Data were collected from 313
participants for exploratory factor analysis and from 165 participants for confirmatory factor
analysis. As a result of the EFA, 14 items were removed from the scale, and as a result of the
CFA, 1 item was removed. The final version of the scale consists of 18 items across 2
dimensions, accounting for 74.4% of the variance. The scale’s internal consistency coefficient
is .97. In the CFA analysis, the model’s fit indices were within the thresholds reported in the
literature. Based on the analyses, the developed scale was found to be a high-validity, high-
reliability measurement tool.

Keywords: Teaching Turkish as a foreign language, culture, attitudes, scale development.
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Dijital hikaye anlatimi, &grenenlerin dil becerilerini biitiinciil bigimde destekleyen,
etkilesimli ve Ogrenci merkezli bir yaklasim olarak yabanci dil 6gretiminde giderek
yayginlagsmaktadir. Yapay zeka teknolojilerindeki hizli gelismeler ise dijital hikaye iiretim
slirecine yeni olanaklar ekleyerek hem 6gretmenler hem de 6grenenler icin daha erisilebilir ve
yaratici bir 6grenme ortam1 sunmaktadir.

Bu caligsma, yabanc1 dil olarak Tiirk¢e d6gretiminde yapay zeka destekli dijital hikayelerin
kullanimina iligkin gilincel bir ¢er¢eve sunmayi1 amaglamaktadir. Calismada oncelikle dijital
hikaye anlatiminin pedagojik temelleri ve dil 6gretimindeki yeri ele alinmakta; ardindan yapay
zeka tabanli igerik tiretim araglarinin dijital hikaye olusturma siirecinde nasil kullanilabilecegi
tartisilmaktadir. Bu araclarin 6gretmenlere sundugu hiz ve cesitlilik imkanlariin yani sira
O0grenen motivasyonu ve sozciik gelisimine saglayabilecegi katkilar da degerlendirilmektedir.

Sonug olarak ¢alisma, yapay zeka tabanl dijital hikayelerin Tiirk¢e 6gretiminde yenilik¢i
bir 6grenme araci olarak cesitli pedagojik olanaklar sundugunu; ancak pedagojik ilkeler
dogrultusunda dengeli ve  bilingli bir sekilde kullanilmadiginda c¢esitli riskler
barindirabilecegini vurgulamaktadir. Bu dogrultuda calismada, yapay zeka destekli dijital
hikayelerin yabanci dil olarak Tiirk¢e 6gretiminde kullanilmasina yonelik temel asamalar1 ve
ogretmen rehberligini merkeze alan bir uygulama ¢ergevesi onerilmektedir. Sunulan pedagojik
cercevenin, dil becerilerinin biitlinciil gelisimini desteklemenin yani sira kiiltiirel igeriklerin
aktariminda 6gretmenlere yol gosterici olabilecegi diisiiniilmektedir.

Anahtar Kelimeler: yapay zekd, dijital hikdye anlatimi, yabanci dil olarak Tiirkge, ¢oklu ortam temelli
ogrenme, kiiltiirel icerik.

Abstract

Digital storytelling has increasingly gained prominence in foreign language teaching as an
interactive and learner-centered approach that supports learners’ language skills in a holistic
manner. Recent advances in artificial intelligence technologies have introduced new
possibilities into the process of digital story creation, offering a more accessible and creative
learning environment for both teachers and learners.

Atagiil, Y. (24-26 Nisan 2026). Yabanci Dil Olarak Tiirk¢e Ogretiminde Yapay Zekd Destekli Dijital Hikaye
Kullammu: Olanaklar, Simrhiliklar ve Pedagojik Bir Cerceve [Konferans/Sempozyum Sunumu]. XI. Uluslararasi
Yabanci Dil Olarak Tiirk¢enin Ogretimi Sempozyumu, Bursa, Tiirkiye.
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This study aims to present a contemporary framework for the use of Al-supported digital
storytelling in teaching Turkish as a foreign language. First, the pedagogical foundations of
digital storytelling and its role in language teaching are discussed. Then, the ways in which Al-
based content generation tools can be integrated into the process of digital story creation are
examined. In addition, the study evaluates the opportunities these tools offer in terms of speed
and variety for teachers, as well as their potential contributions to learner motivation and
vocabulary development.

The study concludes that Al-supported digital storytelling offers various pedagogical
opportunities as an innovative learning tool in teaching Turkish; however, it may also entail
certain risks if not used in a balanced and informed manner in line with pedagogical principles.
Accordingly, a practical framework is proposed that outlines the main stages of implementing
Al-supported digital storytelling in teaching Turkish as a foreign language, with a particular
emphasis on teacher guidance. The proposed framework is expected to support the holistic
development of language skills while also guiding teachers in the integration of cultural content.

Keywords: artificial intelligence, digital storytelling, teaching Turkish as a foreign language, multimedia-
based learning, cultural content.
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Yabanci dil olarak Tiirk¢e Ogretimi, son yillarda arastirma sayisinda artis yasanan
alanlarindan biridir. Bu alan; farkli yaklagim, yontem ve tekniklerin kullanilmasi ile Tiirk¢enin
yabanci dil olarak etkili bir sekilde dgretilmesini amaclamaktadir. Egitim-6gretim stirecleri, bu
amag dogrultusunda planlanmakta ve yiiriitilmektedir. Egitim-6gretim siireclerinde yer alan ve
dikkat edilmesi gereken hususlardan biri de 6l¢me ve degerlendirmedir.

Yabanci dil olarak Tiirk¢e 6gretiminde Slgme ve degerlendirmenin nasil ve ne sekilde
yapilmast konusunda cesitli arastirmalar yapilmistir. Bu arastirmalar igerisinde Olgek
gelistirmeye yonelik arastirmalar, onemli bir bolimii olusturmaktadir. Ancak alan yazin
incelendiginde yabanci dil olarak Tiirk¢e 6gretimine yonelik gelistirilmis 6l¢eklerin sistematik
bir sekilde ele alinmadig1 goriilmiistiir.

Arastirmanin amaci, yabanci dil olarak Tiirk¢e 6gretimine yonelik gelistirilmis 6lgeklerin
sistematik bir literatiir taramast ile incelenmesidir. Arastirmanin veri kaynagmi, Tiirkiye Olgme
Araclar1 Dizini (TOAD) veri tabaninda yer alan, yabanci dil olarak Tiirk¢e 6gretimine yonelik
gelistirilmis Slcekler olusturmaktadir. Arastirma, Tiirkiye Olgme Araglar1 Dizini (TOAD) veri
tabani ile sinirlandirilmastir.

Arastirma siirecinde nitel arastirma yontemlerinden dokiiman (belge) analizi yontemi
kullamilmustir. Tiirkiye Olgme Araglar1 Dizini (TOAD) veri tabani, yabanci dil olarak Tiirkce
Ogretimine yonelik olarak taranmis ve ¢esitli veriler elde edilmistir. Bu veriler, betimsel icerik
analizi yontemi ile analiz edilmistir. Arastirma siirecinde elde edilenler ile gesitli sonuglara
ulasilmis ve yorumlarda bulunulmustur. Verilerden hareketle alan yazini i¢in bir gergeve
sunulmustur.

Anahtar Kelimeler: yabanc: dil olarak Tiirkce ogretimi, élcek, dlcek gelistirme, ol¢ek uyarlama, inceleme.

Abstract

Atif icin/To cite: Akgiil, M. (24-26 Nisan 2026). Yabanci dil olarak Tiirk¢e o6gretimine yénelik gelistirilmiy
oleklerin incelenmesi: Sistematik bir literatiir taramas: [Konferans/Sempozyum Sunumu]. XI. Uluslararasi
Yabanci Dil Olarak Tiirk¢enin Ogretimi Sempozyumu, Bursa, Tiirkiye.
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Teaching Turkish as a foreign language has become one of the fields that has witnessed a
significant increase in the number of studies in recent years. This field aims to ensure the
effective teaching of Turkish as a foreign language through the use of different approaches,
methods, and techniques. Teaching and learning processes are planned and implemented in line
with this objective. One of the important aspects that should be considered in these processes
is measurement and evaluation.

Various studies have been conducted on how measurement and evaluation should be
carried out in teaching Turkish as a foreign language. Among these studies, scale development
research constitutes a significant portion. However, when the relevant literature is examined, it
is observed that the scales developed for teaching Turkish as a foreign language have not been
systematically reviewed.

The aim of this study is to examine the scales developed for teaching Turkish as a foreign
language through a systematic literature review. The data source of the study consists of the
scales developed for teaching Turkish as a foreign language included in the Turkish
Measurement Tools Index (TOAD) database. The study is limited to the Turkish Measurement
Tools Index (TOAD) database.

In the research process, the document analysis method, one of the qualitative research
methods, was employed. The Turkish Measurement Tools Index (TOAD) database was scanned
for scales developed for teaching Turkish as a foreign language, and various data were obtained.
These data were analyzed using the descriptive content analysis method. Based on the findings
obtained during the research process, several conclusions were reached and interpretations were
made. Drawing on the data, a framework for the relevant literature was presented.

Keywords: teaching Turkish as a foreign language, scale, scale development, scale adaptation, examination.
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Yazma becerisi, 6grencilerin akademik basarilarinda ve diisiincelerini yapilandirmalarinda
kritik bir rol oynamaktadir. Ancak bu becerinin gelisimi sadece biligsel siireglere degil;
Ogrencilerin yazmaya yonelik 6z yeterlilik inanglari, tutumlar ile yakin iliski icerisindedir.
Literatiirde, 6zellikle temel egitim kademesindeki 6grencilerin farkli metin tiirlerindeki yazma
0z yeterliliklerini cok boyutlu 6lgebilen giincel araglara ihtiya¢ duyulmaktadir. Bu arastirmanin
amaci, ilgili alanda Traga Philippakos ve Davis (2025) tarafindan gelistirilen dl¢egin Tiirkgeye
uyarlayarak ilkokul ve ortaokul diizeyindeki 6grenciler i¢in gegerlik ve giivenirlik analizlerini
gergeklestirilmesidir.

Nicel arastirma yaklasimlarindan dayanan bu calismanin c¢alisma grubunu, uygun
ornekleme yontemiyle secilmis 200 ilkokul ve ortaokul 6grencisi olusturmaktadir. Orijinal
Olcegin dilsel ve kiiltiirel esdegerligi i¢cin alan uzmanlarimin goriisleri alismis, gerekli
diizenlemeler yapilmistir. Olgegin yapr gegerligi Agimlayict Faktér Analizi (AFA) ve
Dogrulayict Faktor Analizi (DFA) ile incelenmis; gilivenirlik diizeyi ise Cronbach Alfa i¢
tutarlilik katsayilar1 ve madde-toplam korelasyonlari ile hesaplanmistir.

Yapilan analizler sonucunda 6l¢egin orijinal yapisina sadik kalarak "Stire¢ Odakli Yazma",
"Yazmaya Yonelik Tutum" ve "Dilbilgisi/Yazim Kurallar1" olmak iizere li¢ faktorli bir yap1
ortaya ¢ikmustir. Ug faktdrlii bu yapmin toplam varyansin %55.77 sini agikladig1 belirlenmistir.
Madde analizi asamasinda diisiik faktor yiikiine sahip bir madde ¢ikarilmis ve 15 maddelik nihai
modele ulasilmistir. Dogrulayict faktdr analizi (DFA) sonuglari, uyarlanan modelin Tiirk
ornekleminde = miikemmel uyum  indekslerine  sahip  oldugunu  kanitlamistir
(x*/sd=1.56,CFI=.957, RMSEA=.053,SRMR=.045). Olgegin giivenirlik katsayilar1 alt boyutlar
i¢in .75 ile .90 arasinda degismekte olup yiiksek diizeyde glivenilirlige isaret etmektedir.

Elde edilen bulgular, 15 madde ve ii¢ alt boyuttan olusan Tiirkce Dersi Yazma Oz
Yeterliligi Olgegi’nin gegerli ve giivenilir bir dlgme araci oldugunu ortaya koymaktadir. Bu
6l¢ek, temel yazma aligkanliklarinin insa edildigi ilkokul ve ortaokul kademesinde 6grencilerin
yazma kaygilarini tespit etmek, duyussal ihtiyaglarina yonelik gereksinimlerini ortaya koymak
ve Ogretim siireglerini diizenlemek amaciyla arastirmacilar ve egitimciler tarafindan etkin bir
sekilde kullanilabilir.
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Anahtar Kelimeler: Tirkce Ogretimi, yazma o0z yeterliligi, dlgek uyarlama, egitimde dl¢me, dlgme ve
degerlendirme.

Abstract

Writing skills play a critical role in students’ academic achievement and in structuring their
thoughts. However, the development of this skill is closely linked not only to cognitive
processes but also to students’ self-efficacy beliefs and attitudes towards writing. The literature
indicates a need for up-to-date tools capable of measuring writing self-efficacy across different
text types, particularly for students at the basic education level. The aim of this study is to adapt
the scale developed by Traga Philippakos and Davis (2025) in this field into Turkish and to
conduct validity and reliability analyses for primary and middle school students.

Based on a quantitative research approach, the study sample consists of 200 primary and
middle school students selected using convenience sampling. The opinions of subject matter
experts were sought regarding the linguistic and cultural equivalence of the original scale, and
the necessary adjustments were made. The construct validity of the scale was examined using
Exploratory Factor Analysis (EFA) and Confirmatory Factor Analysis (CFA); the reliability
level was calculated using Cronbach’s alpha internal consistency coefficients and item-total
correlations.

As a result of the analyses, a three-factor structure emerged, consistent with the original
scale’s structure, comprising ‘Process-Oriented Writing’, ‘Attitudes Towards Writing’, and
‘Grammar/Spelling Rules’. It was determined that this three-factor structure explained 55.77%
of the total variance. During the item analysis phase, an item with a low factor loading was
removed, resulting in a final model comprising 15 items. Confirmatory factor analysis (CFA)
results demonstrated that the adapted model possesses excellent fit indices in the Turkish
sample (y*/df = 1.56, CFI = .957, RMSEA = .053, SRMR = .045). The reliability coefficients
of the scale range from .75 to .90 for the sub-dimensions, indicating a high level of reliability.

The findings reveal that the Turkish Course Writing Self-Efficacy Scale, comprising 15
items and three sub-dimensions, is a valid and reliable measurement tool. This scale can be
effectively utilised by researchers and educators to identify students’ writing anxieties,
determine their affective needs, and organise teaching processes at primary and middle school
levels, where foundational writing habits are established.

Keywords: teaching Turkish, writing proficiency, scale adaptation, assessment in education, measurement
and evaluation.
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Ozet

Bu ¢alisma, Bursa Uludag Universitesi ile Bursa Teknik Universitesinde Tiirkce dgrenen
yabanci 6grenicilerin hedef dil olarak Tiirkce ile ana dilleri arasinda kurduklar iligkilendirme
egilimlerini incelemeyi amaglamaktadir. Metaforik algilara yonelik yapilan bir arastirma
kapsaminda 6grenicilerin Tiirk¢eyi nasil anlamlandirdiklarini ortaya koymak i¢in acik uclu veri
toplama araglar1 kullanilmis ve elde edilen yanitlar icerisinde Ozellikle ana dil-hedef dil
karsilastirmasina dayali ifadeler analiz edilmistir. Bu dogrultuda c¢alisma, Ogrenicilerin
Tirkceyi degerlendirirken hangi dilsel ve biligsel referans noktalarina bagvurduklarini
belirlemeyi hedeflemektedir. Elde edilen bulgular, katilimcilarin énemli bir kisminin Tiirkgeyi
ana dilleriyle benzerlik iizerinden tanimladiklarini ve dil 6grenme siirecinde ana dil referansina
basvurduklarii gdstermektedir. Bu durum, hedef dil 6greniminde ana dilin biligsel bir dayanak
olarak kullanildigin1 ortaya koymaktadir. Sonug olarak, yabanci 6grenicilerin Tiirkge ile ana
dilleri arasinda kurduklari iligkiler, dil O6grenme siireglerini anlamada Onemli ipuglari
sunmaktadir. Bu bulgularin yabancilara Tiirkce oOgretiminde Ogretim materyallerinin
gelistirilmesi, karsilagtirmali dil 6gretimi yaklagimlarinin benimsenmesi ve 6grenici merkezli
uygulamalarin giiclendirilmesi agisindan katki saglayacagi diistiniilmektedir.

Anahtar Sozciikler: yabancilara Tiirk¢e ogretimi, hedef dili, ana dil, dil farkindalig, ikinci dil edinimi,
ogrenici algist.

Abstract

This study aims to examine the tendency of foreign learners studying Turkish at Bursa
Uludag University and Bursa Technical University to relate Turkish as a target language to their
native languages. Within the scope of research on metaphorical perceptions, open-ended data
collection tools were used to reveal how learners interpret Turkish, and responses based
particularly on native-target language comparisons were analyzed. Accordingly, the study aims
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to determine which linguistic and cognitive reference points learners use when evaluating
Turkish. The findings show that a significant portion of the participants define Turkish through
similarities with their native languages and refer to their native language in the language
learning process. This indicates that the native language is used as a cognitive basis in target
language learning. In conclusion, the relationships that foreign learners establish between
Turkish and their native languages offer important clues for understanding language learning
processes. It is believed that these findings will contribute to the development of teaching
materials in teaching Turkish to foreigners, the adoption of comparative language teaching
approaches, and the strengthening of learner-centered practices.

Keywords: teaching Turkish to foreigners, target language, native language, language awareness, second
language acquisition, learner perception
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Diizeyindeki Ogrencilerin Yazma Becerilerine Etkisi

The Effect of the Four-Square Writing Method on the Writing Skills of B1-Level
Students in the Teaching of Turkish as a Foreign Language

Doc. Dr. Banu Ozdemir
Eray Biilbiil
Ayse Nur Aslan

Ozet

Yabanci dil olarak Tiirk¢e 6gretiminde yazma becerisi, en karmasik beceri alanlarindan
biri olarak degerlendirilmektedir. B1 diizeyinde 6grenim gdren Ogrenciler, anlama becerisi
derslerinde edindikleri kazanimlar ve dil yapilarimi1 kullanabilmelerine ragmen metin
organizasyonu, fikir gelistirme ve bagdasiklik kurma siire¢lerinde zorlanmaktadir. Bu
dogrultuda, yapilandirilmis yazma teknikleri ve siire¢ temelli yazma yaklasimlari, 6grencilerin
yazma becerilerinin gelistirilmesinde etkili bir cergeve sunacagi Ongoriilmektedir. Bu
calismanin amaci, Dort Kare Yazma Yontemi temelli siire¢ odakli yazma etkinliklerinin B1
diizeyinde Tiirk¢e dgrenen yabanci dgrencilerin yazili anlatim becerileri {lizerindeki etkisini
incelemektir. Arastirmanin yontemi on test- son test kontrol gruplu yar1 deneysel desendir.
Arastirmanin ¢alisma grubunu, bir Tiirk¢e 6gretim merkezinde 6grenim goren B1 diizeyindeki
farkli ana dil ge¢cmislerine sahip 41 yabanci 6grenci olusturmaktadir. Arastirma siireci 6 hafta
olarak planlanmigtir. Birinci hafta Dort Kare Yazma Yontemi tanitilmis yontemin temel
asamalar1 drnek etkinliklerle agiklanmistir. Ikinci haftada “Basarili Bir Dil Ogrencisi Nasil
Olmal1?” konusu 6n test olarak uygulanmistir. Takip eden haftalarda “Go¢” temasi kapsaminda
ogrencilerden siire¢, avantaj ve dezavantaj boyutlarini igeren Dort Kare yazilari olusturmalari,
“Yeni Bir Dille Yasamak” temas1 g¢ercevesinde Ogrencilerden farkli yasam deneyimlerini
karsilastirmali olarak ele almalari, “Tiirkiye Ikinci Vatanim” konusu iizerinden kiiltiirel igerikli
yazilar yazmalar1 ve son test olarak “Basarili Bir Dil Ogrencisi Nasil Olmali?” konusunu
yeniden yazmalar1 istenmigstir. Veri toplama siirecinde 6grencilerin yazili iirlinleri temel veri
kaynag olarak kullanilmustir. Elde edilen metinler Analitik Yazma ve Degerlendirme Olgegi
(Ozkara, 2017) ile incelenmistir. Deney ve kontrol gruplarinin &n test-son test puanlari analiz
edilmistir. Arastirma bulgularinin Dort Kare Yazma Yontemi ile yapilandirilmig siire¢ odakl
yazma etkinliklerinin 6grencilerin metin organizasyonu becerilerini gelistirdigini gostermesi
beklenmektedir. Sonug olarak bu g¢alisma, yabanci dil olarak Tiirkge 6gretiminde yazma
becerisinin gelistirilmesine yonelik yapilandirilmis ve uygulanabilir bir model sunmay1
hedeflemektedir.

Anahtar Kelimeler: Yabanc: dil olarak Tiirkce, Dort Kare Yazma Yéntemi, yazma becerisi, Bl dil diizey.
Abstract

In the teaching of Turkish as a foreign language, writing skills are considered one of the
most complex skill areas. Although students at the B1 level are able to apply the knowledge
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and language structures they have acquired in comprehension classes, they struggle with text
organization, idea development, and coherence-building processes. In this context, it is
anticipated that structured writing techniques and process-based writing approaches will
provide an effective framework for developing students’ writing skills. The purpose of this
study is to examine the effect of process-oriented writing activities based on the Four-Square
Writing Method on the written expression skills of foreign students learning Turkish at the B1
level. The research design is a pre-test-post-test quasi-experimental design with a control group.
The study group consists of 41 foreign students at the B1 level with diverse native language
backgrounds, enrolled at a Turkish language teaching center. The research process was planned
to last 6 weeks. In the first week, the Four-Square Writing Method was introduced, and its basic
stages were explained using sample activities. In the second week, the topic “What Makes a
Successful Language Learner?” was administered as a pre-test. In the following weeks, as part
of the “Migration” theme, students were asked to create “Four Squares” essays covering the
process, advantages, and disadvantages; under the “Living with a New Language” theme, they
were asked to compare different life experiences; write culturally themed essays on the topic
“Turkey Is My Second Homeland,” and, as a final test, rewrite the topic “What Makes a
Successful Language Learner?” During the data collection process, students’ written works
were used as the primary data source. The resulting texts were analyzed using the Analytical
Writing and Assessment Scale (Ozkara, 2017). The pre-test and post-test scores of the
experimental and control groups were analyzed. The research findings are expected to
demonstrate that writing activities structured using the Four-Square Writing Method enhance
students’ text organization skills. Consequently, this study aims to present a structured and
implementable model for developing writing skills in Turkish language instruction as a foreign
language.

Keywords: Turkish as a foreign language, the Four-Square Writing Method, writing skills, Bl language
level.
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Yabanci dil olarak Tiirkce 0gretiminde yazma becerisi, dil yeterlik diizeyinin yani sira
yazma gorevlerinin yapisi ve yonlendirmeleriyle de sekillenmektedir. Bu ¢alismanin amaci, E-
YDTS’ye giren adaylarin farkli diizeylere ait yazma gorevlerine verdikleri yanitlar iizerinden
gorevlerin dil kullanimi iizerindeki etkisini incelemektir. Calisma, elektronik ortamda
uygulanan bu sinavin yazma boliimiinde yer alan B2 ve C1 diizeyindeki goérevler kapsaminda
tretilmis metinlere dayanmaktadir.

Arastirmada, C1 diizeyindeki 6grenicilerin hem B2 hem de C1 diizeyine karsilik gelen
yazma gorevlerine verdikleri yanitlar karsilastirmali olarak ele alinmistir. Bu dogrultuda, farkl
gorevlerin 0grenicilerin dilsel iiretimini nasil yonlendirdigi incelenmistir. Veri seti, adaylarin
yazili liretimlerinden olugmakta olup analiz siirecinde metinler s6z varlig1 ve dil bilgisel yap1
acisindan degerlendirilmistir. Farkli diizeylere ait gorevlerin, 6grencilerin sdzciik secimleri ve
dilsel yap1 kullanimlar lizerindeki etkisi karsilastirmali olarak ele alinmustir.

Bu ¢alisma, yazma gorevlerinin dil kullanimi tizerindeki roliinii incelemeyi ve yabanci dil
olarak Tirkg¢e Ogretiminde yazma becerisinin degerlendirilmesine yonelik siireglere katki
saglamay1 amacglamaktadir.

Anahtar Kelimeler: yabanc: dil olarak Tiirkce, yazma gérevleri, dilsel iiretim, soz varligi, dil varlig.

Abstract

In the teaching of Turkish as a foreign language, writing performance is shaped not only
by learners’ proficiency levels but also by the structure and requirements of writing tasks. This
study aims to investigate the impact of writing tasks on language use by analyzing candidates’
responses to tasks at different proficiency levels in the E-YDTS examination. The study is based
on written texts produced in response to B2- and Cl-level tasks in the writing section of this
electronically administered standardized test.
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The data consist of written responses produced by Cl-level learners to both B2- and C1-
level writing tasks. A comparative analysis is conducted to examine how task characteristics
influence learners’ linguistic production. The analysis focuses on lexical choice and
grammatical structures, with particular attention to how different tasks shape language use. The
effects of task level on learners’ lexical and grammatical patterns are examined descriptively
and comparatively.

The study seeks to provide insights into the role of writing tasks in shaping language use
and to contribute to the assessment of writing skills in teaching Turkish as a foreign language.

Keywords: teaching Turkish as a foreign language, writing tasks, linguistic production, vocabulary,
grammatical structures.
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Giiniimiizde dijital yetkinlik, ilgiye erisme, degerlendirme ve etik bir ¢ercevede icerik
tiretme becerisi olarak tanimlanmaktadir. Dijital diinyanin bir parcas1 olmak, dijital yeterlilik,
teknolojik beceri ve dijital okuryazarlik kavramlarini gelistirmeyi gerektirir. Bu beceriler,
Ogrenicilerin hayatlar1 boyunca farkli sektor ve kurumlarda teknolojiyi etkili kullanarak
karmasik problemleri ¢ozebilme ve yeniliklere uyum saglamalarima yardimcr olur
(Yovmiddinovich, 2024, s. 77). Smf ortaminda dijital araglarin kullanimi, yabanci dil
Ogretiminin de son yillarda 6nemli bir pargast olup hem 6gretici hem 6grenici agisindan dil
O0grenme siirecinin saglikli ilerlemesi i¢in 6nem arz etmektedir. Bu aragtirmanin temel amaci,
Tiirkiye'deki {iniversitelerde 6grenim goéren uluslararasit Ogrencilerin dijital okuryazarlik
diizeylerini belirlemek ve bu yetkinliklerin dil 6grenme siireglerine etkisini incelemektir.
Ayrica, Ferrari (2012) ve Jewell (2006) tarafindan vurgulanan; dijital yetkinliklerin dil 6grenme
siireclerindeki "otantik baglam" ve "6grenen 6zerkligi" tizerindeki etkileri de tartigilacaktir. Bu
baglamda, calismada uluslararast 6grencilerin dijital okuryazarlik diizeyleri ve 6grencilerin
sahip oldugu dijital yetkinliklerin Tiirk¢e ders materyallerine erisim ve Ozerk 6grenme
stireclerini nasil etkiledigi betimsel tarama yontemiyle arastirilacak, katilimcilarin dijital
okuryazarlik diizeylerini belirlemek amaciyla betimsel istatistikler (frekans, ylizde, ortalama)
elde edilecek; gruplar arasi farklar1 belirlemek amaciyla da verilerin normallik dagilimina goére
t-Testi ve ANOVA (veya non-parametrik karsiliklar1) uygulanacaktir. Elde edilen verilerin i¢
tutarlilik katsayis1 SPSS araciligiyla Cronbach Alpha ile hesaplanacaktir.

Arastirmada, Bayrakci ve Narmanlioglu (2021) tarafindan gelistirilen 29 maddelik ve 6
faktorlii (Etik ve Sorumluluk, Genel Bilgi ve Islevsel Beceriler, Giinliik Kullanim, Profesyonel
Uretim, Gizlilik ve Giivenlik, Sosyal Boyut) "Dijital Okuryazarlik Olgegi" kullanilacaktir. Bu
calisma, alanyazinda genellikle egitim fakiiltesi 6grencileriyle sinirli kalan dijital okuryazarlik

Atif icin/To cite: Tagkoprii, G. ve Aktas, T. (24-26 Nisan 2026). Yabanct dil olarak Tiirkge dgrenicilerinin dijital
okuryazarlik yeterliklerinin incelenmesi [Konferans/Sempozyum Sunumu]. XI. Uluslararasi Yabanci Dil Olarak
Tiirkgenin Ogretimi Sempozyumu, Bursa, Tiirkiye.
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caligmalarini uluslararast 6grenci baglamina tasiyarak evrensel bir bakis acist sunacaktir.
Uygulama ag¢isindan ise, yabanci dil olarak Tiirkge 6gretimi miifredatlarinin ve ders kitaplarinin
dijital cagin gereksinimlerine gore (¢evrimici sozliikler, etkilesimli alistirmalar vb.) yeniden
yapilandirilmasina yonelik somut veriler saglayacaktir. Sonuglar, dijital doniisiim silirecinde
uluslararas1 6grencilerin akademik basarilarini artiracak stratejik politikalarin gelistirilmesine
rehberlik edecektir.

Anahtar Kelimeler: yabanci dil olarak Tiirkce, dijital okuryazarlik, dijital yeterlik, dijital okuryazarlik
olcegi, uluslararasi ogreniciler.

Abstract

Digital competence is defined as the ability to access, evaluate, and produce content within
an ethical framework. Being part of the digital world requires developing the concepts of digital
competence, technological skills, and digital literacy. These skills help learners solve complex
problems and adapt to innovations by effectively using technology in different sectors and
institutions throughout their lives (Yovmiddinovich, 2024, p. 77). The use of digital tools has
also become an important part of foreign language teaching recently and is crucial for language
learning progress for both teachers and learners. It is aimed to determine the digital literacy
levels of international students studying at universities in Tiirkiye and to examine the impact of
these competencies on their learning processes. The effects of digital competencies on
"authentic context" and "learner autonomy" in language learning processes, as emphasized by
Ferrari (2012) and Jewell (2006), will also be discussed. The digital literacy levels of
international students and how their digital competencies affect their access to Turkish course
materials and autonomous learning processes using a descriptive survey method will be
investigated. Descriptive statistics (frequency, percentage, mean) will be used to determine the
digital literacy levels of the participants; t-tests and ANOVA (or their non-parametric
equivalents) will be applied to determine the normality distribution of the data to identify
differences between groups. The internal consistency coefficient will be calculated using
Cronbach’s Alpha with SPSS.

This study will utilize the 29-item, 6-factor (Ethics and Responsibility, General Knowledge
and Functional Skills, Daily Use, Professional Production, Privacy and Security, Social
Dimension) "Digital Literacy Scale" developed by Bayrakci and Narmanlioglu (2021). This
study will offer a universal perspective by bringing digital literacy studies, which are generally
limited to education faculty students, into the context of international students. It will provide
concrete data for restructuring Turkish as a foreign language curricula and textbooks according
to the needs of the digital age (online dictionaries, interactive exercises, etc.). The results will
help develop strategic policies that will increase the academic success of international students
in the digital transformation process.

Keywords: Turkish as a foreign language, digital literacy, digital competence, digital literacy scale,
international learners.
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Yabanci dil 6gretiminde yazma becerisinin degerlendirilmesi, dgreticiler i¢cin yogun mesai
gerektiren ve siireklilik arz eden 6nemli siireglerden biridir. Kalabalik 6grenci gruplarinda her
metne zamaninda, tutarli ve bireysellestirilmis doniit verme ihtiyaci 6greticilerde ciddi bir "geri
bildirim yorgunlugu" (feedback exhaustion) ve tiikenmislik riski olusturmakta, bu durum uzun
vadede motivasyon kaybina neden olmaktadir. Bu noktada, yapay zeka destekli otomatik yazi
degerlendirme sistemleri 0gretici is ylkiinii hafifletme ve geri bildirim kalitesini belirli bir
standarta baglama islevleriyle stratejik bir yardimci olarak karsimiza ¢ikmaktadir. Bu baglamda
bir yapay zeka egitim asistan1 olan Brisk Teaching platformu, sundugu 6zellestirilmis geri
bildirim modiilii ile Ogreticilere bu kritik siireci dijital bir arayiizde yapilandirma imkani
sunmaktadir. Bu bildirinin amaci, Brisk Teaching platformunun geri bildirim modiilii
araglarinin yabanci dil olarak Tiirk¢ce Ogretiminde Ggrenci metinlerinin degerlendirilmesi
baglaminda incelemektir. Calismada; platformun sundugu hedefli geri bildirim (targeted
feedback), gliclii ve zayif yon analizi (glows & grows), kriter bazli degerlendirme (rubric
criteria) ve gelisimsel Oneriler igeren siradaki adimlar (next steps) mekanizmalarinin Tiirk¢e
yazma standartlarina (A1-C1) kuramsal uygunlugu ve araclarin teknolojik ¢ikti kapasitesi
analiz edilecektir. Ayrica inceleme kapsaminda yapay zeka temelli bu modiiliin 6gretmen-
yapay zeka is birligine dayali hibrit bir geri bildirim modeli i¢inde yazma 6gretimi slireglerine
nasil entegre edilebilecegi ve oOgretici verimliligine saglayabilecegi potansiyel katkilar
tartisilacaktir. Bu dogrultuda, Brisk Teaching geri bildirim modiilii araglarinin yabanci dil
olarak Tiirk¢ce yazma 6gretiminde bir "dijital asistan" olarak kullanimina dair somut uygulama
basamaklar1 ve stratejik oneriler sunulacaktir.

Anahtar Kelimeler: yabanc: dil olarak Tiirkge, yapay zekd, Brisk Teaching platformu, yazma geri bildirimi,
hibrit model.

Abstract

Assessing writing skills in foreign language teaching is one of the important processes that
require continuous and intensive effort from instructors. The need to provide timely, consistent,
and individualized feedback on each student text in large classes creates a serious risk of
feedback exhaustion and burnout among teachers, leading to long-term motivation loss. At this
point, artificial intelligence-supported automated writing evaluation systems emerge as




_ XI. Uluslararas1 Yabanci Dil Olarak Tiirkgenin Ogretimi Kongresi _

strategic assistants by alleviating the instructional workload and maintaining feedback quality
at a certain standard. In this context, Brisk Teaching, an Al-powered educational assistant
platform, offers instructors the opportunity to structure this critical process through a digital
interface via its customized feedback module. The aim of this paper is to examine the feedback
module tools of the Brisk Teaching platform in the context of evaluating student texts in
teaching Turkish as a foreign language. The study will analyze the theoretical compatibility of
the platform's targeted feedback, glows and grows, rubric criteria, and next steps mechanisms
with Turkish writing standards (A1-C1), as well as the technological output capacity of these
tools. Furthermore, how this Al-based module can be integrated into writing instruction
processes within a hybrid feedback model based on teacher-Al collaboration, and its potential
contributions to instructor efficiency, will be discussed. In this regard, concrete implementation
steps and strategic recommendations for using Brisk Teaching feedback module tools as a
digital assistant in teaching Turkish writing as a foreign language will be presented.

Keywords: teaching Turkish as a foreign language, artificial intelligence, Brisk Teaching platform, writing
feedback, hybrid model.
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Bu ¢alismanin amaci, devam eden bir TUBTAK 3005 projesinin 6n bulgularmi agiklamak
ve arastirma / uygulama siirecini paylasmaktir. Eylem aragtirmasi yonteminin kullanildigi bu
proje calismasi, lisansiistii egitime devam eden yabanci 6grenciler ile 12 haftalik bir Tiirkce
akademik yazma egitimi uygulamasin1 gerceklestirmeyi ve bu egitim siirecinde son sekli
verilen bir egitim modiiliinii ortaya koymayi hedeflemektedir. Istanbul’da bir vakif
tiniversitesinde gerceklestirilen bu projenin hazirlik asamasinda yapilan kurumsal 6n
goriismelerde, yabanci Ogrencilerin Tirk¢e akademik yazmalarinda en sik karsilasilan
problemin “yapay zekanin yanlis / intihal yapilacak sekilde kullanim1” oldugu goriilmiistiir.
Dolayisiyla ¢alismaya goniillii olarak katilan ve yapay zeka kullanarak Tiirkge ders odevi,
akademik calisma veya tez hazirlamaya calisan yabanci Ogrencilerin akademik yazma
becerileri, kagit-kalem kullanilarak gergeklestirilen atolye ¢alismalart ile gelistirmeye
calisilmigtir. Tiir temelli yazma modeli ile hazirlanan ders igerikleri ve derslerde yapilan
uygulamalar sonucunda, 6grencilerin akademik yazma becerilerinin gelistigi gorilmiistiir.
Akademik yazmaya yoOnelik hazirlanan atdlye ¢alismalar1 ve projeyi destekleyen web sitesi
icerigi de calismay1 giliclendiren proje unsurlari arasindadir. Bunun yaninda, yapay zeka
kullaniminin Tiirkce akademik yazmadaki olumsuz etkilerinin giderildigi de 6grenci
goriismeleri ve akademik yazma orneklerinin incelenmesi ile ortaya konmustur. Sonug olarak
proje gelistirme siirecinde ulagilmasi beklenen tiim hedeflere ulasildig: ifade edilebilir. Buna
karsin yabanci 6grencilerin akademik g¢aligmalara katilmadaki birtakim sorunlar1 ve yarida
birakma oranlari, proje tabanli uygulamalarda 6nlem alinmasi beklenen yonler olarak ifade
edilebilir.

Anahtar Kelimeler: akademik yazma, yabanci dil olarak Tiirkge ogretimi, proje ¢alismasi, tiir temelli yazma
modeli.

Abstract

The aim of this study is to present the preliminary findings of an ongoing TUBITAK 3005
project and to share its research and implementation process. Employing an action research
design, the project seeks to carry out a 12-week Turkish academic writing program with

Bu calisma, TUBITAK tarafindan 3005 — Sosyal Bilimlerde Yenilik¢i Coziimler Destek Programi tarafindan
desteklenen 224K 784 numarali “Uluslararas1 Ogrenciler i¢cin Tiirkce Akademik Yazma Modiilii ile Adim Adim
Yazma Egitimi” isimli projeden elde edilen veriler kullanilarak hazirlanmistir.
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international graduate students and to introduce an instructional module that was finalized
throughout this training process. During the preparatory stage of the project, which was
conducted at a foundation university in Istanbul, preliminary institutional consultations
revealed that the most common problem encountered in the Turkish academic writing of
international students was the misuse of artificial intelligence, particularly in ways that could
lead to plagiarism. Therefore, the academic writing skills of volunteer international students
who had been attempting to prepare Turkish course assignments, academic papers, or theses by
using artificial intelligence were supported and improved through paper-and-pencil workshop
activities. As a result of the course content designed in line with the genre-based writing model
and the classroom practices implemented during the course, it was observed that the students’
academic writing skills improved. The workshop activities designed for academic writing and
the content of the website developed to support the project were also among the project
components that strengthened the study. In addition, it was demonstrated through student
interviews and the examination of academic writing samples that the negative effects of
artificial intelligence use on Turkish academic writing were reduced. In conclusion, it can be
stated that all of the objectives anticipated during the project development process were
achieved. Nevertheless, certain difficulties experienced by international students in
participating in academic studies, as well as dropout rates, may be considered aspects that
require further precautions in project-based implementations.

Keywords: academic writing, teaching Turkish as a foreign language, project study, genre-based writing
model.
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Yabanci dil 6gretiminde yazma becerisinin dlciilmesinin, diger dil becerilerine kiyasla
daha gii¢c oldugu yoniinde yaygin bir goriis bulunmaktadir. Baslangi¢ diizeyinden ileri diizeye
kadar 6greniciler yazma etkinlikleriyle siirekli etkilesim halinde olup 6grendikleri dilin yapisal
ozelliklerini, islevlerini, yazim ve noktalama kurallarin1 ve sdzciik bilgilerini yazili anlatima
aktarmaya calismaktadir. Ozellikle Tiirkgeyi yabanci dil olarak dgrenen bireylerin yazili
anlatim siirecinde c¢esitli giicliiklerle karsilasmalar1 olduk¢a dogaldir. Bunun temel
nedenlerinden biri, 6grenicilerin ana dillerinden farkli bir dili 6grenmeye calisirken ayni
zamanda bu dili yazili olarak ifade edebilme becerisini gelistirmelerinin zaman ve yogun ¢aba
gerektiren bir slireg olmasidir. Bu arastirma, yabanci dil olarak Tiirkge 6gretiminde yazma
becerisinin edinimi sirasinda karsilagilan sorunlarin giderilmesine yonelik ¢6ziim Onerileri
gelistirmeyi ve yazili anlattimin degerlendirilmesi siirecinde hangi Slgiitlerin daha oncelikli
olmas1 gerektigini gerekgeleriyle ortaya koymay1 amacglamaktadir. Arastirmada nitel aragtirma
yontemlerinden fenomenoloji (olgubilim) deseni kullanilmistir. Calisma grubunu, yabanci dil
olarak Tiirk¢e 6gretimi alaninda gdérev yapan 17 uzman 6gretici olusturmaktadir. Arastirma
kapsaminda hazirlanan sorular Google Form araciligiyla anket héline getirilerek uzman
Ogreticilere gonderilmis ve katilimcilarin her bir soruya verdikleri yanitlar ayrintili bigimde
incelenmistir. Hazirlanan bu ¢alismanin, yabanci dil olarak Tiirk¢e 6gretimi alaninda yazma
becerisinin 6lgme ve degerlendirme siireclerinin  gelistirilmesine katki saglayacagi
diistiniilmektedir.

Anahtar Kelimeler: yabanc: dil olarak Tiirkce égretimi, yazma becerisi, yazma becerisini degerlendirme.
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Abstract

There is a widespread view that measuring writing skills in foreign language teaching is
more difficult than measuring other language skills. From beginner to advanced levels, learners
are constantly engaged in writing activities, attempting to transfer the structural features,
functions, spelling and punctuation rules, and vocabulary of the language they are learning into
written expression. It is quite natural for individuals learning Turkish as a foreign language to
encounter various difficulties in the process of written expression. One of the main reasons for
this is that while learners are trying to learn a language different from their native language,
developing the ability to express themselves in writing is a process that requires time and
intensive effort. This research aims to develop solutions to overcome the problems encountered
during the acquisition of writing skills in teaching Turkish as a foreign language and to reveal
which criteria should be prioritized in the process of evaluating written expression, along with
the reasons for this. The phenomenology (phenomenology) pattern from qualitative research
methods was used in the research. The study group consisted of 17 expert instructors working
in the field of teaching Turkish as a foreign language. The questions prepared within the scope
of the research were converted into a survey using Google Forms and sent to expert instructors,
and the answers given by the participants to each question were examined in detail. It is believed
that this study will contribute to the development of writing skill assessment and evaluation
processes in the field of teaching Turkish as a foreign language.

Keywords: Turkish teaching as a foreign language, writing skill, assessment of writing skill.
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Bu calisma, yabancilara Tiirkce 6gretiminde (YDT) yazili aracilik becerisinin dilsel
goriiniimlerini akademik yazma baglaminda incelemeyi amacglamaktadir. Avrupa Ortak
Basvuru Metni’nin (CEFR) 2020 Tamamlayic1 Cildi ile ayrintilandirilan aracilik kavramu,
Ogrenicinin bir “anlam kurucu ve aktarict” olarak konumlandigi ¢cok boyutlu bir dil etkinligini
ifade etmektedir. Ancak YDT alanyazininda, 6zellikle ¢oklu kaynak metinlere dayali tartismaci
yazma gorevlerinde Ogrencilerin aracilik performanslarini dilsel diizeyde inceleyen
caligmalarin oldukc¢a smirli oldugu goriilmektedir. Bu arastirma, so6z konusu boslugu
doldurmayr hedeflemektedir. Arastirma, nitel arastirma desenlerinden durum ¢alismasi
ile betimsel analiz yaklasimin1  birlestiren karma yontemli bir c¢alismadir. Caligmanin
katilimcilarini, bir devlet iiniversitesine baglh TOMER’de C1 diizeyini tamamlamis 40
uluslararas1 6grenci olusturmaktadir. Veri seti, 6grencilerin ¢oklu kaynak metinlere dayali
olarak yazdiklar1 tartismact metinlerden olugmaktadir. Veri analizi {i¢ asamada
gerceklestirilmistir: (i) metinlerdeki aracilik etkinliklerinin belirlenmesi, (ii) bu etkinlikleri
gerceklestirmek i¢in kullanilan aracilik stratejilerinin ¢oziimlenmesi ve (iii) stratejilerin dilsel
gostergelerle iliskilendirilmesi. Calismanin, 6grenci metinlerinde 6zellikle “metin araciligi” ve
“anlam yapilandirma” etkinliklerinin 6ne ¢iktigini; bilgi aktarma ve metin isleme siireclerinde
Ozetleme, yeniden ifade etme ve baglac kullanimi gibi stratejilerin yogunlastigini géstermesi
beklenmektedir. Ayrica, belirli dilsel yapilarin (6r. aktarma fiilleri, listsdylem belirleyicileri)
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belirli aracilik stratejileriyle sistematik bigimde iliskili oldugu 6ngoriilmektedir. Bu yoniiyle
arastirma, YDT’ de yazili aracilik becerisinin 6gretimi ve degerlendirilmesine yonelik somut
dilsel olciitler sunmay1 amaglamaktadir.

Anahtar Kelimeler: D-AOBM, akademik yazma, aracilik, metne aracilik, aracilik stratejileri.

Abstract

This study aims to examine the linguistic realizations of written mediation skills in the
context of academic writing in Teaching Turkish as a Foreign Language (TTFL). The concept
of mediation, elaborated in the 2020 Companion Volume of the Common European Framework
of Reference for Languages (CEFR), refers to a multidimensional language activity in which
the learner is positioned as a “meaning-maker and transmitter.” However, in the TTFL
literature, studies that analyze learners’ mediation performance at the linguistic level—
particularly in argumentative writing tasks based on multiple source texts—remain quite
limited. This study seeks to fill this gap. The research is designed as a mixed-methods study
combining a qualitative case study design with a descriptive analysis approach. The participants
consist of 40 international students who have completed the C1 level at a TOMER affiliated
with a state university. The dataset comprises argumentative texts written by students based on
multiple source texts. Data analysis was conducted in three stages: (i) identifying mediation
activities in the texts, (ii) analyzing the mediation strategies employed to perform these
activities, and (iii) establishing relationships between these strategies and their linguistic
indicators. The study is expected to reveal that “mediating a text” and “constructing meaning”
are the most prominent mediation activities in student texts, and that strategies such as
summarizing, paraphrasing, and the use of connectors are frequently employed in processes of
relaying information and processing texts. Furthermore, it is anticipated that specific linguistic
features (e.g., reporting verbs, metadiscourse markers) are systematically associated with
particular mediation strategies. In this respect, the study aims to provide concrete linguistic
criteria for the teaching and assessment of written mediation skills in TTFL.

Keywords: CEFR, academic writing, mediation, mediating a text, mediation strategies.
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Bu calisma, Tiirk¢e 6grenen C1 diizeyindeki yabanci Ogrenicilerin yazma siirecinde
gerceklestirdikleri revizyon (gézden gecirme ve diizenleme) davraniglarini Faigley ve Witte nin
(1981) revizyon taksonomisi ¢ergevesinde incelemeyi amaglamaktadir. Calisma, nitel arastirma
yaklagimi dogrultusunda durum c¢aligmasi deseniyle yiiriitiilmiistiir. Arastirmanin g¢aligma
grubunu, 2023-2024 egitim 6gretim y1linda Bursa Uludag Universitesine bagl Tiirkge Ogretimi
Uygulama ve Arastirma Merkezinde C1 diizeyinde 6grenim gormekte olan 54 yabanci 6grenici
olusturmaktadir. Calismanin katilimcilarinin  belirlenmesinde olasilik dis1  6rnekleme
yontemlerinden uygun Ornekleme yontemi kullanilmistir. Calisma kapsaminda veriler,
Ogrenicilerin derslerinin yiiriitiildiigli birimde yer alan ve 6zel olarak olusturulan bilgisayar
laboratuvarinda, dgreniciler tarafindan bilgisayar ortaminda iiretilen yazili metinlerden elde
edilmistir. Ogrenciler tarafindan Inputlog yazilim1 kullanilarak olusturulan yazili metinler, sdz
konusu yazilim aracilifiyla kaydedilmis; yazma siireci asamalar1 izlenerek metinlerdeki
revizyon davraniglar1 Faigley ve Witte’nin taksonomisi dogrultusunda smiflandirilmstir.
Bulgular, C1 diizeyindeki yabanci 6grenicilerin revizyon taksonomisine gore en sik yiizey yap1
temelli bicimsel degisiklikler ile anlam degisiklikleri temelli kiiglik 6l¢ekli yapt degisikliklerine
basvurduklarini; buna karsin ylizey yap1 temelli anlamin korundugu degisiklikler ve anlam
degisiklikleri temelli biiytik Olgekli yap1 degisikliklerini daha sinirli  diizeyde
gerceklestirdiklerini ortaya koymaktadir. Elde edilen sonuglar, revizyon siirecinde en g¢ok
yazim diizeyinde degisikliklerin yapilmasinin, katilimcilarin metnin i¢eriginden ziyade hatalara
odaklandiklarin1 ve revizyonu agirlikli olarak hata diizeltme amaciyla gerceklestirdiklerini
gostermektedir. Bu ¢alisma, yabanci dil olarak Tiirkce Ogretiminde yazma becerisinin
gelistirilmesi siirecinde revizyon farkindalifinin 6nemini belirtmekle beraber Olgme ve
degerlendirme siirecinde kullanilabilecek yeni bir uygulamaya dikkat cekmektedir. Bu ¢alisma
Dog. Dr. Ozan Ipek danismanliginda hazirlanan “Tiirkce Ogrenen C1 Diizeyindeki Yabanci
Ogrenicilerin Yazma Siirecindeki Revizyon Davramslar” baslikli yiiksek lisans tezinden
tretilmistir.
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Anahtar Kelimeler: revizyon, gozden gegirme ve diizenleme, yazma becerisi, yabanci dilde yazma, yabanci
dil olarak Tiirkge ogretimi.

Abstract

This study aims to examine the revision (revision and editing) behaviors of Cl-level
foreign learners of Turkish during the writing process, within the framework of Faigley and
Witte's (1981) taxonomy of revision. The study was conducted using a case study design in line
with a qualitative research approach. The study group consisted of 54 foreign learners studying
at the C1 level at the Turkish Language Teaching Application and Research Center affiliated
with Bursa Uludag University during the 2023-2024 academic year. Convenience sampling, a
non-probability sampling method, was used to select the participants. Data were collected from
written texts produced by learners in a computer-based environment within a specially created
computer laboratory located within the unit where their courses are conducted. The written texts
created by the students using the Inputlog software were recorded via the software; the revision
behaviors in the texts were classified according to Faigley and Witte's taxonomy by following
the stages of the writing process. The findings reveal that Cl-level foreign learners most
frequently resort to surface-based formal changes and small-scale structural changes based on
semantic changes, according to the revision taxonomy; however, they perform surface-based
changes that preserve meaning and large-scale structural changes based on semantic changes to
a lesser extent. The results show that the most frequent changes in the revision process are at
the writing level, indicating that participants focus on errors rather than the content of the text,
and that they primarily carry out revisions for the purpose of error correction. This study
highlights the importance of revision awareness in the process of developing writing skills in
teaching Turkish as a foreign language and draws attention to a new application that can be
used in the measurement and evaluation process. This study is derived from the master's thesis
entitled "Revision Behaviors of C1-Level Foreign Learners of Turkish in the Writing Process"
prepared under the supervision of Assoc. Prof. Dr. Ozan Ipek.

Keywords: revision, review and editing, writing skills, writing in a foreign language, teaching Turkish as a
foreign language.
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Ozet

Bu c¢alismanin amaci yabanci dil olarak Tirkce Ogretiminde yazma becerisinin
degerlendirilmesi baglaminda ¢ farkli yapay zekd modeli (ChatGPT, Gemini,
NotebookLM)’nin hata analizi yapabilme kapasitelerinin karsilagtirmali bir bi¢imde

Atif icin/To cite: Anilmis, C., Varli D., Kolcuoglu B., Giingér F. & Inan D. (24-26 Nisan 2026). Yabanct Dil
Olarak Tiirkge Ogretiminde Yazma Becerisinin Yapay Zekd Modelleri (ChatGPT, Gemini, NotebookLM) ile Hata
Analizi Odakli Degerlendirilmesi [Konferans/Sempozyum Sunumu]. XI. Uluslararasi Yabanci Dil Olarak
Tiirkgenin Ogretimi Sempozyumu, Bursa, Tiirkiye.
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yorumlanarak tespit edilmesidir. Calismanin kapsamim1 Al, A2, Bl ve B2 seviyelerindeki
uluslararas1 Ogrencilerin Seviye Tamamlama Sinavi’nda yazdiklar1 ve daha once 6gretim
gorevlileri tarafindan degerlendirilmis secili Tiirk¢e kompozisyonlar olusturmus ve bu secili
kompozisyonlar arastirmanin temel gerecleri olarak kabul edilmistir. Se¢ili kompozisyon
metinleri ad1 gegen ve daha dnce herhangi bir konuda ya da alan yazinda bellegine herhangi bir
veri, bilgi akisi saglanmamis yapay zeka modellerine sunularak her birinden tiim
kompozisyonlar i¢in ayri ayri hata analizi yapmasi istenmis ve elde edilen ¢iktilar
karsilastirmali olarak nitel ve nicel dlgiilerde yorumlanmistir. Bu dogrultuda her bir modelin
hata analizi silirecindeki hizlari, seviyelere gore hata analizi tespit kapasiteleri, yapay zeka
tarafindan yiiriitiilen hata analizinin daha 6nce ayn1 kompozisyonlar1 degerlendiren 6gretim
gorevlilerinin hata analizleriyle uyusup uyusmadigi karsilagtirmali olarak takip edilmistir.
Takiben {i¢ farkli modelin giiclii ve gelisime agik bulundugu yonler genel bir degerlendirme
tablosu araciligiyla karsilagtirmali olarak sunulmustur. Dolayistyla her bir modelin hata analizi
yaklasimlarinda benzerlikler ve farkliliklar seyrettigi goriilmiistiir. Sonug¢ olarak yabanci dil
olarak Tiirk¢e 6gretiminde yazma becerisinin hata analizi odakli degerlendirilmesinin yapay
zekd modellerine acgik, dogru ve ayrintili yonlendirmelerle yaptirilabilecegi fakat bunun alan
yazinda ylriitlilecek ¢alismalarla gelistirilmeye ihtiyag duydugu tespit edilmistir.

Anahtar Kelimeler: yabanci dil olarak Tiirk¢e ogretimi, dlgme ve degerlendirme, yapay zekd, yazma
becerisi, hata analizi.

Abstract

The aim of this study is to comparatively interpret and determine the error analysis
capacities of three different artificial intelligence models (ChatGPT, Gemini, NotebookLM) in
the context of evaluating writing skills in teaching Turkish as a foreign language. The scope of
the study consists of selected Turkish compositions written by international students at A1, A2,
B1, and B2 levels in the Level Completion Exam and previously evaluated by instructors, and
these selected compositions were accepted as the main materials of the research. The selected
composition texts were presented to the aforementioned artificial intelligence models, which
had not previously been provided with any data or information in their memory regarding any
subject or literature, and each model was asked to perform error analysis separately for all
compositions, and the obtained outputs were interpreted comparatively in qualitative and
quantitative terms. Accordingly, the speed of each model in the error analysis process, their
error analysis detection capacities according to levels, and whether the error analysis performed
by the artificial intelligence was consistent with the error analyses of the instructors who
previously evaluated the same compositions were followed comparatively. Subsequently, the
strengths and areas for improvement of the three different models were presented comparatively
through a general evaluation table. Thus, it was observed that each model exhibited similarities
and differences in its error analysis approaches. In conclusion, it was determined that the error
analysis-focused assessment of writing skills in teaching Turkish as a foreign language can be
carried out using artificial intelligence models with clear, accurate, and detailed guidance, but
this needs to be improved through further studies in the literature.

Keywords: teaching Turkish as a foreign language, assessment and evaluation, artificial intelligence,
writing skills, error analysis.
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Ozet

Bu calismanin amaci, yabancilara Tiirk¢e 6gretimi alaninda bagdasikiik kavramina iligkin
terim cesitliliginin ortaya ¢ikardigi kuramsal belirsizlikleri incelemektir. Metindilbilim
alaninda temel bir kavram olan bagdasikiik, uluslararasi alanyazinda biiyiik 6l¢iide “cohesion”
terimi ile karsilanirken Tiirkce alanyazinda bu kavrama karsilik olarak “bagdasiklik™,
“baglasiklik”, “kohezyon”, “uyumluluk™ gibi farkli terimlerin kullanildig1 goriilmektedir.
Bununla birlikte “cohesion” ve “coherence” kavramlarinin Tiirkce karsiliklarinin zaman zaman
birbirinin yerine kullanilmas1t ve bagdasiklik unsurlarinin  baglasiklik  kapsaminda
degerlendirilmesi kavramsal sinirlarin belirsizlesmesine yol agmaktadir.

Arastirmada nitel dokiiman analizi yontemi kullanilmistir. Bu kapsamda Tiirkge
alanyazinda yer alan akademik c¢alismalar, ders materyalleri ve Ol¢me-degerlendirme
cergeveleri incelenmis; bagdasiklik kavraminin tanimlanma bigimleri, kullanilan terimler ve
bagdasiklik unsurlar1 karsilagtirmali olarak analiz edilmistir. Bu yoniiyle calisma, bagdasikiik
kavramina iligkin terimsel karmagsikligi sistematik bicimde ortaya koyarak alanyazinda
kavramsal netlige katki sunmay1 amaglamaktadir. Ayrica Diller Icin Avrupa Ortak Bagvuru
Metni, Canadian Language Benchmarks gibi uluslararasi cercevelerde; ALTE Can Do
tanimlayicilarinda, ACTFL Dil Yeterligi Kilavuzu’'nda, IELTS, e-TEP, Cambridge English
Skills Test, Cambridge FCE gibi sinavlarin yazma becerisi iizerine hazirlanmig dereceli
puanlama anahtarlarinda bagdasikligin nasil ele alindig1 incelenerek Tiirkge alanyazin ile
karsilastirilmistir.

Elde edilen bulgular, Tiirk¢e alanyazinda bagdasiklik kavramina iliskin terimsel bir
uzlasiin ve bagdasikltk unsurlarina iligskin bir ortak kabuliin bulunmadigin1 géstermektedir.
Terimsel belirsizligin, bagdasiklik kapsaminin anlagilmamasina ve soylem diizeyindeki
islevlerinin g6z ardi edilmesine neden oldugu belirlenmistir. Bu durumun 6grenici yazili
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tiretimlerinde bagdasikligin g6z ardi edilmesine ve Olgme-degerlendirme siireglerinde
tutarsizliklara yol actig1 diisiiniilmektedir.

Bu kuramsal calisma, yabancilara Tiirk¢ce 6gretiminde bagdasikitk kavramina iliskin
terimsel birligin saglanmasinin 6nemine dikkat ¢ekmekte ve ogretim ile degerlendirme
stirecleri i¢in kavramsal netlik ve uzlasi saglanmasina katki sunmaktadir.

Anahtar Kelimeler: yabancilara Tiirkge dgretimi, metindilbilim, bagdasiklik, baglasiklik, terim karmasast.

Abstract

This study aims to examine the theoretical ambiguities arising from the terminological
variation surrounding the concept of cohesion in the field of teaching Turkish for foreigners.
As a fundamental concept in text linguistics, cohesion is largely rendered as “cohesion” in the
international literature, whereas in the Turkish literature it is represented by a range of terms
such as bagdasiklik, baglasikiik, kohezyon, and uyumluluk. Moreover, the interchangeable use
of the Turkish equivalents of “cohesion” and “coherence,” as well as the treatment of cohesion
devices within the scope of coherence, leads to a blurring of conceptual boundaries.

This study employs a qualitative document analysis method. In this context, academic
studies, instructional materials, and assessment frameworks within the Turkish literature were
examined; the definitions of cohesion, the terminology used, and the classification of cohesive
devices were analyzed comparatively. In this respect, the study aims to contribute to conceptual
clarity in the field by systematically revealing the terminological complexity surrounding
cohesion. In addition, the treatment of cohesion in international frameworks such as the
Common European Framework of Reference for Languages and the Canadian Language
Benchmarks, as well as in the ALTE Can Do descriptors, the ACTFL Proficiency Guidelines,
and the analytic scoring rubrics for writing used in examinations such as [ELTS, e-TEP,
Cambridge English Skills Test, and Cambridge FCE, was examined and compared with the
Turkish literature.

The findings indicate that there is no terminological consensus in the Turkish literature
regarding the concept of cohesion, nor is there a shared understanding of cohesive devices. It
was determined that this terminological ambiguity leads to a lack of clarity regarding the scope
of cohesion and to the neglect of its discourse-level functions. This situation is considered to
result in the underrepresentation of cohesion in learners’ written productions and in
inconsistencies within assessment and evaluation processes.

This theoretical study highlights the importance of establishing terminological unity
regarding the concept of cohesion in teaching Turkish for foreigners and aims to contribute to
achieving conceptual clarity and consensus for both instructional and assessment processes.

Keywords: teaching Turkish to foreigners, text linguistics, cohesion, coherence, terminological confusion.
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Ozet

Bu c¢alismada, tretken yapay zekd modellerinin Tiirkce o6grenen C1 diizeyindeki
Ogrencilerin yazili anlatimlarinda yer alan zaman eki hatalarini belirleme ve hata tiirlerini
siniflandirma bicimleri incelenmektedir. Ayrica yapay zekanin bir hatay1 degerlendirirken puan
diisiirme gerekgelerini nasil kurguladigi ve bu kararlarin uzman goriisiiyle ne ol¢lide ortlistigii
arastirilmaktadir. Arastirmanin veri setini, daha Once derlenmis C1 diizeyi 6grenci
metinlerinden segilen 20 anonimlestirilmis timce olusturmaktadir. Veri setindeki ornekler
yalnizca zaman eki hatalar1 bakimindan taranmis ve c¢oziimleme, C1 diizeyi yazili
anlatimlarinda gozlemlenen hatalar1 kapsayacak bigimde su ii¢ temel hata tiirliyle
siirlandirilmistir: Zaman Uyumsuzlugu (zaman belirteci/ifadesi ile ¢ekimdeki zamanin
celismesi; Or. Eskiden her giin spor yapiyorum), Birlesik Zaman Karigikliklar: (birlesik zaman
yapilarinda hedeflenen anlami bozacak bigimde zaman bileseninin yanlis secilmesi) ve
Gortiniig/Zaman Kaymalar1 (simdiki zaman-genis zaman gibi goriiniis degerlerinin baglama
aykir1 se¢imi veya metin i¢inde anlam acisindan bir gereklilik olmasa da yapilan tutarsiz
zaman/kip kaymalar1). Secilen her 6rnek, lic farkli liretken yapay zekd modeline ayn1 istem
sablonuyla sunulmus; modellerden hata var/yok karari, ilgili hata tiirii (1-3), kisa gerekge, yiizde
olarak giiven skoru (modelin kendi kararindan ne 6lgiide emin oldugu) ve bu ¢alisma icin
olusturulan 0-2  araliginda  puanlama  Olgegine gore  degerlendirme  yapmalar
istenmistir. Uretken yapay zekd modellerinin verdigi kararlar, uzman degerlendiricinin ayni
ornekler i¢in yaptig1 degerlendirmelerle karsilastirilmis; hata tiirli ve puan diizeyinde ne 6l¢iide
uyum saglandigi betimsel olarak incelenmistir. Calismada, Tiirk¢enin eklemeli yapisinda
zaman isaretlemenin Uretken yapay zeka tarafindan nasil yorumlandigina iliskin somut
gozlemler sunmak amaglanmaktadir.

Anahtar Kelimeler: yabanc: dil olarak Tiirkce ogretimi, iivetken yapay zekda modelleri, zaman eki hatalart,
yazma degerlendirmesi, hata ¢oziimlemesi.

Abstract

This study investigates how generative artificial intelligence models identify tense-marking
errors in the written productions of Cl-level learners of Turkish, classify error types, and
construct justifications for penalty decisions during the assessment process. Furthermore, it
explores the extent to which these Al-generated scoring justifications align with expert
judgments. The dataset comprises 20 anonymized sentences purposively selected form Cl-level

Atif igin/To cite: Giiven, E. (24-26 Nisan 2026). Uretken Yapay Zekd Modelleri Tiirkce Zaman Eki Hatalarim
Degerlendirebilir mi? [Sempozyum Sunumu]. XI. Uluslararasi Yabanci Dil Olarak Tiirkgenin Ogretimi
Sempozyumu, Bursa, Tiirkiye.
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student texts. The analysis specifically focuses on tense-marking errors, categorized into three
primary types observed at the C1 level: Tense Mismatch (contradiction between a temporal
adverbial and the inflected tense; e.g., Eskiden her giin spor yapryorum), Compound Tense
Confusion (incorrect selection of a tense component in complex constructions that distorts the
intended meaning), and Aspect/Tense Shifts (contextually inappropriate selection of aspectual
values, such as present progressive versus aorist, or inconsistent tense/mood shifts lacking
semantic justification). Each sentence was presented to three different generative Al models
using an identical prompt template. The models were required to provide an error detection
decision, identify the relevant error type (1-3), offer a brief justification, indicate a confidence
score as a percentage, and assign a penalty based on a purpose-built 0-2 scale. The model
outputs were compared with the evaluations of an expert rater to descriptively analyze the
degree of consistency in error classification and scoring levels. The study aims to provide
concrete observations on how generative Al interprets tense marking within the agglutinative
framework of the Turkish language.

Keywords: teaching Turkish as a foreign language, generative artificial intelligence models, tense-marking
errors, writing assessment, error analysis.
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Ozet

Yabanci dil olarak Tiirk¢e 6gretiminde s6z dizimsel dogrulugun olciilmesi hem 6grenen
performansinin degerlendirilmesi hem de 6gretim siirecinin niteliginin izlenmesi agisindan
onemli bir gereksinimdir. Tiirk¢enin eklemeli yapisi, durum atamasi, kip-goriiniig-zaman
iligkileri ve yan tlimce yapilar1 gibi s6z dizimsel Ozellikleri, hatalarin dogru tanilanmasin
giiclestirmekte; bu nedenle otomatik degerlendirme araglarinin giivenilirligi kritik bir sorun
olarak ortaya ¢ikmaktadir. Bu ¢alismanin konusu, B2 diizeyinde Tiirk¢e 6grenen 6grencilerin
yazili iiretimlerindeki s6z dizimsel hatalarin yapay zeka araglari tarafindan ne 6l¢lide dogru
bicimde tespit edilebilecegidir. Arastirmanin amaci, yapay zeka araclarmin s6z dizimsel hata
tanilamadaki basar1 diizeyini, hatalarin tiirii ve dagilimi iizerinden inceleyerek araglarin 6lgme-
degerlendirme siireglerinde ne ol¢iide kullanilabilir oldugunu belirlemektir.

Bu calismanin veri seti, Ankara Medipol Universitesi Tiirkge Hazirlik Programinda
ogrenim goren B2 diizeyindeki 20 6grencinin yazma sinavi kapsaminda tirettigi, yaklasik 200
ciimleden olusan yazili metinlerden olusmaktadir. ilk asamada, 6grenci metinleri uzmanlar
tarafindan okunarak s6z dizimsel hatalar bes kategori altinda kodlanacaktir: durum atamasi,
kip-goriinlis-zaman, yan tiimce yapilari, iiye yapist ve uyum. Bu siniflandirma “altin standart”
veri olarak kullanilacaktir. Ikinci asamada, aym metinler Word formatina aktarilacak ve yapay
zeka araclan tarafindan s6z dizimsel dogruluk acisindan degerlendirilecektir. Yapay zeka
¢iktilar1 ile uzman kodlamalar1 karsilastirilarak hata oranlar tespit edilecektir.

Calismanin 6zgiinliigii, Tiirkgenin s6z dizimsel hata tanilamasinda yapay zeka araglarinin
giivenilirligini  sistematik  olarak inceleyen ilk Orneklerden birini  sunmasindan
kaynaklanmaktadir. Arastirma, hangi soz dizimsel kategorilerin otomatik olarak daha dogru
degerlendirildigini, hangilerinde sinirlilik bulundugunu ortaya koyarak yapay zekanin gretici
degerlendirmesini destekleyici bir ara¢ olarak kullanimina iligkin 6nemli veriler iiretmeyi
hedeflemektedir.

Anahtar Kelimeler: yabanci dil olarak Tiirk¢e ogretimi, soz dizimi, yapay zekd, él¢gme ve degerlendirme,
s0z dizimsel hata analizi.

Atif icin/To cite: Yildiz, S. (24-26 Nisan 2026). Yabancit Dil Olarak Tiirkce Ogrenen B2 Seviyesindeki
Ogrencilerin Séz Dizimsel Hatalarini Tanilamada Yapay Zekd Araglarimn Dil Bilimsel Dogrulugu
[Konferans/Sempozyum Sunumu]. XI. Uluslararas1 Yabanci Dil Olarak Tiirkgenin Ogretimi Sempozyumu, Bursa,
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Abstract

Measuring syntactic accuracy in teaching Turkish as a foreign language is a crucial
requirement both for evaluating learner performance and for monitoring the quality of the
instructional process. Syntactic features of Turkish-such as its agglutinative structure, case
assignment, tense-aspect-mood relations, and subordinate clause constructions-make the
accurate identification of errors more challenging; therefore, the reliability of automated
assessment tools emerges as a critical issue. The subject of this study is to examine to what
extent syntactic errors in the written production of B2-level learners of Turkish can be
accurately identified by artificial intelligence tools. The aim of the study is to determine the
level of success of Al tools in diagnosing syntactic errors by analyzing the types and distribution
of errors, and to assess the extent to which these tools can be utilized in assessment and
evaluation processes.

The data set of this study consists of written texts comprising approximately 200 sentences
produced by 20 B2-level students enrolled in the Turkish Preparatory Program at Ankara
Medipol University as part of a writing exam. In the first stage, student texts will be read by
experts and syntactic errors will be coded under five categories: case assignment, tense-aspect-
mood, subordinate clause structures, argument structure, and agreement. This classification will
be used as “gold standard” data. In the second stage, the same texts will be transferred into
Word format and evaluated by artificial intelligence tools in terms of syntactic accuracy. Error
rates will be determined by comparing the outputs of the Al tools with the expert codings.

The originality of the study lies in its presentation of one of the first systematic
examinations of the reliability of Al tools in diagnosing syntactic errors in Turkish. The study
aims to generate significant data on which syntactic categories can be evaluated more accurately
through automated tools and where limitations remain, thereby contributing to the use of
artificial intelligence as a supportive tool in formative assessment.

Keywords: teaching Turkish as a foreign language, syntax, artificial intelligence, assessment and
evaluation, syntactic false analysis.
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Ozet

Deyim ve atasozleri, Tiirkcenin kiiltiirel ve anlamsal derinligini yansitan dnemli s6z
varliklar1 arasinda yer almaktadir. Ancak yabanci dil olarak Tiirk¢e 6grenen Ogrenciler bu
yapilart anlamlandirma ve baglam i¢inde kullanma konusunda cesitli giigliikkler yasarlar.
Ozellikle soyut anlam tasiyan deyim ve atasozlerinin 6gretimi, dgrencilerin dil yeterlik
diizeyine uygun yontem ve araglarin kullanilmasini gerekli kilmaktadir. Son yillarda egitim
alaninda yayginlasan yapay zeka uygulamalari, dil 6gretiminde yeni ve alternatif 6gretim
ortamlari sunma potansiyeline sahiptir. Bu ¢alismanin amaci, yabanci dil olarak Tiirkce
Ogretiminde yapay zeka destekli 6gretimin B2 diizeyindeki 6grencilerin deyim ve atasozii
O0grenme basaris1 iizerindeki etkisini incelemektir. Arastirma, nicel arastirma yontemi
kapsaminda son test kontrol gruplu yar1 deneysel desenle yiiriitiilmiistiir. Calisma grubunu B2
diizeyinde Tiirkge dgrenen toplam 20 dgrenci olusturmaktadir. Ogrenciler iki gruba ayrilarak
deney grubunda deyim ve atasdzleri yapay zeka destekli 6gretim yoluyla, kontrol grubunda ise
geleneksel 6gretim yontemiyle islenmistir. Ogretim siireci sonunda her iki gruba da ayn1 basar1
testi uygulanmis ve elde edilen veriler istatistiksel yontemlerle analiz edilmistir. Arastirma
sonuglarinin, yapay zeka destekli 6gretimin deyim ve atasozii 6gretimindeki etkililigine iliskin
bulgular sunmasi ve yabanct dil olarak Tiirk¢e dgretiminde yapay zeka kullanimina yonelik
pedagojik katkilar saglamas1 beklenmektedir.

Anahtar Kelimeler: yabanc: dil olarak Tiirk¢e ogretimi, deyim ve atasézii, yapay zekad, geleneksel ogretim.

Abstract

Idioms and proverbs are among the important vocabulary reflecting the cultural and
semantic depth of the Turkish language. However, students learning Turkish as a foreign
language experience various difficulties in understanding and using these structures within
context. Teaching idioms and proverbs, which carry abstract meanings, especially requires the
use of methods and tools appropriate to the students' language proficiency level. Artificial
intelligence applications, which have become widespread in education in recent years, have the
potential to offer new and alternative teaching environments in language instruction. The aim
of this study is to examine the effect of Al-assisted instruction on the success of B2-level
students in learning idioms and proverbs in Turkish as a foreign language. The research was
conducted using a quasi-experimental design with a post-test control group within the scope of
quantitative research methods. The study group consisted of a total of 20 students learning
Turkish at the B2 level. The students were divided into two groups; the experimental group
received instruction on idioms and proverbs through Al-assisted instruction, while the control
group received instruction using the traditional teaching method. At the end of the instruction
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process, the same achievement test was administered to both groups, and the data obtained were
analyzed using statistical methods. The research findings are expected to present findings on
the effectiveness of Al-assisted instruction in teaching idioms and proverbs, and to provide
pedagogical contributions to the use of Al in teaching Turkish as a foreign language.

Keywords: feaching Turkish as a foreign language, idioms and proverbs, artificial intelligence, traditional
teaching.
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Ozet

Dijitallesmenin hiz kazandig1 gliniimiizde, egitim teknolojileri artik yardime1 bir unsur
olmaktan ¢ikip 6grenme siireglerinin temel dinamigi haline gelmistir. Ozellikle iiretici yapay
zeka teknolojileri, dil edinim siireclerini statik bir bilgi aktarimindan kurtararak 6grenicilere
gercek zamanli, etkilesimli ve kisisellestirilmis bir deneyim sahasi agmaktadir. Bu teknolojik
doniisiim, yabanci dil 6gretiminde sadece materyal cesitliligi saglamakla kalmayip, ayni
zamanda dilin sosyal ve islevsel boyutlarini dijital bir baglamda deneyimlemek icin yenilik¢i
firsatlar sunmaktadir. Bu calisma, 6grenicilerin giiniimiiz diinyasinin dijital gerekliliklerine
uygun bir bi¢cimde, yapay zeka teknolojilerinden yararlanarak temel dil becerilerini ve yaratici
ifade yeteneklerini artirmay1 hedefleyen uygulama etkinlikleri sunmaktadir. Tiirkgeyi ikinci bir
dil olarak Ogrenen bireylerin dilsel yetkinliklerini biitlinciil bir yaklasimla giiglendirmeye
yonelik teknoloji tabanli uygulama modellerini bir araya getirmektedir. Calisma, dil 6§renimini
statik bir smf i¢i eylem olmaktan ¢ikarip teknolojiyle kurulan interaktif bir siirece
doniistiirmesi bakimindan, alana uygulamaya doniik 6zgiin bir model 6nermektedir. Ayrica
dijital araglarin dilin inceliklerini (tislup, baglam, kiiltiirel kodlar) kesfetmede birer 'yapi
iskelesi' olarak kullanilabilecegi diistiniilmekte olup, teknoloji entegrasyonu konusunda alana
yeni bir bakis agist saglayacagi ongoriilmektedir. Bu kapsamda gelistirilen ve farkli beceri
alanlarin1 odak noktasina alan sinif i¢i uygulama ornekleri, bildirinin sonunda egiticiler igin
birer model teskil etmek lizere ek olarak paylasilmaktadir. Uygulamaya konulan bu etkinlik
tasarimlarinin, 6grenicilerin hedef dildeki 6grenme siireglerine yonelik tutumlarini olumlu
yonde etkileyecegi ve dijital diinyada Tiirkge iiretim yapma konusundaki 6zgilivenlerini
artiracag tahmin edilmektedir. Yapay zeka destekli bu modelin, dilin yapisal 6zelliklerinin
Otesinde baglamsal ve kiiltiirel uygunluk farkindaligin1 gelistirmede etkili bir ara¢ olabilecegi
diisiiniilmektedir. Olusturulan bu etkinliklerin yabancilara Tiirk¢e 6gretimi yapan egiticiler ig¢in
teknoloji entegrasyonu noktasinda yol gdsterici bir ¢erceve sunacagi ve bu alandaki materyal
gelistirme calismalarina katki saglayabilecegi ongoriilmektedir.

Anahtar Kelimeler: yapay zeka, etkinlikler, dijitallesme, egitim teknolojileri, yabancilara Tiirkce ogretimi.
Abstract

In today's rapidly digitalizing world, educational technologies have moved beyond being

mere auxiliary elements to becoming the core dynamics of learning processes. Particularly,

generative artificial intelligence technologies liberate language acquisition processes from
static information transfer, opening up a real-time, interactive, and personalized field of
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experience for learners. This technological transformation not only provides material diversity
in foreign language teaching but also offers innovative opportunities to experience the social
and functional dimensions of language within a digital context.

This study presents practical activities aimed at enhancing the core language skills and
creative expression abilities of learners, utilizing Al technologies in a manner appropriate to
the digital requirements of today's world. It brings together technology-based application
models intended to strengthen the linguistic competencies of individuals learning Turkish as a
second language through a holistic approach. The study proposes an original, practice-oriented
model for the field, as it transforms language learning from a static classroom task into an
interactive process established with technology.

Furthermore, digital tools are considered 'scaffolding' for discovering the nuances of
language (style, context, cultural codes), and it is anticipated that this will provide a new
perspective on technology integration in the field. In this context, classroom application
examples focused on different skill areas are shared as an appendix at the end of the paper to
serve as models for educators. It is predicted that these implemented activity designs will
positively affect learners' attitudes toward the target language learning processes and increase
their self-confidence in producing Turkish content in the digital world. It is believed that this
Al-supported model can be an effective tool for developing awareness of contextual and
cultural appropriateness beyond the structural features of the language. It is foreseen that these
created activities will provide a guiding framework for educators teaching Turkish to foreigners
regarding technology integration and contribute to material development studies in this field.

Keywords: artificial intelligence, activities, digitalization, educational technologies, teaching Turkish as a
foreign language (TAFL).
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Ozet

Cocuk edebiyati, cocuklarin farkli ihtiyaclarini karsilar ve onlart gelistirir. Cocuklarin
hayal gii¢lerini zenginlestirir, kaliteli vakit ge¢irmelerini saglar. Cocuk edebiyatinda yazilan
eserler etkili ve giizel olmalidir. Yazilan eserin tagimasi1 gereken bazi temel 6geler vardir.
Bunlar; karakterler, konu, ileti, dil ve anlatim, gorsel. Karakterler cocuga 6rnek olabilecek,
Ooykiinmek isteyebilecegi sekilde segilmeli ve islenmelidir. Gelisimleri ve olaylara verdikleri
tepkiler ile cocuk okura aktarilmak istenenler aktarilabilir. Konu 6gesi cocugun giinliik hayatta
karsilasabilecegi ve c¢oziimleyebilecegi sekilde secilmelidir. Olaylar ve catigmalar ile konu
yapilandirilabilir. Konunun yapilandirilmasinda abarti merak, rastlantisallik ve abart1 duygu
hatalarina dikkat edilmelidir. Bunlar konunun yapilandirilmasimi zayiflatacaktir. Eserlerde
iletilmek istenen direkt verilmek yerine karakterlerin davraniglari, diisiince ve konugmalariyla
sezdirilmelidir. Eserlerin dil ve anlatimi, ¢ocugun anlayabilecegi sekilde acik ve yalin
olmalidir. Cocugun dil hazinesini zenginlestirmesine katki saglayacak sekilde segilebilir.
Kullanilan resimler olaylari anlamlandirmaya ve zihinde canlandirmaya olanak saglamalidir.
Bu baglamda calismada Cocuk Hikayeleri Dizisi’nin ¢ocuk edebiyatinin temel 6geleri
baglaminda incelenip tespit edilmesi amaglanmistir. Arastirma nitel arastirma yontemlerinden
dokiiman inceleme yontemi ile yiiriitiilmiistiir. Veriler cocuk edebiyatinin temel 6geleri (konu,
karakterler, ileti, dil ve anlatim, gorsel) unsurlar1 agisindan degerlendirilmistir. Elde edilen
veriler betimsel analiz yonteminden yararlanilarak analiz edilmistir. Calismada Yabanci Dil
Olarak Tiirkge Ogretimi alaninda A2 seviye yardimc1 okuma kitabi olarak yayimlanan dizide
bulunan Yesil Gol, Tatil Plan1, Yeni Hayatimiz, Istanbul Heyecani, Simiflar Yaristyor, Dogum
Giinii, Soralim Ogrenelim hikayeleri c¢ocuk edebiyatinin temel o6geleri baglaminda
incelenmistir. Analiz edilen verilere gore, dizideki kitaplarda karakterlerin ¢ocuga uygun
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sekilde secildigi, davranislari ve diger karakterlerin yorumlariyla gelistirildikleri belirlenmistir.
Konular, giinliik hayatta karsilasabilecegi konulardir. Karakterler arasi ¢ok catisma o6gesi
bulunmamaktadir. Konuyu zayiflatan 6geler yer almamaktadir. Merak ve duygu unsurlari
Olctlidir. Kitaplarin dili ¢ocugun kolaylikla anlayabilecegi seviyededir. Genellikle kuralli
climlelerden olugsmaktadir. Deyim ve atasdzii yer almamakla birlikte birka¢ yerde ikileme
kullanilmistir. Gorseller olaylar1 agikca ifade etmektedir. Neredeyse her sayfada gorseller
bulunmaktadir. Sonug¢ olarak eserler cocuk edebiyatinin temel 6geleri bakimindan uygun
bulunmustur.

Anahtar Kelimeler: Yunus Emre Enstitiisii, ¢ocuk edebiyati, ¢ocuk edebiyatinda temel ogeler, ¢ocuk
hikayeleri, karakter.

Abstract

Children’s literature meets children’s diverse needs and helps them grow. It enriches their
imagination and ensures they spend quality time. Works of children’s literature should be both
impactful and beautiful. There are certain essential elements that a written work must possess.
These include characters, theme, message, language and style, and visuals. Characters should
be selected and portrayed in a way that serves as a role model for children and inspires them to
emulate them. Through their development and reactions to events, the intended messages can
be conveyed to the young reader. The theme should be chosen in a way that children can
encounter and resolve in their daily lives. The theme can be structured through events and
conflicts. When structuring the theme, care must be taken to avoid exaggeration, curiosity,
randomness, and emotional overreaction. These elements will weaken the structure of the
theme. The intended message should be conveyed not through direct statements but through the
characters’ behaviors, thoughts, and dialogue. The language and narrative of the works should
be clear and simple, in a way that a child can understand. They can be selected in a way that
contributes to enriching the child’s vocabulary. The illustrations used should facilitate the
understanding of events and help bring them to life in the reader’s mind. In this context, the
study aims to examine and identify the “Children’s Stories Series” within the framework of the
fundamental elements of children’s literature. The research was conducted using the document
analysis method, one of the qualitative research methods. The data were evaluated in terms of
the fundamental elements of children’s literature (theme, characters, message, language and
narrative, and visuals). The data obtained were analyzed using descriptive analysis methods. In
this study, the stories Yesil Gol, Tatil Plami, Yeni Hayatimiz, Istanbul Heyecani, Siniflar
Yarisiyor, Dogum Giinii, and Soralim Ogrenelim—which are part of a series published as A2-
level supplementary reading books in the field of Teaching Turkish as a Foreign Language—
were examined in the context of the fundamental elements of children’s literature. According
to the analyzed data, it was determined that the characters in the books of the series were
selected appropriately for children and developed through their behaviors and interactions with
other characters. The topics are those children might encounter in daily life. There are few
elements of conflict between characters. There are no elements that weaken the subject matter.
Elements of curiosity and emotion are balanced. The language of the books is at a level that
children can easily understand. The text generally consists of structured sentences. While
idioms and proverbs are not included, a few instances of antonyms are used. The illustrations
clearly depict the events. There are illustrations on nearly every page. In conclusion, the works
were found to be appropriate in terms of the fundamental elements of children’s literature.

Keywords: Yunus Emre Institute, children's literature, fundamental elements of children's literature,
children's stories, characters.

158



XL
ULUSLARARASI YABANCI DiL OLARAK
TURKGE OGRETIMi KONGRESI

Metindilbilimsel Ol¢iitler Cercevesinde Halit Ziya Usakligil’in “Zerrin’in
Hikayesi”’nde Yabancilara Tiirkce Ogretimi i¢in Sadelestirme Ornegi

An Attempt at Simplification for Teaching Turkish to Foreigners in Halit Ziya Usakligil’s
“Zerrin’s Story” Within the Framework of Textual Criteria

Prof. Dr. Esma DUMANLI KADIZADE
Mersin Universitesi, Egitim Falkiiltesi, Tiirk¢e Egitimi

esmakadizade@mersin.edu.tr

0000-0002-6882-6234

Basak CENNET AKIiL
Mersin Universitesi, Egitim Fakiiltesi, Tiirkce Egitimi, Yiiksek Lisans Ogrencisi
akilbasak83(@gmail.com
0009-0003-5756-5918

Ozet

Bu aragtirma, Halit Ziya Usakligil’in Zerrin’in Hikayesi adl1 6ykiisiiniin, yabanc1 dil olarak
Tiirkce Ogretiminde kullanilabilirligini artirmak amaciyla metindilbilimsel o6lgiitler
cercevesinde sadelestirilmesini konu edinmektedir. Arastirmanin temel amaci, edebi bir metnin
baglasiklik ve bagdasiklik 6zelliklerini koruyarak, A2 diizeyindeki Tiirk¢e 6grenicilerine uygun
hale getirilip getirilemeyecegini ortaya koymaktir. Calisma nitel arastirma yaklasimiyla
yiiriitiilmiis olup, veri toplama yontemi olarak dokiiman analizi benimsenmistir. inceleme
siirecinde Oykii, metinsellik 6l¢iitleri dogrultusunda ayrintili bir sekilde ¢oziimlenmis; 6zellikle
gonderim iligkileri, baglaglar, eksiltili yapilar ve sozciliksel baglar agisindan kapsamli bir
degerlendirmeye tabi tutulmustur. Sadelestirme asamasinda ise Boliikbas (2015) tarafindan
onerilen dil diizeyine uygun metin uyarlama ilkeleri esas alinmistir. Bu kapsamda, uzun ve
karmagik ciimle yapilar1 daha basit ve anlasilir hale getirilmis, A2 diizeyine uygun sdzciik
secimine Ozen gosterilmis ve metnin anlati1 biitlinliigi titizlikle korunmustur. Elde edilen
bulgular, metnin anlam biitiinliigiinii kaybetmeden daha agik, anlasilir ve pedagojik agidan
islevsel bir okuma materyaline doniistiiriilebilecegini gostermektedir. Bu yoniiyle calisma,
yabanci dil olarak Tiirk¢e 6gretiminde 6zellikle temel diizey 6grenicilere yonelik edebi metin
uyarlamalarina 6nemli katkilar sunmakta ve metin sadelestirmenin yalnizca dilsel degil, ayni
zamanda metindilbilimsel bir slire¢ oldugunu acikca ortaya koymaktadir.

Anahtar Kelimeler: yabanc: dil olarak Tiirk¢e 6gretimi, metin sadelestirme, baglasiklik, bagdasiklik, Halit
Ziya Usakhgil.
Abstract

This study examines the simplification of Halit Ziya Usakligil’s short story “Zerrin’s
Story” within the framework of text-linguistic criteria, with the aim of enhancing its usability
in Turkish language instruction as a foreign language. The primary objective of the study is to
determine whether a literary text can be adapted for A2-level Turkish learners while preserving




XI. Uluslararasi Yabanci Dil Olarak Tiirkcenin Ogretimi Konegresi

its cohesion and coherence. The study was conducted using a qualitative research approach,
and document analysis was adopted as the data collection method. During the analysis process,
the short story was thoroughly examined in accordance with textual criteria; it underwent a
comprehensive evaluation, particularly regarding referential relationships, conjunctions,
elliptical structures, and lexical links. In the simplification phase, the text adaptation principles
proposed by Boliikbas (2015) for the appropriate language level were followed. In this context,
long and complex sentence structures were made simpler and more understandable, care was
taken to select vocabulary appropriate for the A2 level, and the narrative coherence of the text
was meticulously preserved. The findings demonstrate that the text can be transformed into a
clearer, more understandable, and pedagogically functional reading material without losing its
semantic coherence. In this regard, the study makes significant contributions to the adaptation
of literary texts for the teaching of Turkish as a foreign language, particularly for beginner-level
learners, and clearly demonstrates that text simplification is not merely a linguistic process but
also a text-linguistic one.

Keywords: teaching Turkish as a foreign language, text simplification, cohesion, coherence, Halit Ziya
Usakligil.
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Ozet

Bu calisma, Uludag Universitesi Tiirkce Ogretim Uygulama ve Arastrma Merkezi
(ULUTOMER) tarafindan hazirlanan Uludag Tiirkge Ogretim Seti’nin Al, A2, B1 ve B2
diizeylerindeki ders kitaplarinda yer alan okuma metinlerini metin tiirleri bakimindan
incelemeyi amaclamaktadir. Aragtirmanin kuramsal dayanagini Diller i¢in Avrupa Ortak
Bagvuru Metni (D-AOBM) olusturmaktadir. D-AOBM’nin iletisimsel ve islev temelli
yaklasimi dogrultusunda metinler; betimleyici, dykiileyici, bilgilendirici/agiklayici, tartismact
ve yonlendirici/islemsel olmak lizere bes ana kategori altinda siniflandirilmistir. Arastirma nitel
aragtirma deseninde tasarlanmig olup dokiiman incelemesi yontemi kullanilacaktir. Veri
kaynagini s6z konusu 6gretim setinin belirtilen diizeylerdeki ders kitaplarinda yer alan tim
okuma metinleri olusturmaktadir. Verilerin analizinde igerik analizi tekniginden yararlanilacak;
her metin, baskin sdylem 6zelligi temel alinarak ilgili tiire atanacaktir. Birden fazla sdylem
0zelligi barindiran metinlerde, metnin temel iletisimsel amaci belirleyici Ol¢iit olarak kabul
edilecektir. Calismada diizeyler aras1 karsilagtirmali bir inceleme yapilarak metin tiirlerinin
dagilim, gesitliligi ve yogunlugu ortaya konulacaktir. Ozellikle baslangi¢ diizeylerinden orta
diizeylere dogru ilerledik¢e metin tiirlerinde islevsel ve sdylemsel ¢esitlenme olup olmadigi
aragtirtlacaktir. Bu baglamda, betimleyici ve yonlendirici metinlerin alt diizeylerde;
bilgilendirici ve tartismact metinlerin ise list diizeylerde artis gosterip gostermedigi analiz
edilecektir. Arastirma sonucunda, setin D-AOBM’nin 6ngoérdiigi iletisimsel yeterlik
gelisimiyle ne dlgiide Ortiistiigii betimsel olarak degerlendirilecek ve diizeylere gore metin tiirii
dagilimina iliskin genel bir goriinlim sunulacaktir. Calismanin analizi heniiz tamamlanmadigi
i¢cin sonuglar s6zlii sunum ve tam metinde sunulacaktir.

Anahtar Kelimeler: yabanci dil olarak Tiirkgenin ogretimi, ders kitabt incelemesi, ogretim seti, icerik
analizi, metin tiirii.
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Abstract

This study aims to examine the reading texts in the Al, A2, B1, and B2 level textbooks of
the Uludag Turkish Teaching Set, prepared by the Uludag University Turkish Teaching
Application and Research Center (ULUTOMER), with respect to text types. The theoretical
basis of the research is the Common European Framework of Reference for Languages (CEFR).
In line with the CEFR's communicative and functional approach, texts are classified into five
main categories: descriptive, narrative, informative/explanatory, argumentative, and
directive/procedural. The research will employ a qualitative research design and the document
analysis method. The data source consists of all reading texts in the textbooks of the teaching
set at the specified levels. A content analysis technique will be used to analyze the data; each
text will be assigned to the relevant type based on its dominant discourse feature. In texts
containing more than one discourse feature, the primary communicative purpose of the text will
be considered as the determining criterion. In this study, a comparative examination will be
conducted across levels to reveal the distribution, diversity, and intensity of text types.
Specifically, the study will investigate whether there is functional and discursive diversification
in text types as one progress from beginner to intermediate levels. In this context, it will be
analyzed whether descriptive and directive texts increase at lower levels, while informative and
argumentative texts increase at higher levels. As a result of the research, the extent to which the
set aligns with the communicative competency development predicted by the D-AOBM will be
descriptively evaluated, and a general overview of the distribution of text types according to
levels will be presented. Since the study's analysis is not yet complete, the results will be
presented in an oral presentation and in the full text.

Keywords: teaching Turkish as a foreign language, textbook review, teaching set, content analysis, text type.
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Ozet

Yabanci dil olarak Tiirk¢e 6gretiminde s6z varligi, 6grenicilerin hem alict hem de iiretici
dil becerilerinin gelisiminde temel belirleyicilerden biridir. Bu nedenle dgretim siirecinde
kullanilan metinlerin, 6grenici diizeyine uygun bi¢cimde secilmesi ve yapilandirilmasi biiytik
onem tagimaktadir. Ozellikle edebi metinler, dilin kiiltiirel ve estetik boyutunu yansitmasi
bakimindan Ogretim siirecine 6nemli katkilar sunmakta; ancak bu metinlerin dogrudan
kullanimi, dilsel ve anlamsal agidan 6greniciler i¢in zorlayict olabilmektedir. Bu durum, edebi
metinlerin 6grenici diizeyine uygun sekilde uyarlanmasini gerekli kilmaktadir.

Bu ¢aligmada, Sami Pasazade Sezai’nin Pandomima adli hikdyesinin yabanci dil olarak
Tirkce Ogretimi kapsaminda Bl diizeyine uyarlanmasi amaclanmistir. Arastirma, nitel
arastirma yaklasimi cercevesinde dokiiman incelemesi yontemiyle yiiriitiilmiistiir. Inceleme
stirecinde metnin sz varlig1 unsurlari (sozciikler, deyimler ve kaliplagmis ifadeler) belirlenmis;
ardindan sadelestirme, genisletme ve kolaylagtirma teknikleri kullanilarak metin yeniden
yapilandirilmistir. Uyarlama siirecinde, metnin anlam biitiinliigiiniin korunmasina, anlati
akisinin devamliligina ve hedef diizeyin dilsel gerekliliklerine uygunluga ozellikle dikkat
edilmistir.

Arastirma bulgulari, 6zgiin metin ile uyarlanmis metin arasinda s6z varligi, climle yapisi
ve anlatim oOzellikleri bakimindan belirgin farkliliklar bulundugunu ortaya koymaktadir.
Uyarlama siireci sonucunda metnin, B1 diizeyindeki 6grenicilerin dil yeterliklerine uygun, daha
anlagilir, erisilebilir ve 6gretilebilir bir yapiya kavustugu belirlenmistir. Bu yoniiyle ¢alisma,
yabancilara Tiirkge Ogretiminde edebl metinlerin diizeye uygun bi¢imde yeniden
yapilandirilmasina yonelik uygulamali bir model sunmakta ve alana katki saglamaktadir.

Anahtar Kelimeler: yabanci dil olarak Tiirk¢e ogretimi, soz varligi, metin uyarlama, Bl diizeyi, edebi
metinler.
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Abstract

Vocabulary constitutes one of the fundamental determinants in the development of both
receptive and productive language skills in teaching Turkish as a foreign language. Therefore,
the selection and structuring of texts in accordance with learners’ proficiency levels are of great
importance in the instructional process. Literary texts, in particular, make significant
contributions to language teaching by reflecting the cultural and aesthetic dimensions of the
language; however, their direct use may pose linguistic and semantic challenges for learners.
This necessitates the adaptation of literary texts to align with learners’ proficiency levels.

The present study aims to adapt Sami Pasazade Sezai’s short story Pandomima to the B1
level within the context of teaching Turkish as a foreign language. The study was conducted
within a qualitative research framework using the document analysis method. During the
analysis process, the vocabulary elements of the text (including words, idioms, and fixed
expressions) were identified, and the text was subsequently restructured through the techniques
of simplification, expansion, and facilitation. Particular attention was paid to preserving the
semantic integrity of the text, maintaining narrative coherence, and ensuring alignment with the
linguistic requirements of the target level.

The findings reveal that there are significant differences between the original and the
adapted versions of the text in terms of vocabulary, sentence structure, and stylistic features.
As aresult of the adaptation process, the text has been transformed into a more comprehensible,
accessible, and teachable form appropriate for Bl-level learners. In this respect, the study
provides a practical model for the level-appropriate adaptation of literary texts in teaching
Turkish as a foreign language and contributes to the field.

Keywords: teaching Turkish as a foreign language, vocabulary, text adaptation, Bl level, literary texts.
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Bu calisma; yapay zeka tabanli metin iiretim araclarinin yabanci dil olarak Tiirkge
ogretiminde giderek daha yaygin kullanilmasina ragmen bu metinlerin sdylemsel niteligi,
biligsel islenebilirligi ve tematik tutarliligina iliskin sistematik degerlendirmelerin sinirl
olmasindan hareketle gerceklestirilmistir. Aragtirmanin amaci yapay zeka modelleri (ChatGPT,
Gemini ve Grok) tarafindan iiretilen B1 diizeyi Tiirkge metinleri karsilastirarak bu modellerin
kavramsal yapi, sdylem orgiitlenmesi, biligsel yiik ve tematik odaklanma bakimindan gosterdigi
benzerlik ve farkliliklart ortaya koymak; bdylece yabanci dil olarak Tiirk¢e dgretimi i¢in en
uygun metin liretim potansiyeline sahip modeli belirlemektir. Calisma ayn1 zamanda Tiirkce
merkezli sdylemsel ¢oziimleme eksikligine katki sunmakta, 6gretmenle materyal gelistiriciler
icin model se¢imine yonelik kanita dayali bir bakis acis1 saglamaktadir. Arastirma, dokiiman
analizi temelli nitel bir sdylem incelemesi olarak tasarlanmistir. Her modelden ayni yonerge ve
tema kullanilarak 120-150 kelime araliginda B1 diizeyi metinler iiretilmis; metinler dort
boyutlu analiz ¢ercevesine gore kodlanmis ve betimsel Kkarsilastirma yontemiyle
degerlendirilmistir. Bulgular, ChatGPT’ nin kavramsal biitiinliik, sdylem akisi, diisiik bilissel
yik ve tematik tutarlilik agisindan en dengeli ve Ogrenen dostu metinleri {rettigini
gostermektedir. Gemini’nin yer yer tematik genisletme ve bilgi yogunlugu sorunlari
olusturdugu; Grok’un ise kavramsal baglanti kurma, sdylem Orgiitlenmesi ve tematik
odaklanma konularinda belirgin zayifliklar sergiledigi goriilmiistiir. Sonug olarak gelistirilen
dort boyutlu analiz c¢ergevesi, yapay zekd modellerinin metin iretim kalitesini sdylemsel,
kavramsal ve biligsel acilardan biitiinciil olarak degerlendirmeye olanak taniyan islevsel ve
uygulanabilir bir yaklasim sunmaktadir. Bu sonu¢ yabanci dil olarak Tiirk¢e Ogretimi
baglaminda pedagojik ag¢idan daha giivenilir ve siirdiiriilebilir metin {iretiminin ChatGPT ile
saglanabilecegini gdstermekte; ayn1 zamanda model se¢imine yonelik uygulayicilara somut bir
yol haritas1 sunmaktadir.

Anahtar Kelimeler: yabanc: dil olarak Tiirkce, yapay zekd, séylem analizi, bilissel yiik, metin iiretimi.
Abstract
This study was conducted because, despite the increasing use of Al-based text generation

tools in teaching Turkish as a foreign language, systematic evaluations of their discursive
quality, cognitive processability, and thematic coherence are limited. The aim of the study was
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to compare Bl-level Turkish texts generated by Al models (ChatGPT, Gemini, and Grok) to
reveal the similarities and differences between these models in terms of conceptual structure,
discourse organization, cognitive load, and thematic focus, thereby identifying the model with
the most suitable text generation potential for teaching Turkish as a foreign language. The study
also contributes to the lack of Turkish-centered discourse analysis and provides teachers and
material developers with an evidence-based perspective on model selection. The research was
designed as a qualitative discourse analysis based on document analysis. Using the same
instructions and themes, B1-level texts between 120 and 150 words were generated from each
model; the texts were coded according to a four-dimensional analysis framework and evaluated
using a descriptive comparison method. The findings indicate that ChatGPT produces the most
balanced and learner-friendly texts in terms of conceptual integrity, discourse flow, low
cognitive load, and thematic coherence. Gemini exhibited occasional problems with thematic
expansion and information density, while Grok exhibited significant weaknesses in conceptual
linking, discourse organization, and thematic focus. Consequently, the four-dimensional
analysis framework developed offers a functional and applicable approach that allows for a
holistic assessment of the text production quality of Al models from discursive, conceptual, and
cognitive perspectives. This result demonstrates that ChatGPT can produce texts that are
pedagogically more reliable and sustainable in the context of teaching Turkish as a foreign
language; it also provides a concrete roadmap for practitioners regarding model selection.

Keywords: Turkish as a foreign language, artificial intelligence, discourse analysis, cognitive load, text
production.
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Ozet

Bu ¢alisma, yapay zeka destekli miizik iiretim araci olan “Suno.Ai” nin, yabanci dil olarak
Tiirkce 6gretiminde, dinleme becerisinin Olclilmesinde kullanilabilirligini aragtirmaktadir.
Arastirmada nicel arastirma yontemlerinden "On Test-Son Test Kontrol Grupsuz Yar1 Deneysel
Desen" benimsenmistir. Calisma kapsaminda, Avrupa Ortak Bagvuru Metni (CEFR) A1 diizeyi
kazanimlar1 dikkate alinarak Suno.Ai aracilifiyla {i¢ farkli miizik tarzinda 6zgiin dinleme
materyalleri (sarkilar) tiretilmistir. S6z konusu materyallerin altyapisinda baglama gibi yerel
enstriimanlar kullanilarak kiiltiirel otantiklik ve dilsel baglam giiclendirilmistir. Veri toplama
araci olarak uzman goriisii dogrultusunda; ¢oktan se¢meli, dogru-yanlis ve bosluk doldurma
tipinde 20 sorudan olusan Al seviyesini 6lcme amacli bir dinleme smavi gelistirilmistir.
Aragtirmanin galisma grubunu, 2025-2026 egitim-6gretim yilinda Gazi TOMER’de 6grenim
goren ve Olciit ornekleme yontemiyle secilen, A1 seviyesini tamamlamig farkli uyruklardan
ogrencilerin bulundugu ii¢ ayr1 sinif olusturmaktadir. Uygulama sonucunda elde edilen veriler,
ogrencilerin yapay zekad destekli sinavdan aldiklar1 puanlar ile ii¢ giin once girdikleri
standart/geleneksel dinleme sinavi sonuglart ilizerinden karsilastirmali istatistiksel analizlere
tabi tutulmustur. Iki smavin, “Aritmetik Ortalama Standart Sapma (SS), En Diisiik ve En
Yiiksek Puan (Ranj)” betimsel istatistik tablolar1 olusturulmustur. Arastirma bulgulari, yapay
zeka tarafindan iiretilen otantik materyallerin dinleme basaris1 tizerindeki etkisini ve dil egitimi
O0lcme-degerlendirme siireclerinde yenilik¢i bir ara¢ olarak kullanilabilirligini ortaya
koymaktadir. Calismada farkli dil seviyelerinde ¢alismanin uygulanabilirligi izerine 6nerilerde
bulunulmustur.

Anahtar Kelimeler: sarkilarla tiirkce ogretimi, yapay zekd (Al), Suno.Ai, dinleme becerisi, dolgme ve
degerlendirme.

Abstract

This study investigates the usability of "Suno.Ai," an Al-powered music production tool,
in measuring listening skills in teaching Turkish as a foreign language. The study employs a
quantitative research method, specifically a quasi-experimental design without a control group.
Within the scope of the study, original listening materials (songs) in three different musical
styles were produced using Suno.Ai, taking into account the A1 level learning outcomes of the
Common European Framework of Reference for Languages (CEFR).
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The materials in question were designed to reinforce cultural authenticity and linguistic
context by incorporating local instruments such as the baglama (a Turkish stringed instrument).
A listening test for the purpose of measuring A1l level. consisting of 20 questions in multiple-
choice, true-false, and fill-in-the-blank formats was developed as a data collection tool, based
on expert opinion. The study group consisted of three separate classes of students of different
nationalities who had completed the A1 level and were selected using criterion sampling during
the 2025-2026 academic year at Gazi TOMER (a Turkish language teaching center). The data
obtained from the application were subjected to comparative statistical analysis based on the
students' scores from the Al-assisted test and their results from the standard/traditional listening
test taken three days prior. Descriptive statistics tables showing "Arithmetic Mean, Standard
Deviation (SD), Lowest and Highest Score (Range)" were created for the two exams.The
research findings reveal the impact of Al-generated authentic materials on listening success and
their potential as an innovative tool in language teaching measurement and evaluation
processes. The study includes suggestions on the applicability of the study at different language
levels.

Keywords: teaching Turkish with songs, artificial intelligence (A1), Suno.Ai, listening skills, measurement
and evaluation.
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Dinleme, icinde farkli bilesenleri barindiran karmasik bir beceridir. Ogrenenler hedef dilin
ses oOzelliklerine, s6z varligima ve dilbilgisel yapisina hakim olmalidir. Bunun yaninda
ogrenenlerden duyduklarin1 dogru bir sekilde anlamalar1 ve yorumlamalar1 beklenmektedir.
Ancak kaygi diizeyi, motivasyonu, dinleme ortami gibi etmenler dinleme siirecini olumsuz
etkileyebilmektedir. Bu nedenle ¢ogu yabanci dil olarak Tiirk¢e 6grencisinin bunu bagarmasi
zordur. Buna karsin Ogrenenler seviyelerine uygun istenen sayida dinleme etkinligine
ulasamamaktadir. Bu durum, dinleme becerisini gelistirmede yapay zeka uygulamalarinin
kullanilmasmi gerekli kilmaktadir. Bu c¢alisma, Tiirk¢eyi yabanci dil olarak &grenenlerin
goriisleri dogrultusunda yapay zeka destekli dinleme uygulamalarinin dinleme becerisini
gelistirip gelistirmedigini belirlemeyi amaglamaktadir. Calisma grubunu Sakarya Universitesi
TOMER de Tiirkgeyi yabanci dil olarak 6grenen B2 seviyesindeki 40 dgrenici olusturmaktadir.
Aragtirmada kullanilan yapay zekad destekli dinleme uygulamasi, arastirmaci tarafindan
ChatGPT altyapis1 kullanilarak gelistirilmistir. Bu kapsamda arastirmaci, 6grenici seviyesine
uygun ses dosyalarini sisteme yiiklemis; yapay zeka bu igeriklere dayali olarak ¢oktan se¢meli,
bosluk doldurma ve agik uglu sorular iiretmistir. Ogrenciler haftalik dinleme etkinliklerini
tamamladiklarinda yapay zekd onlara doniit vermistir. Veriler, arastirmaci tarafindan
gelistirilmis acik uclu sorulardan olusan form araciligiyla toplanmistir. Nitel arastirma
yontemlerinden olgubilim yontemiyle yiiriitiilen bu ¢alismaya ait elde edilen veriler igerik
analizi yontemiyle degerlendirilecektir. Arastirmada, Tiirk¢eyi yabanci dil olarak 6grenenlerin
yapay zeka destekli dinleme uygulamalariyla dinleme becerilerinin gelismesi, dinleme
kaygilarinin azalmasi ve dile karsi ilgilerinin artmasi beklenmektedir.

Anahtar Kelimeler: Tiirkcenin yabanct dil olarak &gretimi, dinleme becerisi, yapay zekda destekli
uygulamalar, B2 seviyesi, 6grenici goriisleri.
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Abstract

Listening is a complex skill that involves various components. Learners must master the
phonetic features, vocabulary, and grammatical structure of the target language. In addition,
learners are expected to accurately understand and interpret what they hear. However, factors
such as anxiety levels, motivation, and the listening environment can negatively impact the
listening process. For this reason, it is difficult for most students learning Turkish as a foreign
language to succeed in this area. Furthermore, learners are unable to access the desired number
of listening activities appropriate for their level. This situation necessitates the use of artificial
intelligence applications to develop listening skills. This study aims to determine whether Al-
supported listening applications enhance listening skills, based on the perspectives of learners
of Turkish as a foreign language. The study group consists of 40 B2-level learners studying
Turkish as a foreign language at Sakarya University TOMER. The Al-supported listening
application used in the research was developed by the researcher using the ChatGPT platform.
In this context, the researcher uploaded audio files appropriate for the learners’ level to the
system; the Al generated multiple-choice, fill-in-the-blank, and open-ended questions based on
this content. Upon completing their weekly listening activities, the Al provided feedback to the
students. Data was collected via a form consisting of open-ended questions developed by the
researcher. The data obtained from this study, conducted using the phenomenology method—
one of the qualitative research methods—will be evaluated using content analysis. The study
expects that learners of Turkish as a foreign language will experience improvements in their
listening skills, a reduction in listening anxiety, and an increase in their interest in the language
through Al-supported listening applications.

Keywords: teaching Turkish as a foreign language, listening skills, Al-supported applications, B2 level,
learner perspectives.
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Bu ¢alismada, yabanci 6grenciler igin hazirlanan Yabanci Ogrenciler Igin Tiirkce — Ilkokul
A kitab1 okuma becerisi agisindan incelenmistir. Dil 6gretiminde kullanilan bu tiir materyaller,
ogrencilerin kelime 6grenimi, anlama ve genel dil becerilerini gelistirmede 6nemli bir rol
oynamaktadir. Bu nedenle metinlerin niteligi, kullanilan kelime diizeyi, etkinliklerin yapis1 ve
gorsel destek unsurlar1 dikkatle degerlendirilmelidir. Ozellikle baslangi¢ diizeyinde hazirlanan
materyaller, 0grencinin dil 0grenme siirecine yonelik tutumunu dogrudan etkilemektedir.
Aragtirma nitel yaklagim ¢ergevesinde yiiriitiilmiis ve dokiiman analizi yontemi kullanilmigtir.
Inceleme siirecinde metin yapisi, kelime diizeyi, okuma etkinlikleri ve gorsel kullanim unsurlari
belirlenen Olgiitler dogrultusunda ele alinmistir. Bu kapsamda kitapta yer alan metinler ve
etkinlikler sistematik bicimde incelenmis, elde edilen bulgular temalar altinda siniflandirilarak
degerlendirilmistir. Elde edilen bulgular, metinlerin genel olarak kisa, acik ve gilinliik yasamla
iliskili oldugunu gostermektedir. Kitapta kullanilan kelimelerin biiyiik 6l¢iide Al diizeyine
uygun ve somut nitelikte oldugu belirlenmistir. Okuma etkinliklerinin ¢ogunlukla temel anlama
becerisine yonelik oldugu, 6grenciyi diisiinmeye ve liretmeye yonlendiren etkinliklerin ise
sinirli oldugu gortilmiistiir. Bununla birlikte gorsellerin 6zellikle kelime Ogretiminde etkili
bicimde kullanildig1 ve 6grenmeyi destekledigi dikkat ¢cekmektedir. Sonug¢ olarak incelenen
kitabin baslangi¢ diizeyinde okuma becerisini destekledigi, ancak etkinlik cesitliligi, baglam
icinde kelime sunumu ve st diizey diisiinme becerilerini gelistiren uygulamalar agisindan
gelistirilmesi gerektigi sOylenebilir. Ayrica bu tiir calismalarin, materyal gelistirme siirecine ve
Ogretim uygulamalaria katki saglayacagi diigiiniilmektedir.

Anahtar Kelimeler: yabanc: dil olarak Tiirkce 6gretimi, okuma becerisi, materyal degerlendirme, dokiiman
analizi, Al diizeyi.

Abstract

This study examines the book Turkish for Foreign Students — Primary School Al in terms
of reading skills. Materials used in language teaching play an important role in developing
learners’ vocabulary, comprehension, and overall language abilities. Therefore, the quality of
texts, vocabulary selection, activity design, and visual support should be carefully evaluated.
Especially at the beginner level, instructional materials directly influence learners’ attitudes
toward the language learning process. The study was conducted using a qualitative approach,
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and document analysis was employed as the research method. During the analysis process, text
structure, vocabulary level, reading activities, and the use of visuals were examined based on
predetermined criteria. In this context, the texts and activities included in the book were
systematically analyzed, and the findings were categorized under specific themes. The findings
indicate that the texts are generally short, clear, and related to daily life. The vocabulary used
in the book is largely appropriate for the A1 level and consists mainly of concrete and frequently
used words. Reading activities mostly focus on basic comprehension skills, while activities that
encourage higher-order thinking and language production are limited. In addition, visuals are
used effectively, particularly in vocabulary teaching, and contribute positively to the learning
process. In conclusion, the book supports the development of reading skills at the beginner
level. However, it can be improved in terms of activity variety, contextualized vocabulary
presentation, and the inclusion of tasks that promote higher-order thinking skills. It is also
expected that such studies will contribute to material development processes and language
teaching practices.

Keywords: feaching Turkish as a foreign language, reading skills, material evaluation, document analysis,
Al level.
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Miizikle dil 6gretimi acisindan Tiirkiye’de yapilan ¢aligmalar, biiyiik 6lciide var olan
sarkilarin kullanildigin1 gostermektedir. Buna karsilik yurt disinda yapilan calismalar, yapay
zeka temelli miizik iiretim araglarinin (6rnegin Suno Al) dil 6gretimine entegre edildigini ve bu
entegrasyonun yararlarini deneysel sonuglarla destekledigini ortaya koymaktadir. Bu durum,
yabanci dil 6gretiminde miizik kullaniminin yapay zeka destegi ile tiiketim odakl1 yaklasimdan
tretim odakli yaklasima dogru bir doniisiim yasadigin1 gostermektedir. Bu noktada
arastirmanin amaci, Tiirk¢enin yabanci dil olarak 6gretiminde Suno Al aracilifiyla 6grenci ve
Ogretmenin lretim silirecine dahil oldugu bir yaklasimin sonuglarin literatiire dayali olarak
incelemektir.

Arastirma, nitel arastirma desenlerinden dokiiman analizi yontemiyle Tiirkiye ve yurt
disindaki ilgili ¢alismalart karsilagtirmali olarak incelemis; miizik kullanim bigimlerini ve
yapay zeka entegrasyonunu tematik analizle ¢oziimlemistir. Elde edilen bulgular, miizigin artik
yalnizca hazir bir 6grenme araci degil, yapay zeka destegiyle 6grencilerin aktif katilim
saglayabildigi ve Ogretmenlerin kendi materyallerini iiretebildigi bir yapiya evrildigini
gostermektedir.

Sonug olarak Suno AI’nin ihtiyaca yonelik sarki liretimi amaciyla kullanilmasinin olumlu
sonuglart oldugu goriilmiistiir. S6z konusu yaklasimda Ogrenciler, 6grenmek istedikleri
kelimeleri secerek ve temalar belirleyerek kendi sarkilarini iiretmekte; ardindan bu iiriinler
araciligiyla dil 6grenimlerini gelistirmektedir. Ayni sekilde 6gretmenler de 6gretmek istedikleri
konu ve becerilere uygun igerikleri Suno Al araciligiyla tasarlayabilmektedir. Bu kullanimin;
O0grenci motivasyonunu artiracagi, materyal edinme siirecini kolaylastiracagt ve kalici
o0grenmeyi destekleyecegi ongoriilmektedir. Bu dogrultuda Tiirkgenin yabanci dil olarak
ogretiminde miizik ve yapay zekd entegrasyonuna yonelik uygulamalarin yapilmasi
Onerilmektedir.

Anahtar Kelimeler: Tiirkcenin yabanct dil olarak 6gretimi, yapay zekd, Suno Al, miizikle dil ogretimi,
tiretim odakl yaklasim.

Kavukeu, S. N. (24-26 Nisan 2026). Tiirk¢enin yabanc: dil olarak égretiminde geleneksel miizik etkinliklerinden
yapay zekd destekli miizik etkinliklerine: Suno Al tabanli uygulamalarin incelenmesi [Konferans/Sempozyum
Sunumu]. XI. Uluslararas1 Yabanci Dil Olarak Tiirkgenin Ogretimi Sempozyumu, Bursa, Tiirkiye.
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Abstract

Studies conducted in Turkey regarding language teaching with music largely show the use
of existing songs. In contrast, studies conducted abroad reveal that Al-based music production
tools (e.g., Suno Al) are integrated into language teaching, and the benefits of this integration
are supported by experimental results. This situation shows that the use of music in foreign
language teaching is undergoing a transformation from a consumption-oriented approach to a
production-oriented approach with the support of artificial intelligence. At this point, the aim
of the research is to examine the results of an approach in which students and teachers are
involved in the production process through Suno Al in teaching Turkish as a foreign language,
based on the literature. The research, using the document analysis method from qualitative
research designs, comparatively examined the relevant studies in Turkey and abroad; it
analyzed music usage sciences and artificial intelligence integration with thematic analysis. The
findings show that music is no longer just a ready-made learning tool, but has evolved into a
structure where students can actively participate and teachers can produce their own materials
with the support of artificial intelligence. In conclusion, it has been observed that the use of
Suno AI for the purpose of producing songs according to needs has positive results. In this
approach, students; Students create their own songs by selecting the words they want to learn
and determining themes, and then improve their language learning through these products.
Similarly, teachers can design content suitable for the topics and skills they want to teach using
Suno Al This usage is expected to increase student motivation, facilitate the material
acquisition process, and support lasting learning. Accordingly, it is recommended that
applications integrating music and artificial intelligence be implemented in teaching Turkish as
a foreign language.

Keywords: teaching Turkish as a foreign language, artificial intelligence, Suno Al, language teaching with
music, production-oriented approach.
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Yabancilara Tiirkce 6gretiminde dilsel becerilerin (okuma, dinleme, konusma, yazma)
kazaniminda sesletim (telaffuz) ve isitsel ayirt etme becerisi kritik bir rol oynamaktadir. Bu
calismada, onemli-onlem, un-iin, kel-gel gibi sesletimsel ve morfolojik yakinlik gosteren
sOzciiklerin yarattig1 problemler incelenmekte ve 6gretim siirecine dair oneriler sunulmaktadir.
Dil biliminde bu tiirden s6zciiklere paronim adi verilmektedir. Paronimler, yazilis ve sdylenis
bakimindan birbirine benzeyen, ancak anlam bakimindan farkli olan sozciiklerdir. Bu tiir
sOzciikler, dil biliminde 6zellikle anlam bilimi, sézliik bilimi ve yabanci1 dil 6gretimi alanlarinda
onemli bir inceleme konusudur. Paronimler, dil kullanicilariin siklikla karistirdigi sézciikler
arasinda yer almakta ve hem ana dil hem de yabanci dil edinimi siirecinde c¢esitli iletisimsel
sorunlara yol agabilmektedir. Yabanci dil olarak Tiirkge Ogretiminde sesletim becerisinin
gelistirilmesi, 6grenicinin iletisimsel yeterliginin temel bilesenlerinden birini olusturmaktadir.
Tirkgenin ses sistemi diizenli ve biiylik dl¢iide yazi ile ortiisen bir yapi1 sergilemesine ragmen,
ana dili Tiirk¢e olmayan bireyler acisindan bazi sesbirimsel karsitliklar 6nemli 6grenme
giicliikleri yaratmaktadir. Bu c¢alismanin amaci, paronimlerin yabanci dil olarak Tiirkce
ogretimindeki roliinii kuramsal, betimsel ve pedagojik boyutlartyla incelemektir. Aragtirmada
sesbilim kuramu, ikinci dil edinimi kuramlar1 ve Tiirk¢enin ses yapist baglaminda paronimlerin
islevi ele alinmis; ilgili Tiirkce ve uluslararasi alan yazini sistematik bicimde incelenmistir.
Sonug olarak bu tiirden sozciiklerin tespit edilerek bir s6zliik haline getirilmesi ve yabanci dil
olarak Tiirk¢e 6gretim programlarina sistemli bicimde entegre edilmesi dnerilmektedir.

Anahtar Kelimeler: yabancilara Tiirk¢e ogretimi, paronimler, sesletim sorunlari, isitsel ayirt etme, yakin
sesli sozciikler.

Abstract

In the teaching of Turkish as a foreign language, pronunciation and auditory discrimination
skills play a critical role in the acquisition of fundamental language skills (reading, listening,
speaking, and writing). This study examines the problems created by words that display
phonetic and morphological similarity, such as énemli—6nlem, un—iin, and kel—gel, and offers
suggestions regarding the instructional process. In linguistics, such words are referred to as
paronyms. Paronyms are words that are similar in spelling and pronunciation but differ in
meaning. These words constitute an important subject of inquiry particularly in the fields of
semantics, lexicography, and foreign language teaching. Paronyms are among the words most

Atificin/To cite: Gorgeg, C. (24-26 Nisan 2026). Yabancilara Tiirk¢e dgretiminde paronimler: Sorunlar ve ¢éziim
onerileri. [Sempozyum Sunumu]. XI. Uluslararas1 Yabanci Dil Olarak Tiirkgenin Ogretimi Sempozyumu, Bursa,
Tirkiye.
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frequently confused by language users and may lead to various communicative problems in
both first and foreign language acquisition processes. In teaching Turkish as a foreign language,
the development of pronunciation skills constitutes one of the fundamental components of the
learner’s communicative competence. Although the sound system of Turkish is regular and
largely corresponds to its orthography, certain phonemic contrasts pose significant learning
difficulties for individuals whose native language is not Turkish. The aim of this study is to
examine the role of paronyms in teaching Turkish as a foreign language from theoretical,
descriptive, and pedagogical perspectives. Within the framework of phonological theory,
second language acquisition theories, and the phonetic structure of Turkish, the function of
paronyms is analysed, and the relevant Turkish and international literature is systematically
reviewed. In conclusion, it is recommended that such words be identified, compiled into a
dictionary, and systematically integrated into Turkish as a foreign language teaching programs.

Keywords: Teaching Turkish as a foreign language, paronyms, pronunciation problems, auditory
discrimination, near-homophonous words.
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Yabancilara Tiirk¢e 6gretiminde kiiltiirel aktarim dilin yalnizca bir iletisim araci degil, ayn1
zamanda kiiltiir tastyicis1 oldugunu géstermesi agisindan dnem tasir. Ogreniciler, dil grenirken
Tiirk toplumunun degerlerini, geleneklerini ve giinliikk yasam pratiklerini de tantyarak dili daha
dogru bir sekilde kullanabilirler. Kiiltiirel unsurlarin ders igeriklerine dahil edilmesi,
Ogrenicilerin iletisim becerilerini gelistirirken kiiltiirleraras1 farkindaliklarini da artirir. Bu
sayede 6grenme siireci daha kalic1 ve islevsel hale gelir.

Bu ¢alismanin amaci, yabanci dil olarak Tiirk¢e 6gretiminde kiiltiirel aktarimin roliinti,
PIKTES A1 Salih Serisi metinleri iizerinden nitel bir yaklagimla incelemektir. Arastirmada veri
kaynagi olarak Milli Egitim Bakanlig: tarafindan hazirlanan ve temel diizey (A1) 6grenicilere
yonelik olusturulan Salih Serisi’ndeki metinler kullanilmigtir. Calisma, nitel arastirma
desenlerinden dokiiman incelemesine dayanmaktadir. Elde edilen veriler, igerik analizi
yontemiyle c¢oziimlenmis; metinlerde yer alan kiiltiirel unsurlar temalar altinda
siniflandirilmagtir.

Arastirma sonucunda metinlerde giinliik yasam, gelenek ve gorenekler, aile yapisi, sosyal
iliskiler, degerler ve toplumsal normlar gibi kiiltiirel 6gelerin yer aldigi tespit edilmistir.
Bununla birlikte kiiltiirel unsurlarin ¢ogunlukla yiizeysel diizeyde aktarildigi, derin kiiltiirel
anlatimlara smirli Olgiide yer verildigi belirlenmistir. Ayrica metinlerin, 6grenicilerin dil
becerilerini desteklerken ayni zamanda hedef kiiltiire iligskin temel farkindalik olusturma islevi
gordiigli sonucuna ulagilmstir.

Sonug olarak PIKTES A1 Salih Serisi metinlerinin yabanci dil olarak Tiirk¢e 6gretiminde
kiltiirel aktarim agisindan islevsel oldugu ancak kiiltiiriin daha derinlikli ve ¢ok boyutlu
bicimde sunulmasina yonelik gelistirmelere ihtiya¢ duyuldugu sdylenebilir. Bu dogrultuda, ders
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materyallerinde kiiltiirel iceriklerin daha dengeli, ¢esitlendirilmis ve elestirel bakis acisini
destekleyecek sekilde yapilandirilmasi dnerilmektedir.

Anahtar Kelimeler: yabanci dil olarak Tiirkge, kiiltiirel aktarim, PIKTES, A1 seviye, Salih Serisi.
Abstract

In teaching Turkish to foreigners, cultural transmission is important because it shows that
language is not only a means of communication but also a carrier of culture. Learnes can use
the language more accurately by becoming familiar with the values, traditions, and daily life
practices of Turkish society while learning the language. Including cultural elements in the
lesson content improves learners' communication skills and increases their intercultural
awareness. This makes the learning process more lasting and functional.

The aim of this study is to examine the role of cultural transmission in teaching Turkish as
a foreign language using a qualitative approach through the PIKTES A1 Salih Series texts. The
texts used as data in this research are those from the Salih Series, prepared by the Ministry of
National Education and designed for basic level (A1) learners. The aim of this study is to
examine the role of cultural transmission in teaching Turkish as a foreign language using a
qualitative approach through the PIKTES A1 Salih Series texts. The texts used as data in this
research are those from the Salih Series, prepared by the Ministry of National Education and
designed for basic level (A1) learners.

The research revealed that the texts heavily feature cultural elements such as daily life,
traditions and customs, family structure, social relationships, values, and societal norms.
However, it has been determined that cultural elements are mostly conveyed at a superficial
level, and in-depth cultural narratives are only given limited space. Furthermore, it was
concluded that the texts served to support learners' language skills while simultaneously
fostering basic awareness of the target culture.

In conclusion, it can be said that the PIKTES A1 Salih Series texts are functional in terms
of cultural transmission in teaching Turkish as a foreign language, but improvements are needed
to present culture in a more in-depth and multi-dimensional way. Accordingly, it is
recommended that cultural content in course materials be structured in a more balanced,
diversified, and critical manner.

Keywords: Turkish as a foreign language, cultural transmission, PIKTES, Al level, Salih Series.
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Kiiltiirel Baglamh Okuma Metinlerinin Kullanimi

The Use of Culturally Contextualized Reading Texts in Teaching Turkish as a Foreign
Language to Students Whose Native Language is Kazakh Turkish
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Ozet

Yabanci Dil Olarak Tiirkge Ogretimi alaninda gelistirilen okuma metinleri, genellikle
hedef kiiltiirii yansitan metinleri icermektedir. Fakat bu metinler Tiirk soylu 6greniciler i¢in
bazen yeterli agiklik ve anlamlandirma saglamamaktadir. Ana dili Kazak Tiirk¢esi olan
Ogreniciler i¢in ana dil ile hedef dili kiiltiirii arasindaki paralellikleri dikkate alarak ayni
zamanda kendi kiiltiirel degerlerini yansitan metinlerin kullanilmasi 6grenme siirecini daha
etkili hale getirmektedir. Bu ¢alismanin amaci, Kazak kiiltiiriinii somut 6rnekler {izerinden
yansitan okuma metinlerinin yabanct dil olarak Tiirk¢e Ogrenimi siirecinde kullanimini
incelemektedir. Bu kapsamda, Kazak kiiltlirinlin temel unsurlarmi yansitan ii¢ edebi metin
secilmistir: Ibray Altinsarin’in Atimtay Atimtay Jomart, Sabit Mukanov’un Akkan Yildiz ve
Oralhan Bokey’in Tortay Biner Ak Boz At. Bu metinler; aile, ahlak, toplumsal dayanisma,
yardimseverlik, bireysel sorumluluk, gelenekler ve giinlik yasam degerlerini icererek
ogrenicilerin kendi kiiltiirel birikimleriyle iliski kurmalarma olanak saglamaktadir. Ayrica,
calismada belirlenen metinler baglaminda, ana dili Kazak Tiirk¢esi olan 6grenicilerle goriisme
yapilmustir. Katilimcilar, kendi kiiltiirlerini yansitan metinleri anlamakta daha etkili olduklarini
belirtmis, bu tiir metinlerin motivasyonu artirdigin1 ve konseptlerine uyacagini ifade
etmislerdir. Ogrenciler, metinlerde yer alan Kkiiltirel degerlerin hem kendi yasam
deneyimleriyle hem de Tiirk¢ce 6grenim hedefleriyle paralellik gdsterdigini vurgulamislardir.
Elde edilen bulgular, yabanci dil olarak Tiirk¢e 6gretimi materyallerinde yalnizca hedef kiiltiire
degil, 6grenicinin kendi kiiltiiriine de yer verilmesinin énemini ortaya koymaktadir. Ozellikle
Tirk soylu oOgreniciler i¢in, kiiltiirel paralellik tasiyan, bireysel ve somut metinlerin
kullaniminin, dil 6gretiminde anlamlandirmay1 kolaylastirdig1 ve 6grenme siirecini destekledigi
goriilmektedir. Bu dogrultuda okuma metinlerinin se¢ilmesinde Ogrenicilerin kiiltiirel
degerlerini yansitan igeriklerin dikkate alinmasi 6nerilmektedir.

Anahtar Kelimeler: yabanc: dil Olarak Tiirkce, okuma metinleri, kiiltiir aktarimi, Tiirk soylular, Kazak
ogrenicileri.
Abstract
Reading texts developed in the field of Teaching Turkish as a Foreign Language generally

include content reflecting the target culture. However, such texts may not always provide
sufficient clarity and meaningful comprehension for Turkic learners. For learners whose native
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language is Kazakh Turkish, using texts that take into account the cultural parallels between the
native and target languages, while also reflecting their own cultural values, makes the learning
process more effective.The aim of this study is to examine the use of reading texts that reflect
Kazakh culture through concrete examples in the process of learning Turkish as a foreign
language. In this context, three literary texts representing the fundamental elements of Kazakh
culture were selected: Atimtay Jomart by Ibray Altinsarin, Akkan Yildiz by Sabit Mukanov,
and Tortay Biner Ak Boz At by Oralhan Bokey. These texts include values such as family,
morality, social solidarity, generosity, individual responsibility, traditions, and everyday life,
enabling learners to relate to their own cultural background.In addition, interviews were
conducted with learners whose native language is Kazakh Turkish based on these texts. The
participants stated that they understood texts reflecting their own culture more effectively and
that such texts increased their motivation and were more compatible with their learning context.
They also emphasized that the cultural values presented in the texts were parallel to both their
personal experiences and their goals in learning Turkish.The findings reveal that Teaching
Turkish as a Foreign Language materials should include not only the target culture but also the
learners’ own culture. Especially for Turkic learners, the use of culturally parallel, individual,
and concrete texts facilitates comprehension and supports the learning process. Accordingly, it
is recommended that reading materials be selected with consideration of content that reflects
learners’ cultural values.

Keywords: teaching Turkish as a foreign Language, reading texts, cultural transfer, Turkic learners, Kazakh
learners.
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Yabanci Dil Olarak Tiirkce Ogretiminde Uretken Yapay Zeka Modellerinin Okuma
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A Comparative Analysis of the Reading Text Generation Capacities of Generative
Artificial Intelligence Models in Teaching Turkish as a Foreign Language
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halilbali004@gmail.com
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Ozet

Yabanci dil olarak Tiirkce dgretimi (YDTO) siirecinde dgrencilerin okuma becerilerinin
gelistirilmesi i¢in nitelikli ve dil seviyesine uygun materyal ihtiyacinin karsilanmasi biiyiik
Oonem tagimaktadir. Son yillarda bu ihtiyacin karsilanmasinda tiretken yapay zeka araglarinin
kullanim1 giderek yayginlasan bir egilim haline gelmistir (Kat1 ve Can, 2024). Ancak, farkli
teknolojik altyapilara sahip bu biiylik dil modellerinin iirettigi okuma metinlerinin, Tiirk¢e
Ogretim programlarinda yer alan spesifik hedef kazanimlara ve belirlenmis dil seviyelerine ne
derece uygun oldugu literatiirde heniiz tam olarak aydinlatilmamis bir problem durumudur. Bu
aragtirmanin temel amaci, giincel iiretken yapay zeka modellerinin (ChatGPT, Gemini ve
Claude) yabanci dil olarak Tiirk¢e 6gretiminde baslangi¢ (A1-A2) seviyelerine uygun okuma
metni liretme kapasitelerini Tiirkiye Maarif Vakfi standartlar1 c¢ergevesinde karsilastirmali
olarak incelemek ve bu metinlerin ders materyali olarak kullanilabilirligini degerlendirmektir.
Calismada temel arastirma deseni olarak nitel arastirma yontemlerinden dokiiman incelemesi
benimsenmistir. Arastirmanin inceleme nesnesini (veri setini), aragtirmaci tarafindan verilen
yapilandirilmis komutlar dogrultusunda ChatGPT, Gemini ve Claude modellerine Al ve A2
seviyelerinde 6zel olarak iirettirilen Tiirke okuma metinleri olusturmaktadir. Orneklem
seciminde amacl 6rnekleme tiirlerinden 6l¢iit 6rnekleme yontemi kullanilmistir. Erisilebilirlik,
yaygin kullanim ve c¢ok dilli mimari kapasitesi temel 6l¢iitler olarak belirlenmis; bu 6lg¢iitleri
saglayan ChatGPT, Gemini ve Claude modellerinin A1 ve A2 seviyelerinde lirettigi metinler
veri setini olusturmustur. Arastirmada elde edilen materyaller betimsel analiz yaklagimiyla
degerlendirilecektir. Coziimlemede kullanilacak temalar, literatiirdeki metin degerlendirme
kriterleri ve Tiirkiye Maarif Vakfi'nin dil 6gretim programindaki Olgiitler temel alinarak
arastirmaci tarafindan yapilandirilmistir.

Anahtar Kelimeler: yabanci dil olarak Tiirk¢e 6gretimi, tiretken yapay zekd, okuma becerisi, materyal
gelistirme, dokiiman incelemesi.

Abstract

In the process of teaching Turkish as a foreign language (TFL), meeting the need for
qualified, level-appropriate materials to develop reading skills is of great importance. Recently,
using generative artificial intelligence tools has become a widespread trend to meet this need
(Kat1 & Can, 2024). However, the extent to which reading texts generated by these large
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language models suit specific target outcomes and language levels in Turkish teaching curricula
remains a problem not fully elucidated in the literature. The main purpose of this research is to
comparatively examine the reading text generation capacities of current generative Al models
(ChatGPT, Gemini, and Claude) suitable for beginner (A1-A2) levels in TFL within the
framework of the Turkish Maarif Foundation standards, and to evaluate their usability as course
materials. Document analysis, a qualitative research method, was adopted as the main research
design. The objects of examination (data set) of the research consist of Turkish reading texts
specifically generated at A1 and A2 levels by ChatGPT, Gemini, and Claude models in response
to structured prompts provided by the researcher. In selecting these language models as the
sample, accessibility, widespread use, and multilingual architectural capacity were accepted as
the main criteria. The obtained materials will be evaluated through a descriptive analysis
approach. The themes to be used in the analysis were structured by the researcher based on the
text evaluation criteria in the literature and the criteria in the Turkish Maarif Foundation's
language teaching program.

Keywords: teaching Turkish as a foreign language, generative artificial intelligence, reading skill, material
development, document analysis.
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Tiirkcenin Yabanci Dil Olarak Ogretiminde Haldun Taner’in “Bir Kavak ve
Insanlar” Oykiisiiniin Uzman Tarafindan A2 Seviyesine Uyarlanmasinin Gemini Yapay
Zeka Modeli Uyarlamasi ile Karsilastirilmasi

Comparison of an Expert Adaptation of Haldun Taner’s Short Story ‘A Poplar and
People’ for Teaching Turkish as a Foreign Language at A2 Level with its Adaptation by the
Gemini Al Model (English)
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Ozet

Edebi metinler, dil 6gretiminde kiiltiirel aktarimi saglayan ve 6grencinin motivasyonunu
artiran temel materyallerdir. Ancak Tiirk edebiyatinin nitelikli eserleri, barindirdiklar1 zengin
s0z varlig1 ve karmagik dil bilgisi yapilari icermeleri nedeniyle baslangi¢ ve temel seviyedeki
(A1-A2) 6grenciler i¢in uygun degildir. Bu durum, metinlerin Avrupa Ortak Basvuru Metni
(CEFR) kriterler1 dogrultusunda pedagojik bir yaklasimla sadelestirilmesini zorunlu
kilmaktadir. Glinlimiizde bu sadelestirme siireci, sadece uzmanlar tarafindan degil biiytik dil
modelleri (LLM) araciligiyla da gergeklestirilmektedir.

Bu calismanin amaci, “Yabancilara Tiirk¢ce 6gretiminde Haldun Taner'in 'Bir Kavak ve
Insanlar', 'Kizil Sagli Amazon', 'Eller' dykiilerinin A2 seviyesine uyarlanmas1” baslikl yiiksek
lisans tezinde Haldun Taner’in "Bir Kavak ve Insanlar" adli ykiisiiniin bir alan uzman1 olan
Ozlem OZCAN tarafindan yapilan A2 seviyesi uyarlamasi ile Google’n yapay zeka modeli
Gemini tarafindan olusturulan uyarlamasini karsilastirmali olarak incelemektir.

Arastirmada nitel arastirma desenlerinden dokiiman analizi yontemi kullanilmustir. Ilk
asamada alan uzmani tarafindan A2 seviyesi kazanimlar1 dikkate alinarak sadelestirilen metin
incelenmistir. Ikinci asamada ise orijinal metin, belirli komutlar aracilifiyla Gemini
kullanilarak A2 seviyesine uyarlatilmistir. Her iki metin; s6z varligi (kelime sikligi, deyimlerin
korunumu), s6z dizimi (climle yapisi, zaman ekleri) ve anlamsal biitiinliik (edebi iislup ve
iletinin korunumu) parametreleri iizerinden karsilastirilmistir.

Calisma, yapay zekanin edebi metin uyarlamadaki imkan ve smirlarimi tartisarak
yabancilara Tiirkge 6gretimi literatiiriine katki saglamay1 amaglamaktadir.

Anahtar Kelimeler: yabancilara Tiirk¢e ogretimi, Haldun Taner, metin uyarlama, Gemini, yapay zekd.

Atif igin/To cite: Biidiin, M. (24-26 Nisan 2026). Tiirk¢enin Yabanct Dil Olarak Ogretiminde Haldun Taner’in
“Bir Kavak ve Insanlar” Oykiisiiniin Uzman Tarafindan A2 Seviyesine Uyarlanmasinin Gemini Yapay Zekd
Modeli Uyarlamasi ile Karsilastiriimasi [Konferans/Sempozyum Sunumu]. XI. Uluslararas1 Yabanci Dil Olarak
Tiirkgenin Ogretimi Sempozyumu, Bursa, Tiirkiye.
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Abstract

Literary texts are fundamental materials in language teaching that facilitate cultural
transmission and increase student motivation. However, the high-quality works of Turkish
literature are often unsuitable for beginner and elementary level students (A1-A2) due to their
rich vocabulary and complex grammatical structures. This situation necessitates the
simplification of texts through a pedagogical approach in line with the Common European
Framework of Reference for Languages (CEFR) criteria. Today, this simplification process is
carried out not only by experts but also through Large Language Models (LLMs).

The aim of this study is to conduct a comparative analysis of the A2 level adaptation of
Haldun Taner's short story "Bir Kavak ve Insanlar" (A Poplar and People) performed by field
expert Ozlem OZCAN—in her master’s thesis titled "The Adaptation of Haldun Taner's Stories
'Bir Kavak ve Insanlar', 'Kizil Sagli Amazon', 'Eller' to A2 Level in Teaching Turkish to
Foreigners"—against the adaptation generated by Google's artificial intelligence model,
Gemini.

The research utilizes document analysis, one of the qualitative research designs. In the first
stage, the text simplified by the field expert, considering A2 level outcomes, was examined. In
the second stage, the original text was adapted to the A2 level using Gemini through specific
prompts. Both texts were compared based on the following parameters: vocabulary (word
frequency, preservation of idioms), syntax (sentence structure, tense suffixes), and semantic
integrity (preservation of literary style and message).

By discussing the possibilities and limitations of artificial intelligence in adapting literary
texts, this study aims to contribute to the literature of Teaching Turkish as a Foreign Language.

Keywords: teaching Turkish to foreigners, Haldun Taner, text adaptation, Gemini, artificial intelligence.
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Yapay Zeka Araclar1 Kullanarak Dinleme Metni Uretimi ve Metinden Sese
Doniistiirme

Generating Audio Text And Converting Text To Speech Using Al Tools

Ogr. Gor. Dr. Zeki SOZER

Ozet

Bu calisma, yabanci dil olarak Tiirk¢enin 6gretiminde dinleme becerisinin gelistirilmesine
yonelik yenilik¢i bir yaklagim sunmay1 amaglamaktadir. Dinleme becerisinin hem biligsel ytikii
yiiksek hem de Ogrenilmesi ve Ogretilmesi gorece zor bir alan oldugu goz Oniinde
bulunduruldugunda, 6greticilerin metni sinifta okumasiyla gerceklesen geleneksel yontemlerin
yeterli olmadigi anlagilmaktadir. Ote yandan dinleme metinlerinin profesyonel araglarla
seslendirilmesi ise kuruma veya Ogreticiye ek bir maddi yiik getirmektedir. Bu baglamda
arastirmada, yapay zeka destekli araglar kullanilarak dinleme metinlerinin iiretilmesi ve bu
metinlerin yine yapay zeka tabanli seslendirme teknolojileri araciligiyla isitsel materyale
doniistiiriilmesi siireci ele alinmustir.

Dinleme becerisinin yalnizca isitme siirecinden ibaret olmadigi; dikkat, anlamlandirma ve
yorumlama gibi ¢ok katmanli zihinsel islemleri icerdigi bilinmektedir. Bu nedenle, dinleme
materyallerinin 6grenici diizeyine, ihtiyaclarina ve dilsel yeterliliklerine uygun bi¢imde
hazirlanmasi biiylik 6nem tagimaktadir. Yapay zeka araclari, bu noktada kisisellestirilmis icerik
iretme, farkli dil diizeylerine uygun metinler olusturma ve cesitli baglamlara gore igerik
cesitlendirme imkéan1 sunarak 6nemli bir avantaj saglamaktadir. Ayrica bu metinlerin dogal ve
akic1 bir sekilde seslendirilmesi, 0grenicilerin gercek iletisim ortamlarina daha yakin bir
deneyim yasamalarina katki saglamaktadir.

Arastirmada, dinleme egitiminin siire¢ temelli yapis1 dikkate alinarak dinleme Oncesi,
dinleme sirast1 ve dinleme sonrasi asamalarda yapay zekd destekli materyallerin nasil
kullanilabilecegi ortaya konulmustur. Ozellikle {istbilissel stratejilerin gelistirilmesi agisindan,
ogrenicilerin kendi dinleme siireglerini planlama, izleme ve degerlendirme becerilerinin
desteklenmesinde yapay zeka araglarinin etkili oldugu goriilmiistiir. Bunun yani sira, farkh
aksanlar, konusma hizlar1 ve tonlamalarla olusturulan seslendirmeler sayesinde dgrenicilerin
karsilasabilecekleri gercek dil ¢esitliligine hazirlanmasi miimkiin hale gelmektedir.

Bu calisma, yapay zeka teknolojilerinin yabanci dil olarak Tiirk¢e 6gretiminde dinleme
becerisinin gelistirilmesine 6nemli katkilar saglayabilecegini ortaya koymaktadir. Yapay zeka
destekli dinleme metni iiretimi ve seslendirme uygulamalari, hem Ggreticiler i¢in materyal
gelistirme siirecini kolaylastirmakta hem de 6greniciler i¢in daha etkili, esnek ve etkilesimli bir
O0grenme ortami sunmaktadir. Bu yoniiyle ¢alisma, dijitallesen egitim ortamlarinda dinleme
becerisinin gelistirilmesine yonelik yeni bir perspektif sunmakta ve alana uygulamaya doniik
Oneriler getirmektedir.

Anahtar Kelimeler: dinleme becerisi, yapay zekd, Metinden Sese (TTS), materyal tasarimi, dil dgretimi.
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Abstract

This study aims to present an innovative approach to the development of listening skills in
the field of teaching Turkish as a foreign language. Given that listening is a domain
characterized by a high cognitive load and is relatively challenging to both learn and teach, it
is evident that traditional methods—where instructors read texts aloud in the classroom—are
insufficient. Furthermore, recording listening texts using professional tools imposes an
additional financial burden on institutions or instructors. In this context, the research explores
the process of generating listening texts through artificial intelligence (Al)-supported tools and
converting these texts into auditory materials via Al-based text-to-speech technologies.

It is well-established that listening proficiency is not merely a process of hearing; rather, it
involves multi-layered mental operations such as attention, meaning construction, and
interpretation. Therefore, it is of paramount importance that listening materials are designed in
accordance with the learners' levels, needs, and linguistic competencies. At this juncture, Al
tools provide a significant advantage by offering the possibility of producing personalized
content, creating texts tailored to various proficiency levels, and diversifying content based on
different contexts. Additionally, the natural and fluent vocalization of these texts enables
learners to engage in experiences that more closely resemble real-life communication
environments.

Considering the process-based nature of listening instruction, this research demonstrates
how Al-supported materials can be utilized during the pre-listening, while-listening, and post-
listening stages. Al tools have proven particularly effective in supporting learners’ ability to
plan, monitor, and evaluate their own listening processes, thereby fostering the development of
metacognitive strategies. Moreover, voiceovers generated with diverse accents, speech rates,
and intonations allow learners to be better prepared for the linguistic diversity they may
encounter in real-world settings.

This study reveals that Al technologies can contribute significantly to the development of
listening skills in teaching Turkish as a foreign language. Al-supported text generation and
vocalization applications not only streamline the material development process for instructors
but also provide a more effective, flexible, and interactive learning environment for students.
Consequently, this study offers a new perspective on enhancing listening skills within
digitalized educational settings and provides practical recommendations for the field.

Keywords: listening skills, artificial intelligence, Text-to-Speech (TTS), material design, language teaching.
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Ozet

E-posta {liniversite Ogrencileri icin akademisyenlerle iletisim kurmanin en yaygin
yollarindan biridir. Bu ¢alismada amag Tiirkceyi ana dili olarak kullanan 6grencilerle yabanci
dil olarak kullanan ileri (C1+) ve orta (B1) diizeydeki tiniversite 6grencilerinin akademik talep
bildiren e-postalarinda kullandiklar1 agilis ve kapanis dizilerinin siiregte kiiltiire 6zgli olarak
degisim gosterip gostermedigini belirleyebilmektir. Caligmanin yontemi nitel betimleyici
tasarimdir. Orneklem se¢imi amach drnekleme ile yapilmistir (N=86 [Anadil olarak Tiirkge:
30; Yabanci dil olarak Tiirkce C1+: 30; B1: 26]). Veriler gercek durum e-posta {iriinlerinden
toplanmustir. Ogrencilerden akademik talep bildiren bir e-postayr derslerine giren bir
akademisyene gondermeleri istenmistir. Veri analizinde betimsel analiz ve icerik analizinden
yararlanilmigtir. Calismanin gegerliligi i¢in literatiir taramasindan ve Brown ve Levinson’in
(1987) acilis ve kapanista kullanilan nezaket stratejilerinden yararlanilmigtir. Glivenirlik i¢in
bagimsiz degerlendiriciler arasi giivenirlik katsayis1 %100°diir. Sonug olarak Tiirk¢eyi ana dili
olarak kullanan 6grenciler acilis ve kapanista cogunlukla resmi yazim 6zelliklerini kullanirken;
Tirkgeyi yabanci dil olarak kullanan 6grencilerin bir kisminin kisisel e-postalardaki iislubu bir
kisminin ise i§ e-postasindaki yazim sablonunu takip ettikleri goriilmiistiir. Tiirk 6grenciler
acilista Saym+unvan kalibiyla baslamis; kapanista arz ederim, saygilarimla gibi kapanis
ifadeleri kullanmiglardir. Cl+ seviyesindeki Ogrenciler acilista Merhaba+unvan ve
Sayin+Ad+Soy adi kalibin1 kullanmais; kapanista ise genellikle 6n kapanis yapmis asil kapanis
kismint bos birakmistir. B1 seviyesindeki 6grenciler ise kendi kiiltiirlerine uygun yazim
bigimlerini kullanmistir. Ornegin Ortadogu cografyasindan gelen ve ana dili Arapca olan
ogrenciler kendi iilkelerinde akademisyenlere Dr. diye hitap edildigi i¢in agilista
Merhaba+Dr./Dr.+ad/Dr+ad+soy adi yapisim siklikla kullanmustir; Ingilizcenin kullanildig
cografyalardan gelenler ise Lecturer/Sir/Mrs./Miss+ soy adi bi¢ciminde baslamistir. Her iki
gruptaki 6grenciler kapanista samimi bir iislupla 6n kapanis yapmayi tercih etmis asil kapanisi
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yapmaktan kaginmistir. Bu durum acilis ve kapanislarda Tiirkceyi yabanci dil olarak kullanan
ileri diizey (CIl+) ogrencilerin Tirk kiltiirine uygun ifadeleri kullanabildiklerini; orta
diizeydeki (B1+) 6grencilerin ise kendi tilkelerindeki yazim 6zelliklerinin etkisinde olduklarini
gostermektedir. Bu da akademik e-postada kiiltiire uygun yazim o6zelliklerinin 6gretilmesi
gerektigini gdstermektedir.

Anahtar Kelimeler: akademik e-posta, a¢ilis dizisi, kapanis dizisi, kiiltiirel séylem, akademik yazma.

Abstract

E-mail is one of the most common methods for university students to communicate with
their academics. The opening and closing phrases used in emails requesting a response play a
crucial role in determining whether the recipient will engage with the email. This study aims to
investigate whether the opening and closing sequences in academic e-mails vary culturally
between native Turkish speakers and those who speak Turkish as a foreign language at
advanced (C1+) and intermediate (B1) levels. The study employs a qualitative descriptive
design, with purposive sampling conducted to select a sample of 86 participants. Data were
collected from actual email interactions, where students were asked to send an academic email
requesting a response from a professor teaching their course. Descriptive analysis and content
analysis were used to analyze the data. The study's validity was assessed through a literature
review and the application of Brown and Levinson's (1987) politeness strategies for opening
and closing emails. The inter-rater reliability coefficient was found to be 100%. In conclusion,
while students whose native language is Turkish predominantly use formal writing styles in
their opening and closing emails, some students who use Turkish as a foreign language exhibit
varied styles. Specifically, some adopt the approach of personal emails, while others align with
business email templates. The findings indicate that advanced (Cl+) students who speak
Turkish as a foreign language are capable of utilizing expressions that are culturally appropriate
for Turkish in their email openings and closings. In contrast, intermediate (B1) students are
more influenced by the writing styles typical of their own countries. This suggests that
culturally appropriate writing styles should be integrated into the teaching of academic email
writing.

Keywords: academic e-mail, opening sequence, closing sequence, cultural discourse, academic writing.
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Ozet

Dil becerileri hem anadil hem de yabanci dil 6gretiminde uzun yillar boyunca okuma,
dinleme, konugma ve yazma olmak iizere ayr1 alanlar seklinde ele alinmistir. Ayri ele alinan bu
becerilerin zamanla yontemleri, materyalleri ve 6lgme degerlendirme araglari birbirinden
ayrilmig, bu durum becerilerin literatiirde birbirinden bagimsiz alanlar olarak yer almalar ile
sonuclanmistir. Her becerinin kendine has ayirici 6zellikleri olsa da 6zellikle giincel dil 6gretim
yaklasimlarinda becerilerin ortak noktalarina dikkat ¢ekilmekte, birbirlerini besleyen yonlerinin
g0z ard1 edilmemesi gerektigi vurgulanmakta ve bu nedenle biitiinlesik olarak ele alinmalari
onerilmektedir. Bu goriislerin en 6nemli sebeplerinden biri dil kullaniminin gergek yasam
baglamlarinda ¢oklu beceri etkilesimine dayanmasidir. Ogreniciler giinliik hayatta dili
kullanirken becerileri birbirinden ayirmaz; bir haberi okur, haber lizerine arkadaglariyla
konusur veya duyduklar1 bir duyuruya gore not alirlar. Gergek baglamlarindaki bu durumu dil
Ogretim ortamlarina tagimanin yolu ise biitiinlesik sekilde hazirlanan gercek yasam gorevlerinin
sinifta uygulanmasidir. Ger¢ek yasam durumlarini sinif ortamina tagimanin en etkili yollarindan
biri goérev odakli yaklasima dayali etkinliklerin kullanilmasidir ¢iinkii gorev odakli yaklasim,
dili bir amag¢ degil, iletisimsel bir ara¢ olarak ele almakta ve Ogrenicilere anlamli gorevler
sunarak onlarin dili kullanmalarini esas almaktadir. Bu yaklasim cergevesinde tasarlanan
etkinlikler; gercek yasam senaryolarini birer gorev olarak sunmakta, dolayisiyla belirli bir
amaca yonelik ve sonug¢ odakli bir yapi sergilemektedir.

Dil becerilerinin 6gretim siirecinde biitlinlesik ve gérev odakli yaklasimlarin kullanilmasi,
beraberinde 6l¢me ve degerlendirmenin de yeniden gozden gecirilmesine kap1 aralamaktadir.
Geleneksel 6lgme araglarinda becerilerin birbirinden ayr1 olmasi, dilin ger¢ek yasamdaki
biitiinlesik ve etkilesimli yapisiyla celismektedir. Bu baglamda; biitiinlesik ve gdérev odakli
yaklasimlar, birer 6gretim yontemi olmanin 6tesine gecerek dil yeterliliklerinin gercek yasam
baglaminda dl¢lilmesine olanak taniyan bir degerlendirme gercevesi sunmaktadir.
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Bu ¢alisma, yabanci dil olarak Tiirk¢e 6gretiminde biitiinlesik dil becerilerini esas alan
gorev odakli 6lgme materyalleri gelistirmeyi amaglayan nitel bir arastirmadir. On alan
uzmanimin gorlisliyle sekillendirilen bu materyallerin; biitiinlesik 6l¢me-degerlendirme
siireclerine ve Ogretimi destekleyen islevsel Olgme uygulamalarina katki saglamasi
beklenmektedir.

Anahtar Kelimeler: yabanc: dil olarak Tiirkce, 6l¢me ve degerlendirme, materyal gelistirme, gorev odakli
yaklagim, biitiinlegik beceriler.

Abstract

For many years, language skills—both in native and foreign language instruction—have
been treated as distinct areas: reading, listening, speaking, and writing. Over time, the methods,
materials, and assessment tools associated with these skills became increasingly separate,
leading to their treatment in the literature as independent domains. While each skill has its own
distinctive characteristics, contemporary language teaching approaches emphasize the
commonalities among them, stressing that their interdependent aspects should not be
overlooked, and therefore recommend addressing them in an integrated manner. One of the
most important reasons for this perspective is that language use in real-life contexts relies on
the interaction of multiple skills. Learners do not separate skills from one another when using
language in daily life; they read a news article, discuss it with friends, or take notes based on
an announcement they hear. The way to bring this real-life situation into language teaching
environments is through the implementation of real-life tasks designed in an integrated manner
in the classroom. One of the most effective ways to bring real-life situations into the classroom
is to use task-based activities, because the task-based approach treats language not as an end in
itself but as a communicative tool, and focuses on enabling learners to use language by
providing them with meaningful tasks. Activities designed within this framework present real-
life scenarios as tasks, thereby exhibiting a structure that is goal-oriented and results-focused.

The use of integrated and task-based approaches in the language skills teaching process
opens the door to a reevaluation of assessment and evaluation. The fact that skills are treated
separately in traditional assessment tools contradicts the integrated and interactive nature of
language in real life. In this context, integrated and task-based approaches go beyond being
mere teaching methods to offer an assessment framework that enables the measurement of
language proficiency within a real-life context.

This study is a qualitative research project aimed at developing task-based assessment
materials that prioritize integrated language skills in the teaching of Turkish as a foreign
language. It is anticipated that these materials, shaped by the perspectives of ten subject matter
experts, will contribute to integrated assessment and evaluation processes as well as functional
assessment practices that support instruction.

Keywords: Turkish as a foreign language, assessment and evaluation, material development, task-based
approach, integrated skills.
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Ozet

Bu calismanin amaci, yapay zeka araglari tarafindan iretilen otantik niteligi tasiyan
metinlerin ve bu metinlere yonelik hazirlanan 6l¢gme-degerlendirme sorularinin Avrupa Ortak
Dil Referans Cercevesi (CEFR) ve Tiirkiye Maarif Vakfi Yabancilar I¢in Tiirkge Ogretimi
Programi kazanimlari agisindan uygunlugunu incelemektir.

Arastirmada nitel arastirma yontemlerinden dokiiman analizi kullanilacaktir. Yapay zeka
araclarina (GPT, Claude vb.) metin hazirlatilirken, dil bilgisi yapilarina dair spesifik bir
yonlendirme yapilmayacak, sadece hedef seviye (CEFR/Maarif) belirtilerek araclarin pedagojik
alan bilgisi ve seviye farkindalig: test edilecektir. Calisma kapsaminda GPT, Gemini, KIW1
2.5, Claude ve Copilot gibi farkli yapay zeka araclar1 kullanilarak A1, A2, B1, B2 ve Cl
seviyelerine yonelik otantik niteligi tasiyan metinler olusturulacaktir. Her seviye icin her
aracgtan iki metin liretilecek ve bu metinlere yonelik 6lgme-degerlendirme sorular: yine ilgili
yapay zeka araglar tarafindan hazirlanacaktir. Her bir yapay zekd aracina ayni yonergeler
verilecektir.

Elde edilen metinler ve sorular; kelime diizeyi, dil bilgisi yapilari, metin uzunlugu,
anlagilabilirlik, otantiklik ve kiiltiirel igerik gibi Olglitler dogrultusunda gelistirilen
degerlendirme rubrigi ile analiz edilecektir. Ayrica, yapay zeka tarafindan iretilen metinler,
yabancilara Tiirkge 6gretiminde yaygin olarak kullanilan ders kitaplaridan (Yeni HITIT ve
Yeni ISTANBUL) segilen metinlerle karsilastirilacaktir.

Arastirma sonucunda, yapay zeka araglarinin seviye uygunlugu acgisindan genel olarak
yeterli performans sergiledigi, ancak o6zellikle diisiik seviyelerde kelime se¢imi ve dil bilgisi
kullanim1 bakimindan kismi sapmalarin bulundugu; {ist seviyelerde ise daha tutarli ve dogal
metinler Uretebildigi ongoriilmektedir.

Bu calismanin, yapay zeka destekli igerik iiretiminin yabancilara Tiirk¢e 6gretimindeki
potansiyelini ortaya koyarak alan yazina katki saglamasi ve 6greticilere yol gosterici olmasi
beklenmektedir.

Anahtar Kelimeler: yapay zekd, yabancilara Tiirkge ogretimi, CEFR, dlgme ve degerlendirme, otantik
metin.
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Abstract

The aim of this study is to examine the suitability of authentic texts generated by artificial
intelligence tools and the assessment questions developed for these texts in terms of the
Common European Framework of Reference for Languages (CEFR) and the learning outcomes
of the Turkish Language Teaching Program for Foreigners by the Turkey Maarif Foundation.

The study will employ document analysis, a qualitative research method. While generating
texts using Al tools (GPT, Claude, etc.), no specific guidance regarding grammatical structures
will be provided; instead, only the target level (CEFR/Maarif) will be specified to test the tools’
pedagogical content knowledge and level awareness. Within the scope of the study, authentic
texts targeting A1, A2, B1, B2, and C1 levels will be generated using various Al tools such as
GPT, Gemini, KIWI 2.5, Claude, and Copilot. Two texts will be produced from each tool for
every level, and assessment questions for these texts will also be prepared by the relevant Al
tools. The same instructions will be provided to each Al tool.

The generated texts and questions will be analyzed using an evaluation rubric developed
based on criteria such as vocabulary level, grammatical structures, text length,
comprehensibility, authenticity, and cultural content. Additionally, the texts generated by
artificial intelligence will be compared with texts selected from textbooks commonly used in
teaching Turkish to foreigners (Yeni HITIT and Yeni ISTANBUL).

The results of the study suggest that Al tools generally demonstrate adequate performance
in terms of level appropriateness; however, partial deviations are observed, particularly at lower
levels regarding word choice and grammar usage, while at higher levels, they are able to
produce more consistent and natural texts.

This study is expected to contribute to the literature by highlighting the potential of Al-
supported content generation in Turkish language instruction for non-native speakers and to
serve as a guide for educators.

Keywords: artificial intelligence, teaching Turkish to foreigners, CEFR, assessment and evaluation,
authentic text.
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Ozet

Yapay zekd araglarinin kullanimi dil &gretimi alaninda giderek yayginlagmaktadir.
Geleneksel soru hazirlama siireglerinin titizlik gerektiren uzun soluklu yapisi, yapay zeka
tabanli ¢dziimlerin yabancilara Tiirkge oOgretimi (YTO) materyal tasarmmi siireglerine
entegrasyonunu gerekli kilmaktadir. Bu araglarin 6lgme ve degerlendirme siireglerine
uyumlanmasi ise alan yazininda giderek daha fazla ilgi goérmektedir. Google tarafindan
gelistirilen NotebookLM, kullanici tarafindan yiiklenen kaynaklara dayali olarak icerik {ireten
bir yapay zeka aracidir. Bu calisma, NotebookLM’in YTO alaninda ¢oktan se¢gmeli soru
tiretiminde kullanilabilirligini degerlendirmeyi amaglamaktadir. Bu amag¢ dogrultusunda
NotebookLM'e lgme-degerlendirme ilkelerine ve YTO alanma iligkin belgeler yiiklenecek,
ardindan aractan belirli CEFR seviyeleri ve kazanimlar ¢ercevesinde sisteme eklenen kaynaklar
cercevesinde coktan se¢meli sorular iiretmesi istenecektir. Uretilen sorular, arastirmaci
tarafindan bu amacla gelistirilen bes boyutlu bir rubrik araciligiyla degerlendirilecektir. Rubrik;
dil bilgisi dogrulugu, seviyeye uygunluk, madde yazim teknigi, kazanimla oOrtiisme ve
kiiltiirel/baglamsal uygunluk boyutlarin1 kapsamakta olup her boyut 1-5 puan araliginda
derecelendirilmistir. Rubrigin kapsam gegerligi, YTO alaninda gorev yapan bes uzmanin
goriisiiyle desteklenecektir. Bu dogrultuda, tiretilen ¢iktilarin hem yapisal formasyonu hem de
iceriksel niteligi tizerinde sistematik bir nitel analiz stireci yiirtitiilecektir. Calismanin, yiiklenen
kaynaklar ¢ercevesinde veri sentezleyen NotebookLM'in hangi seviyelerde ve hangi boyutlarda
daha islevsel sorular iiretebildigini ortaya koymasi beklenmektedir. Bu sayede yapay zeka
destekli soru yazzminin YTO baglaminda &gretmen rehberligiyle nasil daha verimli
kullanilabilecegine iliskin alan yazinina katki saglanmasi hedeflenmektedir.

Anahtar Kelimeler: yabancilara Tiirkce ogretimi, yapay zekd, NotebookLM, ¢oktan se¢meli soru, élgme ve
degerlendirme.

Abstract

Artificial intelligence (AI) tools have become increasingly integrated into the field of
language teaching. The meticulous and labor-intensive nature of traditional question design
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necessitates the incorporation of Al-driven solutions into material development workflows,
particularly in Teaching Turkish as a Foreign Language (TTFL). In this context, the adaptation
of Al tools for measurement and evaluation has garnered increasing scholarly attention.
Google’s NotebookLM functions as an Al-powered system that generates content grounded in
user-provided source materials. This study aims to evaluate the pedagogical utility of
NotebookLM in generating multiple-choice questions for TTFL. To this end, specialized
documents on measurement principles and TTFL curricula will be integrated into the tool to
generate items aligned with specific CEFR levels and learning outcomes. The outputs will be
assessed through a researcher-developed five-dimensional rubric, encompassing grammatical
accuracy, level appropriateness, item-writing technique, alignment with learning outcomes and
cultural/contextual suitability. The content validity of this instrument will be corroborated by
five experts in the field. Consequently, a systematic qualitative analysis will be conducted to
evaluate both the structural formation and the contextual quality of the generated items. This
research is expected to reveal the proficiency levels and dimensions where NotebookLM
functions most effectively, thereby contributing to the literature on how Al-supported question
generation can be optimized under teacher guidance in TTFL contexts.

Keywords: teaching Turkish as a foreign language, artificial intelligence, NotebookLM, multiple-choice
questions, measurement and evaluation.
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Ozet

Egitim ortamlarinda 6grencilerin 6grenme siireci igerisinde ne diizeyde basarili oldugunun
veya eksiklerinin tespit edilmesi dnem arz eden bir konu olarak ele alinmaktadir. Tespitlerin
dogru yapilabilmesi ve 6grenim siirecinin etkili bir sekilde yiiriitiilebilmesi, egitimde 6lgme ve
degerlendirme kavramini ortaya c¢ikarmaktadir. Girdi-islem-¢ikti baglaminda ele alinan
ogrenim siireclerinin her asamasinda Ogrencilerin degerlendirilmesini saglamakla birlikte
egitimde 6lgme-degerlendirme hem 6gretmen hem 6grenci hem de 6grenci velilerinin yordayict
bilgiler edinmesini saglayabilmektedir ve siirecin nasil ilerledigini de gosterebilmektedir.
Formal egitimin her kademesinde ve informal egitim siireclerinde ele alinan dil dgretimi;
matematik, fen, sosyal bilimler vb. bir¢ok farkli disiplin alaninin degerlendirilmesi gibi 6nemli
bir konumdadir. Bundan 6tiirii diinyada ve Tiirkiye’de dil egitiminde 6l¢me-degerlendirme
konusu 6nemli bir disiplin alami olarak karsimiza c¢ikmaktadir. Bu dogrultuda arastirma
kapsaminda yurt diginda ve Tiirkiye’de gbrev yapmis olan 6gretmenlerin dil egitiminde 6lgme-
degerlendirme siireglerine yonelik gdzlemlerinin alinmasi amaglanmaktadir. Ilgili amagtan
hareketle arastirmanin temel problem ciimlesi “Yurt disinda ve Tiirkiye’de dil egitiminde
Olgme-degerlendirme siirecleri nasildir?” seklindedir. Arastirmanin yontemi nitel arastirma
yontemlerinden fenomenoloji (olgubilim) olarak belirlenmistir. Aragtirmanin ¢alisma grubunu
yurt disinda gorev yapmis olan 12 dgretmen olusturmaktadir. Ogretmenlerin 6’s1 Ingiltere, 5’
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Almanya ve 1’i Fransa’da gorev yapmistir. Ogretmenlerle goriismeler yapilmistir ve veri
toplama araci olarak yar1 yapilandirilmis gériisme formu kullanilmistir. Aragtirma bulgularinda
ise Ogretmenlerin gorevde bulunduklar1 iilkelerin 6lgme-degerlendirme stiregleri ile
Tirkiye’deki 6lgme-degerlendirme stiregleri arasinda farkliliklarin oldugu, siirece yonelik
degerlendirmelerin yurt disinda daha yogun oldugu, her iki iilkede de dil becerilerinin tiim
alanlarina yonelik degerlendirmeler yapildigi tespit edilmistir.

Anahtar Kelimeler: dil egitimi, 6l¢me-degerlendirme, ol¢me siireglerinin karsilagtirilmasi, ogretmen
goriisi.

Abstract

In educational settings, determining the extent to which students succeed or identify their
shortcomings during the learning process is considered a matter of great importance. The need
to make accurate assessments and ensure the learning process is conducted effectively gives
rise to the concept of measurement and evaluation in education. By ensuring the assessment of
students at every stage of the learning process—viewed within the input-process-output
framework—assessment and evaluation in education enables teachers, students, and parents to
gain predictive insights and demonstrates how the process is progressing. Language instruction,
which is addressed at every level of formal education and in informal educational processes,
holds a significant position similar to the assessment of many different disciplinary fields such
as mathematics, science, and social sciences. For this reason, the topic of measurement and
evaluation in language education emerges as an important field of study both globally and in
Turkey. In this context, the research aims to gather observations from teachers who have
worked both abroad and in Turkey regarding assessment and evaluation processes in language
education. Based on this objective, the central research question is: “What are the assessment
and evaluation processes in language education in Turkey and abroad?” The research method
has been determined as phenomenology, a qualitative research approach. The study sample
consists of 12 teachers who have served abroad. Six of the teachers served in the United
Kingdom, five in Germany, and one in France. Interviews were conducted with the teachers,
and a semi-structured interview form was used as the data collection tool. The research findings
revealed that there are differences between the assessment processes in the countries where the
teachers were stationed and those in Turkey; evaluations of the process were more intensive
abroad; and assessments covering all areas of language skills were conducted in both countries.

Keywords: language education, assessment, comparison of assessment processes, teacher perspectives.
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Tiirkceyi Yabanei Dil Olarak Ogrenen Ogrencilerin Yazilh Uretimlerinde Sézciik
Kullanimi: Derlem Temelli Analiz

Word Usage in the Written Work of Students Learning Turkish as a Foreign Language: A
Corpus-Based Analysis

Doc. Dr. Sevim INAL
Ogr. Gor. Nilsu TARHAN
Dr. Ogr. Uyesi Melek KALIN SALI

Ozet

Mevcut ¢aligma, Tiirk¢eyi yabanct dil olarak 6grenen yabanci uyruklu 6grencilerin yazilt
iretimlerinde kullandiklar1 sozciiklerin frekans, somutluk/soyutluk ve duygusal icerik
acisindan ele almaktadir. Arastirmanin katilimecilarii, Canakkale Onsekiz Mart Univresitesi
TOMER biinyesinde B1, B2 ve Cl1 diizeyinde Tiirkge hazirlik egitimi géren 50 dgrenci
olusturmaktadir. Katilimeilar 29 kiz ve 21 erkek 6grenciden olugmakta olup farkl tilkelerden
gelmektedir. Arastirmada veri kaynagi olarak 6grencilerin seviye belirleme sinav kagitlar
kullanilmistir. Elde edilen veriler corpus temelli bir yaklagimla analiz edilmis, 6grencilerin
kullandiklar s6zciiklerin frekans dagilimlar1 belirlenmistir. Ayrica sézclikler yiiksek ve diistik
frekansh olarak siniflandirilmistir. Calismada bunun yani sira sézciiklerin somutluk/soyutluk
diizeyleri ile duygusal igerikleri (pozitif, negatif, ndtr) incelenmistir. Verilerin analizinde
betimsel istatistik kullanilmistir. Bulgularin, dil diizeyi arttik¢ca daha diisiik frekansli ve daha
soyut sozciik kullanimmin arttigini, buna karsilik duygusal igerikli sozciikk kullaniminda
farklilasmalar olabilecegi varsayilmaktadir. Bu c¢alisma, Tiirk¢cenin yabanci dil olarak
Ogretiminde sozciik 0gretimi, materyal gelistirme ve 6l¢me-degerlendirme siireclerine katki
saglamay1 amaglamaktadir. Calismanin veri analizi halen devam etmektedir.

Abstract

This study examines the frequency, concreteness/abstractness, and emotional content of
words used in the written output of foreign students learning Turkish as a foreign language. The
participants consisted of 50 students receiving B1, B2, and C1 level Turkish preparatory
education at Canakkale Onsekiz Mart University TOMER. The participants comprised 29
female and 21 male students from different countries. The students' placement test papers were
used as the data source. The data were analyzed using a corpus-based approach, and the
frequency distributions of the words used by the students were determined. Furthermore, the
words were classified as high-frequency and low-frequency. In addition, the
concreteness/abstractness levels and emotional content (positive, negative, neutral) of the
words were examined. Descriptive statistics were used in the analysis of the data. It is
hypothesized that as the language level increases, the use of lower-frequency and more abstract
words increases, while there may be differences in the use of emotionally charged words. This
study aims to contribute to vocabulary teaching, material development, and measurement-
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evaluation processes in teaching Turkish as a foreign language. Data analysis for the study is
still ongoing.
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Ozet

Kaygi, bireylerin yabanci dil 6grenme siirecinde bilissel ve duyussal performanslarini
etkileyen temel degiskenlerden biridir. Ozellikle yabancilara Tiirkge gretimi baglaminda
kaygi; 6grenenlerin dil becerilerini kullanma, iletisime katilma ve 6grenme siirecine etkin
bicimde dahil olma diizeylerini dogrudan etkileyebilmektedir. Bu durum, 6grenenlerin hata
yapma korkusu, degerlendirilme endisesi ve iletisim kurma cekincesi gibi ¢esitli kaygi
tiirleriyle kars1 karsiya kalmalarina yol agabilmektedir. Dolayisiyla kaygi, yalnizca bireysel bir
duygu durumu degil, ayn1 zamanda 6grenme siirecinin niteligini belirleyen 6nemli bir
pedagojik degisken olarak degerlendirilmektedir. Bu dogrultuda alanyazinda kaygi iizerine
gergeklestirilen ¢alismalarin biitiinciil bir bakis agisiyla incelenmesi, mevcut egilimlerin ortaya
konulmasi ve alandaki bosluklarin belirlenmesi agisindan 6nem arz etmektedir. Bu aragtirmanin
amaci, yabancilara Tiirk¢e 6gretiminde kaygi lizerine hazirlanan ¢aligsmalarin incelenmesidir.
Arastirmada nitel arastirma yaklasimlarindan dokiiman incelemesi benimsenmistir. Arastirma
nesnesini, Google Akademik ve YOKTez veri tabanlarinda 2020-2025 yillar1 arasinda
yaymmlanan ve yabancilara Tiirkge 0gretimi alaninda kaygi konusuna odaklanan ¢aligmalar
olusturmaktadir. Calismalara ulagma siirecinde baglik temelli tarama yapilmis; “yabancilara
Tirkce Ogretimi”, “yabanci dil olarak Tiirk¢e Ogretimi”, “Tiirk¢enin yabanci dil olarak
ogretimi” ve “kaygi” kavramlar1 kullanmilmistir. Belirlenen o6lgiitler dogrultusunda yapilan
taramalar sonucunda 8 makale ve 7 tez olmak iizere toplam 16 ¢alisma incelemeye alinmustir.
Elde edilen veriler icerik analizi ile ¢oziimlenmistir. Inceleme siirecinde ¢alismalarin yontemsel
ozellikleri, 6rneklem yapilari, veri toplama araglart ve ele alinan kaygi tiirleri karsilagtirmali

Atif icin/To cite: Karakog, Z., ve Yangil, M. K. (24-26 Nisan 2026). Yabancilara Tiirkge 6gretiminde kaygi
lizerine hazirlanan ¢alismalarin incelenmesi (2020-2025 yillari) [Konferans/Sempozyum Sunumu]. XI.
Uluslararas1 Yabanci Dil Olarak Tiirk¢enin Ogretimi Sempozyumu, Bursa, Tiirkiye.
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olarak degerlendirilmistir. Arastirmanin analiz siireci devam etmekte olup elde edilecek
bulgular dogrultusunda alana yonelik degerlendirme ve Onerilerin sunulmasi planlanmaktadir.

Anahtar Kelimeler: yabancilara Tiirkce ogretimi, duyussal ozellikler, kaygi, dokiiman inceleme, igerik
analizi.

Abstract

Anxiety is one of the key factors influencing individuals’ cognitive and affective
performance during the foreign language learning process. Particularly in the context of
teaching Turkish to non-native speakers, anxiety can directly affect learners’ ability to use
language skills, participate in communication, and engage effectively in the learning process.
This situation can lead learners to face various types of anxiety, such as fear of making mistakes,
anxiety about being assessed, and reluctance to communicate. Consequently, anxiety is
regarded not merely as an individual emotional state, but also as a significant pedagogical
variable that determines the quality of the learning process. In this regard, a comprehensive
review of studies on anxiety in the literature is important for identifying current trends and
determining gaps in the field. The aim of this study is to examine research on anxiety in the
teaching of Turkish to non-native speakers. A document review, one of the qualitative research
approaches, was adopted in the study. The research sample consists of studies published
between 2020 and 2025 in the Google Scholar and YOKTez databases that focus on the topic
of anxiety in the field of teaching Turkish to non-native speakers. During the process of
identifying studies, a title-based search was conducted using the concepts of “teaching Turkish
to foreigners”, “teaching Turkish as a foreign language”, “teaching Turkish as a foreign
language”, and “anxiety”. As a result of the searches conducted in accordance with the
established criteria, a total of 16 studies—comprising 8 articles and 7 theses—were included in
the analysis. The data obtained were analysed using content analysis. During the review
process, the methodological characteristics, sample structures, data collection tools, and the
types of anxiety addressed in the studies were evaluated comparatively. The analysis phase of
the research is ongoing, and it is planned to present evaluations and recommendations for the
field based on the findings to be obtained.

Keywords: teaching Turkish to foreigners, affective characteristics, anxiety, document review, content analysis.
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Mixed-Methods Study
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Ozet

Bu arastirma, yabanci dil olarak Tiirkge Ogrenenlerin bilinmeyen sozciiklerle
karsilastiklarinda kullandiklar1 sozciiksel ¢ikarim stratejilerini incelemeyi amaclamaktadir.
Sozciik bilgisi, dil 6grenme siirecinin temel bilesenlerindendir ve okudugunu anlama becerisi
lizerinde belirleyici bir etkiye sahiptir. Ogrenciler metinlerde bilinmeyen sdzciiklerle
karsilastiklarinda anlam1 ¢ogunlukla baglamdan hareketle tahmin etmeye calisirlar. S6zciiksel
cikarim olarak adlandirilan bu bilissel siire¢, metin, s6zdizim ve bigimbilime dair ipuglarinin
degerlendirilmesini igerir. Bu beceri, metni anlamanin yani sira yeni sozciiklerin bagimsiz
ogrenimine de katki saglar.

Karma yontemle gerceklestirilen arastirmanin nicel boyutunda, d6grencilerin kullandig:
stratejileri belirlemek {izere bir 6l¢ek uygulanmis, veriler betimsel istatistikle analiz edilmistir.
Calisma grubu Samsun'da Tiirk¢e 68renen uluslararasi 6grenciler olusturulmustur.

Bulgular, 6grencilerin farkli stratejiler kullandigini goéstermektedir. Katilimeilarin
onemli bir kism1 anlami1 tahmin ederken 6ncelikle genel baglami dikkate almakta ve sozciigiin
bulundugu ciimleyi analiz etmektedir. Ogrenciler siklikla sdzciigiin ciimle igindeki gorevini
inceleme, diger sozciiklerden ipucu ¢ikarma ve ¢ikarim yapma stratejilerini kullanmaktadir.
Bazi 6grenciler ise metnin 6nceki ve sonraki boliimlerinden yararlanarak anlam biitiinliigiinden
faydalanmaktadir.

Sonuglar, d6grencilerin tek bir stratejiye bagl kalmayip birden fazla stratejiyi birlikte
kullandiklarim1 gostermektedir. Baglamdan anlam ¢ikarma, sézciiglin islevini belirleme ve
metnin genel anlamina dayanarak tahminde bulunma stratejileri digerlerine kiyasla daha yliksek
kullanim diizeyine sahiptir. Ogrencilerin bilinmeyen sdzciikleri nadiren atladig1 ya da anlamimi
tahmin etmeden gectigi bulgulanmistir; bu durum aktif bilissel strateji kullanma egilimini
gostermektedir.

Elde edilen bulgular, sozciiksel ¢ikarim becerisinin okuma siirecinde énemli bir rol
oynadigin1 ortaya koymaktadir. Bu dogrultuda Tiirk¢enin yabanci dil olarak 6gretiminde
baglamdan anlam ¢ikarma becerilerini gelistirmeye yonelik strateji 6gretimine daha fazla yer
verilmesi gerektigi diisiiniilmektedir. Okuma etkinliklerinde metin igindeki ipuglarini fark
etmeyi saglayacak uygulamalar, bilinmeyen sozciiklerin daha etkili anlamlandirilmasina katki
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saglayabilir. Ayrica 6gretim materyallerinin farkli ¢ikarim stratejilerini destekleyecek bigimde
diizenlenmesi, sozciik 6greniminin daha kalic1 ve islevsel hale gelmesine yardimcei olabilir.

Anahtar Kelimeler: yabanci dil olarak Tiirkce, sézciik bilgisi, sozciiksel ¢ikarim, sozciiksel ¢ikarim
stratejileri, sozciik 6grenimi.

Abstract

This study aims to investigate the lexical inference strategies employed by learners of
Turkish as a foreign language when they encounter unknown words. Vocabulary knowledge is
a fundamental component of the language learning process and has a decisive impact on reading
comprehension skills. When learners encounter unknown words in texts, they primarily attempt
to infer meaning from context. This cognitive process, termed lexical inference, involves
evaluating cues related to the text, syntax, and morphology. This skill contributes not only to
text comprehension but also to the independent learning of new words.

In the quantitative dimension of this mixed-methods study, a scale was administered to
identify the strategies used by learners, and the data were analyzed using descriptive statistics.
The study group consisted of international students learning Turkish in Samsun.

The findings indicate that learners employ different strategies. A significant proportion of
participants primarily consider the general context and analyze the sentence containing the
unknown word when attempting to infer its meaning. Learners frequently use strategies such as
examining the word's function within the sentence, extracting clues from other words, and
making inferences. Some learners also benefit from textual coherence by utilizing preceding
and subsequent sections of the text.

The results show that learners do not rely on a single strategy but rather use multiple
strategies in combination. Strategies such as inferring meaning from context, determining the
word's function, and making predictions based on the overall meaning of the text exhibit higher
usage levels compared to others. It was found that learners rarely skip unknown words or pass
over them without attempting to infer meaning, indicating a tendency to employ active
cognitive strategies.

The findings reveal that lexical inference skill plays a significant role in the reading
process. Accordingly, it is considered that strategy instruction aimed at developing learners'
skills in inferring meaning from context should be emphasized more in teaching Turkish as a
foreign language. Practices that enable learners to notice cues within texts during reading
activities could contribute to more effective comprehension of unknown words. Furthermore,
organizing instructional materials to support the use of various inference strategies could help
make vocabulary learning more durable and functional.

Keywords: Turkish as a foreign language, vocabulary knowledge, lexical inference, lexical inference
strategies, vocabulary learning.
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Betimsel Bir Analiz

Trends in Artificial Intelligence Research in Teaching Turkish as a Foreign Language: A
Descriptive Analysis
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Ozet

The rapid development of artificial intelligence technologies has brought about significant
transformations in the field of education in recent years, and this transformation has found its
place in many new research and applications in language teaching. Ozellikle iiretken yapay
zeka araglarinin yayginlagmasi, yabanci dil 6gretiminde bu teknolojilerin kullanimina yonelik
akademik ilgiyi giderek artirmis, buna bagli olarak yapilan akademik ¢alismalar giinden giine
artmaya baslamistir. Yapay zeka destekli uygulamalar; dil 6grenmenin tiim siire¢lerini
destekleme, yeni ve farkli 6grenme materyallerinin gelistirilmesi, uygun geri bildirim saglama
ve 0grenme siireglerinin bireysellestirip farklilastirilmasi gibi ¢ok ¢esitli olanaklar sunmaktadir.
Bu gelismeler, Tiirk¢enin yabanci dil olarak Ogretiminde yapay zeka teknolojilerinin
potansiyelinden yararlanma istegini giiclendirmektedir.

Bu ¢aligmanin amaci, yabanci dil olarak Tiirk¢e 6gretimi alaninda yapay zeka kullanimina
yonelik gergeklestirilen aragtirmalarin genel egilimlerini incelemektir. Arastirmada dokiiman
incelemesi yontemi kullanilmistir. Caligma kapsaminda 2020-2025 yillar1 arasinda yayimlanan
arastirmalar incelenmistir. Veri seti; Google Scholar, DergiPark ve TR Dizin veri tabanlarinda
“yabanci dil olarak Tiirkge 6gretimi”, “yapay zeka”, “ChatGPT” ve “artificial intelligence”
anahtar kelimeleri kullanilarak yapilan taramalar sonucunda elde edilmistir. Belirlenen olgiitler

dogrultusunda alanyazindaki ilgili ¢alismalar arastirmaya dahil edilmistir.

Arastirma kapsaminda incelenen c¢alismalar; yaym yili, arastirma yontemi, kullanilan
yapay zeka araglari, dil becerileri ve arastirma temalar1 baglaminda betimsel analize tabii
tutulmustur. Verilerin analizinde frekans ve yiizde degerlerinden yararlanilmistir. Arastirmada,
yabanci dil olarak Tiirk¢e dgretimindeki ¢aligmalarin 6nemli bir kisminda iiretken yapay zeka
araclarinin, 6zellikle de ChatGPT nin, dil 6gretiminde kullaniminin ele alindig1 bulgulanmastir.
Bunun yam sira aragtirmalarin biiyiik boliimiiniin nitel ya da derleme niteliginde oldugu
goriilmektedir. Elde edilen bulgular dogrultusunda yabanci dil olarak Tiirk¢e 6gretiminde
yapay zeka kullanimina yonelik uygulamali ve deneysel ¢aligmalarin artirtlmasinin alan yazina
onemli katkilar saglayacag diistiniilmektedir.

Anahtar Kelimeler: yabanc: dil olarak tiirk¢e égretimi, yapay zekd, Chatgpt, dil 6gretim teknolojileri.

Abstract

The rapid development of artificial intelligence technologies has brought about significant
transformations in the field of education in recent years, and this transformation has also found
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its place in the field of language teaching in terms of many new research and applications. In
particular, the widespread use of generative artificial intelligence tools has increasingly
increased academic interest in the use of these technologies in foreign language teaching, and
consequently, academic studies have begun to increase day by day. Al-supported applications
offer a wide range of possibilities such as supporting all processes of language learning,
developing new and different learning materials, providing appropriate feedback, and
individualizing and differentiating learning processes. These developments strengthen the
desire to utilize the potential of artificial intelligence technologies in teaching Turkish as a
foreign language. The aim of this study is to examine the general trends of research conducted
on the use of artificial intelligence in the field of teaching Turkish as a foreign language. The
document analysis method was used in the research. Within the scope of the study, research
published between 2020 and 2025 was examined. The dataset; This data was obtained through
searches in Google Scholar, DergiPark, and TR Dizin databases using the keywords “teaching
Turkish as a foreign language”, “artificial intelligence”, “ChatGPT”, and “artificial
intelligence”. In accordance with the defined criteria, relevant studies in the literature were
included in the research. The studies examined within the scope of the research were subjected
to descriptive analysis in terms of publication year, research method, artificial intelligence tools
used, language skills, and research themes. Frequency and percentage values were used in the
analysis of the data. The research found that a significant portion of the studies on teaching
Turkish as a foreign language address the use of generative artificial intelligence tools,
especially ChatGPT, in language teaching. Furthermore, it was observed that the majority of
the studies were qualitative or review-based. Based on these findings, it is believed that
increasing applied and experimental studies on the use of artificial intelligence in teaching
Turkish as a foreign language will make significant contributions to the literature.

Keywords: teaching Turkish as a foreign language, artificial intelligence, ChatGPT, language teaching
technologies.
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Ozet

Son yillarda yapay zeka uygulamalar1 yabanci dil 6gretimi alaninda oldugu gibi yabanci
dil olarak Tiirkge dgretimi (YDTO) alaninda da giderek artan bir ilgi odag haline gelmistir.
Ozellikle iiretken yapay zeka araclarmin yayginlasmasiyla birlikte dgretim materyali iiretimi,
dil becerilerinin gelistirilmesi, 6grenici ve Ogretici goriislerinin belirlenmesi gibi farkli
boyutlarda ¢alismalar gerceklestirilmektedir. Ancak bu caligmalarin genel egilimlerini ve
arastirma yonelimlerini biitiinciil big¢imde ortaya koyan degerlendirme arastirmalarinin sinirh
oldugu goriilmektedir.

Bu galismanin amaci, 2020-2026 yillari arasinda YDTO alaninda yapay zeka temali olarak
yayimlanan arastirmalarin bibliyografik agidan incelenmesi ve alandaki egilimlerin
belirlenmesidir. Arastirma nitel desende tasarlanmis olup dokiiman incelemesi yontemi
kullanilmistir. Caligma kapsaminda DergiPark, TR Dizin ve Google Scholar veri tabanlarinda
yapilan taramalar sonucunda belirlenen Olciitlere uygun 14 arastirma incelemeye dahil
edilmistir. Veriler icerik analizi yoluyla ¢oziimlenmis; calismalar yayimlanma yili1, arastirma
yontemi, drneklem grubu, ele alian dil becerisi ve yapay zeka kullanim amaci bakimindan
siniflandirilmagtir.

Elde edilen bulgular, YDTO alanindaki yapay zeka galismalarmin biiyiik 6l¢iide 6grenici
ve Ogretici goriislerine dayali nitel arastirmalardan olustugunu gostermektedir. Calismalarin
onemli bir boliimiiniin tiretken yapay zeka araglarinin 6gretim siirecine entegrasyonu, materyal
gelistirme ve dil becerilerinin desteklenmesi lizerine yogunlastig1 belirlenmistir. Sonug olarak
bu arastirma, YDTO alaninda yapay zeka ¢alismalarinin mevcut durumunu ortaya koymakta ve
gelecekte yapilacak arastirmalar icin yonelimler sunmaktadir.

Anahtar Kelimeler: yapay zeka,; yabanct dil olarak Tiirkce ogretimi; bibliyografik analiz, iiretken yapay
zekd, arastirma egilimleri.

Abstract

In recent years, artificial intelligence (Al) applications have attracted increasing attention
in the field of foreign language education, including Teaching Turkish as a Foreign Language
(TTFL). With the widespread use of generative Al tools, a growing number of studies have
focused on material development, the enhancement of language skills, and the examination of
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learner and teacher perceptions. However, comprehensive studies that systematically evaluate
the overall research tendencies in this field remain limited.

The aim of this study is to examine Al-focused research conducted in the field of TTFL
between 2020 and 2026 from a bibliographic perspective and to identify current research trends.
The study was designed within a qualitative framework and employed document analysis as the
primary research method. A systematic search was conducted in DergiPark, TR Index, and
Google Scholar databases. Based on predetermined inclusion criteria, 14 studies were selected
for analysis. The data were analyzed through content analysis and classified according to
publication year, research design, participant group, targeted language skill, and the purpose of
Al integration.

The findings indicate that Al-related studies in TTFL predominantly consist of qualitative
research focusing on learner and teacher perceptions. A significant proportion of the studies
concentrate on the integration of generative Al tools into instructional processes, material
development, and the support of language skills. Overall, the study provides a structured
overview of the current state of Al research in TTFL and offers insights for future research
directions in the field

Keywords: artificial intelligence; teaching Turkish as a foreign Language; bibliographic analysis;
generative Al; research trends.
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Ozet

Yabanc1 dil 6grenimi yalnizca dilsel becerilerin kazanilmasini degil, ayn1 zamanda hedef
kiiltiirlin taninmasini da igeren ¢ok boyutlu bir siirectir. Bu ¢aligmada Tiirkge ve Tiirk Kiiltiirii
8. seviye ders kitabi kiiltiirel ogeler acisindan incelenmistir. Dokiiman analizi yontemi
kullanilmistir. Bulgular, kiiltiirel 6gelerin dengeli dagilmadigini gostermektedir.

Anahtar Kelimeler: kiiltiir aktarimi, ders kitaplar, Tiirkce 6gretimi.
Abstract
Learning a foreign language is a multidimensional process that involves not only the
acquisition of linguistic skills but also the understanding of the target culture. In this study, the
Turkish Language and Turkish Culture Level 8 textbook was examined in terms of cultural

elements. A document analysis method was employed. The findings indicate that the cultural
elements are not distributed evenly.

Keywords: cultural transmission, textbooks, Turkish language instruction.
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Yabanai Dil Olarak Tiirkce Ogretiminde Notion Kullanimi: Bir Eylem Arastirmasi
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Ozet

Dijitallesmenin egitim alanindaki etkisi, Ogretim siireclerinde kullanilan yontem ve
araglarin donilistimiinii hizlandirmaktadir. Yabanci dil olarak Tiirkge 6gretiminde de bu
doniisiim, dijital aracglarin etkin kullanimiyla daha goriiniir hale gelmistir. Dijital araclarla
tasarlanan etkinliklerin, yabanci dil olarak Tiirk¢e 6gretiminde temel dil becerilerinin ve soz
varliginin kazandirilmasi stirecini etkili ve verimli hale getirildigi diisiiniilmektedir.

Bu calismada, dijital not alma ve organizasyon uygulamasi olan Notion’un, 6zellikle
Notion yapay zeka destegiyle yabanci dil olarak Tirkge Ogretimindeki islevselligi
incelenmistir. AOBM’nin 6grencilerin pasif bir alic1 yerine, siireci yoneten aktif bir dil
ogrenicisine donlismesini destekledigi tanimlamasindan hareketle Notion uygulamasinin, bu
dogrultuda 6zerk 6grenmenin bir parcasi olabilecegi goriisiine ulasilmistir. Calisma, nitel
arastirma  yontemlerinden eylem aragtirmast deseni  kullanilarak  yiirtitiilmiistiir.
ULUTOMER de B1 seviyesinde Tiirkge 6grenen 10 dgrenci, arastirmanin ¢alisma grubunu
olusturmaktadir. Veriler, yar1 yapilandirilmis goriisme formu araciligiyla toplanmais; elde edilen
veriler igerik analizi ve betimsel analiz yOntemleriyle degerlendirilmigtir. Arastirma
sonuglara gore 0grenci gorlislerinden hareketle Notion uygulamasinin dinleme, konusma,
okuma, yazma dil becerilerinin ve s6z varligmin gelisimini destekleme; dil 6grenme siirecini
izleme, kendini degerlendirme siireclerinde 6grencilerin motivasyonuna ve dil gelisimine katki
sagladig tespit edilmistir. Ogrencilerin Notion’u etkin bicimde kullandik¢a kelime listeleri
olusturma, dil bilgisi hatalarin1 yapay zeka araciligiyla kontrol etme ve okuma etkinlikleri
gelistirme gibi uygulamalarla dil becerilerini destekledikleri bulgularina ulasilmistir. Bunun
yani sira Notion’un seviye belirleme ve 6grenme plani olusturma gibi 6zellikleri, 6grencilerin
ogrenme siireclerini daha sistemli yonetmelerine katki sagladigi, yapay zeka destegi sayesinde
metin {iretme, ¢eviri ve igerik gelistirme gibi islevler de dil 6grenimini daha etkilesimli hale
getirdigi gbzlemlenmistir. Ancak uygulamanin Tirkge arayliz desteginin bulunmamasi,
kullanicilar agisindan sinirlilik  olusturdugu belirtilmistir. Bu dogrultuda 6grencilerin,
yonergeleri Tiirkge takip etmesi amaciyla Tiirkge arayiiziin eklenmesi Onerilmektedir. Ayrica
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uygulamanin uzun siireli etkilerini inceleyen calismalarin yapilmasi ile Tiirkce 6gretimine
katkilar1 daha net bir sekilde anlasilabilecegi diisiiniilmektedir.

Anahtar Kelimeler: yabanci dil olarak Tiirkce ogretimi, yapay zekd, Notion, dil becerileri, s6z varligt.

Abstract

The impact of digitalization on education has accelerated the transformation of teaching
methods and tools. In the context of teaching Turkish as a foreign language, this transformation
has become more evident through the effective use of digital tools. It is considered that activities
designed with digital tools make the process of developing basic language skills and vocabulary
more effective and efficient.

In this study, the functionality of Notion, a digital note-taking and organization application,
in teaching Turkish as a foreign language especially with its Al support has been examined.
Based on the CEFR, which emphasizes transforming learners from passive recipients into active
participants by managing their own learning process, it has been concluded that Notion can
serve as a component of autonomous learning. The study was conducted using the action
research design of the qualitative research methods. The study group consisted of 10 B1l-level
students learning Turkish at ULUTOMER. Data were collected through a semi-structured
interview form and analyzed using content analysis and descriptive analysis methods.

According to the findings, the use of Notion supports the development of listening,
speaking, reading, and writing skills, as well as vocabulary acquisition. It also contributes
positively to the motivation of students, self-assessment, and monitoring of their learning
processes. It was found that as students used Notion more effectively, they supported their
language development by creating vocabulary lists, checking grammar mistakes through Al,
and developing reading activities. Additionally, features such as level tracking and learning
planning helped students manage their learning processes more systematically. Al-supported
functions such as text generation, translation, and content creation made language learning
more interactive. However, the lack of a Turkish interface was seen as a limitation. Therefore,
adding a Turkish interface is recommended to help students follow instructions more easily.
Furthermore, conducting long-term studies is suggested to better understand the contributions
of this application to Turkish language teaching.

Keywords: teaching Turkish as a foreign language, artificial intelligence, Notion, language skills,
vocabulary.
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Ozet

Dijital teknolojilerin yayginlagmasi ve internet erisiminin kiiresel olgekte genislemesiyle
birlikte bireylerin ¢cevrim i¢i 6grenme platformlarina olan yonelimi belirgin bi¢imde artmais; bu
durum, dil 6gretimi alaninda yenilik¢i ve teknoloji temelli yaklagimlarin benimsenmesini
zorunlu kilmistir. S6z konusu doniisiim, Tirkiye'nin uluslararasilagsma hedefleri baglaminda
Oonem kazanan yabanci dil olarak Tiirk¢ce 6gretimi alaninda da kendini agik¢a gostermektedir.
Bu calismada, belirtilen ihtiyaglar dogrultusunda Anadolu Universitesi TOMER tarafindan
gelistirilen “Turkish Anadolu” uzaktan ogretim platformu, yapisal ozellikleri ve temel
bilesenleri cercevesinde ele alinmaktadir. Diller igin Avrupa Ortak Oneriler Cergevesi (D-
AOOQ) dlgiitleri esas alinarak tasarlanan platform, uluslararas1 dgrencilere Tiirkgeyi Al'den
baslayip C1 diizeyini de kapsayacak sekilde 6grenmelerine olanak tanimaktadir. Modiiler bir
yapida kurgulanan program, her diizey sekiz haftada tamamlanacak sekilde tasarlanmistir.
Platform; PDF {initeler, video dersler, canli dersler, etkilesimli etkinlikler ve bireysel calisma
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alanlar1 olmak tizere ¢ok bilesenli bir 6gretim mimarisi lizerine insa edilmistir. "Simdi Sira
Bende!", "Neler Ogrendik?", "Yasama Dair" ve "Kiiltiir Kdsesi" gibi boliimler dil gelisimini
kiiltiir aktarimiyla destekleyen biitlinlesik bir yaklagimla kurgulanmistir. Ayrica "Eglenelim
Ogrenelim", "Dil Bilgisi Kosesi", "Gezelim Gorelim Tiirkiye" ve "Mikrofon Sende" gibi
bireysel ¢aligma alanlar1 Ogrencilere kendi hizlarinda o6zerk bir 6grenme deneyimi
saglamaktadir. Platformda 6lgme ve degerlendirme siireci, siire¢ ve {iriin temelli bilesenlerin
bir arada ele alindigi biitiinlesik bir yaklasimla yapilandirilmistir. Bu ¢ergevede platform
etkinliklerinin tamamlanma durumu, dort temel dil becerisini kapsayan ara sinavlar ve diizey
sonunda uygulanan diizey bitirme sinavlari degerlendirme siirecinin temel bilesenlerini
olusturmaktadir. S6z konusu siiregte yapay zeka destekli bir sistem gelistirilmekte olup hem
platform etkinliklerinin nota doniistiiriilmesi hem de yazma ve konusma becerilerinin 6l¢iilmesi
bu sistem araciligiyla gerceklestirilecektir. Sonug olarak “Turkish Anadolu” platformu; D-
AOOC olgiitlerini temel alan, teknoloji ve kiiltiir odakl1 yapisinin yani sira yapay zeka destekli
Olgme-degerlendirme yaklasimlarini biinyesinde barindiran biitiinlesik bir uzaktan 6gretim
modeli sunmaktadir. Platform, sahip oldugu bu niteliklerle yabanci dil olarak Tiirk¢e 6gretimi
alaninda yenilik¢i bir model sunmakta ve Tiirk¢enin uzaktan dgretimine yonelik 6zgiin bir
ornek teskil etmektedir.

Anahtar Kelimeler: yabanc: dil olarak Tiirkge dgretimi, dijital dil 6grenimi, uzaktan 6gretim platformu, d-
kiiltiir temelli 6gretim, yapay zekd destekli 6l¢me-degerlendirme.

Abstract

The widespread use of digital technologies and the global expansion of internet access have
significantly increased the demand for online learning environments, necessitating innovative
and technology-driven approaches in language education. This transformation is also evident
in the field of teaching Turkish as a foreign language, which has gained importance within the
context of Tiirkiye’s internationalization goals. This study examines the “Turkish Anadolu”
distance learning platform, developed by Anadolu University TOMER, in terms of its structural
features and core components. Designed in accordance with the Common European Framework
of References for Languages (CEFR), the platform enables learners to study Turkish from Al
to C1 level. The program follows a modular structure, with each level designed to be completed
in eight weeks. The platform is based on a multi-component instructional architecture,
including PDF units, video lessons, live classes, interactive activities, and individual study
areas. Sections such as “Now It’s My Turn!”, “What Have We Learned?”, “About Everyday
Life”, and “Culture Corner” integrate language development with cultural learning.
Additionally, individual learning spaces such as “Let’s Learn While Having Fun,” “Grammar
Corner,” “Let’s Explore Tiirkiye,” and “You’re on the Mic” promote self-paced and
autonomous learning. Assessment is conducted through an integrated approach combining
process- and product-based components, including activity completion, midterm exams
covering four language skills, and level completion exams. An Al-supported system is also
being developed to evaluate learner performance, particularly in writing and speaking. In
conclusion, the “Turkish Anadolu” platform offers an integrated, technology-enhanced distance
learning model aligned with CEFR standards and supported by Al-based assessment, providing
an innovative example for teaching Turkish as a foreign language.

Keywords: teaching Turkish as a foreign language, digital language learning, distance learning platform,
culture-based instruction, Al-supported assessment.
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Ozet

Bu c¢aligma, yabanci dil olarak Tiirkge Ogretmeni yetistirmede geleneksel anlati
sanatlarindan masal anlaticiliginin 6gretim programlarinda yer almasi ve yabanci dil olarak
Tiirkce Ogretim gorevlisi kadrolarinin masal anlaticist olarak uzmanlagmis bir sekilde
yetistirilmesinin 6nemini ele almaktadir. Calismanin temel amaci, masallarin ve dolayisi ile
masal anlaticilig1 ¢alismalarinin yabanci dil olarak Tiirkge 6gretiminde temel dil becerilerinin
Ogretilmesinin yani sira kiiltiirel diplomasi, catisma ¢ozlimiine katkisi ile birlikte egiticinin
egitimi programlarinda masal anlaticilig1 egitimi verilmesinin 6nemini ortaya koymaktir.

(Calismada nitel aragtirma yontemlerinden literatiir taramasi teknigi kullanilmis olup bir
halk bilimi {irtinii olarak masal, bir sahne sanat1 olarak masal anlaticili§i, yabanci dil olarak
Tiirkce 6gretimi arasinda iliski kuramsal bir ¢er¢eve olusturulmustur.

Elde edilen bulgular, masal anlaticiliginin yabanci dil olarak Tiirk¢e 6gretiminde farkl
becerilerin dgretilmesinde kullanilabilecegi ve bunun yani sira kiiltiirel diplomasi; catisma
¢Oziimii gibi alanlarda da etkili oldugunu goéstermektedir. Masallar her ne kadar dilsel
ozellikleri bakiminda milli bir kimlik tasisa da isledigi temalar itibariyle evrensel motifler
icermekte olup farkli kiiltiirlerden gelen 6grenciler arasinda koprii kurmakta ve siif i¢indeki
catigmalar1 en aza indirgeyerek giivenli bir 6grenme ortami olusturmaktadir. Ancak yapilan
incelemeler mevcut 6gretmen yetistirme sertifika programlarinda masal anlaticili§ina yonelik
modiillerin eksik oldugunu ortaya koymustur.

Sonug olarak, yabanci dil olarak Tiirkce dgretmen adaylarinin ve mevcut dgreticilerin,
masal anlaticilig1 alaninda uzmanlagmasi Tiirkge 6gretimine katki saglayacak, kiiltiirel aktarimi
giliclendirecek, smif i¢i etkilesimi artiracak farkli dil becerilerine yonelik bir 6gretim
planlamasini; sif ici iletisimin, etkilesimin artmasini vb. saglayacaktir. Bu dogrultuda
yabanci dil olarak Tiirk¢e 6greticilerine yonelik sertifika programlarinda, hizmet i¢i egitimlerde
masal anlaticiligina yonelik egitimler verilmesi 6nerilmektedir.

Anahtar Kelimeler: yabanci dil olarak Tiirkce 6gretimi, masal anlaticiligi, egiticinin egitimi, kiiltiirel
diplomasi, ¢atisma ¢oziimii.

Atif icin/To cite: ANIL, S. (24-26 Nisan 2026). Yabanc: dil olarak Tiirkce ogretiminde kiiltiirel diplomasi aract
olarak masal anlanciligu: egiticilerin egitimi iizerine bir politika tasarimi. X1. Uluslararasi Yabanct Dil Olarak
Tiirkgenin Ogretimi Sempozyumu, Bursa, Tiirkiye.
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Abstract

This study examines the importance of incorporating storytelling from traditional narrative
arts, particularly fairy-tale storytelling, into teacher education curricula for teaching Turkish as
a foreign language, and of training Turkish as a foreign language instructors as specialists in
fairy-tale storytelling. The main aim of the study is to demonstrate the importance of fairy tales,
and consequently fairy-tale storytelling practices, in teaching Turkish as a foreign language not
only for the instruction of fundamental language skills but also for their contribution to cultural
diplomacy and conflict resolution, as well as to reveal the significance of including fairy-tale
storytelling training in teacher education programs.

In the study, the literature review technique, one of the qualitative research methods, was
employed, and a theoretical framework was established by examining the relationship among
fairy tales as a product of folklore, fairy-tale storytelling as a performing art, and the teaching
of Turkish as a foreign language.

The findings indicate that fairy-tale storytelling can be used in the teaching of various skills
in Turkish as a foreign language and is also effective in areas such as cultural diplomacy and
conflict resolution. Although fairy tales possess a national identity in terms of their linguistic
features, they contain universal motifs in terms of the themes they address, thereby building
bridges among students from different cultural backgrounds and creating a safe learning
environment by minimizing classroom conflicts. However, the review also revealed that
existing teacher certification programs lack modules specifically devoted to fairy-tale
storytelling.

In conclusion, the specialization of prospective teachers and current instructors of Turkish
as a foreign language in the field of fairy-tale storytelling will contribute to Turkish language
teaching, strengthen cultural transmission, enhance classroom interaction, and support
instructional planning aimed at different language skills, as well as increase classroom
communication and interaction. Accordingly, it is recommended that training in fairy-tale
storytelling be included in certification programs and in-service training programs for teachers
of Turkish as a foreign language.

Keywords: teaching Turkish as a foreign language, fairy-tale storytelling, teacher training, cultural
diplomacy, conflict resolution.
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Ozet

Uretken yapay zeka (UYZ) araglarinin egitim ortamlarina hizla entegrasyonu, yabanc dil
olarak Tiirk¢e 6gretimi (YADOT) alaninda da 6greticileri yeni mesleki sorumluluklarla karsi
karsiya birakmaktadir. Biiyiik dil modelleri ders planlama, materyal gelistirme ve 6lgme-
degerlendirme siireclerinde giderek daha fazla yer edinirken, 6greticilerin bu araglar etkili, etik
ve gilivenli bicimde kullanabilmeleri i¢in hangi yetkinliklere sahip olmalar1 gerektigi sorusu
yanitsiz kalmaktadir. Bu yetkinlik boslugunu sistematik bi¢cimde ele alabilecek kuramsal bir
cerceveye duyulan ihtiyag, calismanin ¢ikis noktasini olusturmaktadir.

Bu ihtiyagtan hareketle bildiri, Dakan ve Feller (2025) tarafindan gelistirilen ve Anthropic
Academy biinyesinde sunulan Yapay Zeka Akiciligi Cercevesi’ni (Al Fluency Framework)
YADOT baglamina uyarlamay1 amaglamaktadir. Cergeve, insan-YZ etkilesiminde dort temel
yetkinlik alan1 tanimlamaktadir: Delegation (goérev dagilimi), Description (betimleme),
Discernment (ayirt etme) ve Diligence (6zen). Bu dort boyutun YADOT baglaminda nasil
islevsellestirilebilecegi, ¢alismanin temel arastirma sorusunu olusturmaktadir.

Kavramsal derleme yontemiyle tasarlanan bu ¢aligmada 4D ¢ercgevesinin her bir boyutu,
YADOT ogreticisinin giinliik pratigine doniistiiriilmektedir. Delegation boyutunda hangi
stireclerin YZ’ye devredebilecegi tartisilmakta; Description boyutunda CEFR seviyelerine
uygun prompt yazma stratejileri ve Tiirk¢e’ye 6zgii yonlendirme teknikleri ele alinmaktadir.
Discernment boyutunda YZ’nin tirettigi Tiirk¢e igerigin dilbilgisel dogruluk, kiiltiirel uygunluk
ve seviye uyumu agisindan denetlenmesi iizerinde durulmakta; Diligence boyutunda ise 6grenci
gizliligi, akademik diiriistliik ve kurumsal politikalar g¢ercevesinde etik sorumluluklar
degerlendirilmektedir.

Bu ¢alisma, 4D cercevesini YADOT alanina uyarlayan ilk girisimlerden biri olma niteligi
tasimaktadir. Bildiri, YADOT o&greticilerinin ' YZ araclariyla etkilesimini teknik beceri
olmaktan c¢ikarip mesleki bir yetkinlik alani olarak c¢ercevelemekte ve Ogretici yetistirme
programlarina yonelik somut Oneriler sunmaktadir. Sonug olarak, “yapay zekaya yenilmek”
sOyleminden “yapay zekad ile giiclenmek™ anlayisina gecisin, 6greticinin YZ akiciligini
sistematik bigimde gelistirmesiyle miimkiin olacagi savunulmaktadir.

Anahtar Kelimeler: yapay zekd akiciligi, 4D c¢ercevesi, yabanct dil olarak Tiirkce 6gretimi, iiretken yapay
zekd.
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Abstract

The rapid integration of generative artificial intelligence (GenAl) tools into educational
settings is also confronting instructors in the field of teaching Turkish as a foreign language
(TFL) with new professional responsibilities. As large language models increasingly find their
place in lesson planning, material development, and assessment processes, the question of what
competencies instructors need in order to use these tools effectively, ethically, and safely
remains unanswered. The need for a theoretical framework that can systematically address this
competency gap constitutes the starting point of this study.

Driven by this need, the paper aims to adapt the Al Fluency Framework, developed by
Dakan and Feller (2025) and presented under the Anthropic Academy, to the context of teaching
Turkish as a foreign language. The framework identifies four core competency areas in human—
Al interaction: Delegation, Description, Discernment, and Diligence. How these four
dimensions can be operationalized within the TFL context constitutes the central research
question of this study.

Designed as a conceptual review, this study translates each dimension of the 4D framework
into the daily practice of TFL instructors. The Delegation dimension discusses which processes
can be delegated to AI; the Description dimension addresses prompt-writing strategies aligned
with CEFR levels and prompting techniques specific to Turkish. The Discernment dimension
focuses on reviewing Al-generated Turkish content in terms of grammatical accuracy, cultural
appropriateness, and level suitability; the Diligence dimension evaluates ethical responsibilities
within the framework of student privacy, academic integrity, and institutional policies.

This study represents one of the first attempts to adapt the 4D framework to the field of
TFL. The paper reframes TFL instructors' interaction with Al tools not as a mere technical skill
but as a professional competency area, and accordingly offers concrete recommendations for
instructor training programs. Ultimately, it argues that the transition from the discourse of
"being defeated by artificial intelligence" to the mindset of "being empowered by artificial
intelligence" will only be possible through the systematic development of instructors' Al
fluency.

Keywords: Al fluency, 4D framework, teaching Turkish as a foreign language, generative Al.
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Ozet

Bu aragtirmanin amaci, Tiirkge 6gretmenlerinin yapay zeka araglarini 6grencilerin dinleme,
okuma, konusma ve yazma becerilerini gelistirme siirecinde nasil kullandiklarini incelemektir.
Dijital teknolojilerin egitim ortamlarin1 doniistiirdiigii glinimiizde yapay zeka araclarinin
Tiirkce 6gretimine pedagojik acidan nasil entegre edildiginin belirlenmesi 6nem tasimaktadir.
Caligsma, 6gretmenlerin kullanim amaglarini, siif i¢i uygulama 6rneklerini, gézlemlerini ve
karsilastiklar1 zorluklar1 ortaya koyarak alan yazindaki uygulama temelli boslugu doldurmay1
hedeflemektedir. Arastirma, nitel aragtirma yaklagsimlarindan durum calismasi desenine gore
yiirtitiilmiisttir. Caligma grubunu, farkli illerde gérev yapan ve derslerinde en az bir yapay zeka
aracini aktif olarak kullanan 15 Tiirk¢e 6gretmeni olusturmaktadir. Veriler yar1 yapilandirilmis
goriismeler yoluyla toplanmis ve icerik analizi yOntemiyle analiz edilmistir. Bulgular,
ogretmenlerin yapay zekay: en sik icerik ve etkinlik {iretimi, soru hazirlama, metin uyarlama
ve yazma siirecinde geri bildirim saglama amaciyla kullandiklarini gostermektedir. Yazma
becerisi, yapay zekanm en biitiinciil bicimde entegre edildigi alan olarak 6ne ¢ikmustir. Ogrenci
motivasyonu ve derse katilim artis1 en belirgin olumlu etki olarak ifade edilmistir. Buna karsilik
etik kullanim, hazir bilgiye yonelme, 6zgiinliik sorunu, zaman yonetimi ve teknik altyapi
eksiklikleri onemli sinirliliklar arasinda yer almaktadir. Sonug olarak yapay zeka araglarinin
Tirkce 6gretiminde giiclii bir destek araci oldugu ancak etkili ve siirdiiriilebilir entegrasyon icin
pedagojik rehberlik, etik biling ve dgretmen yeterliginin belirleyici oldugu anlasilmistir. Bu
dogrultuda o6gretmenlere yonelik yapay zeka okuryazarhi§i ve etik kullanim egitimlerinin
yayginlastirilmas1 ve yapay zekanin dil becerilerine dogrudan etkisini inceleyen yeni
arastirmalarin yapilmasi 6nerilmektedir.

Anahtar Kelimeler: yapay zekd destekli Tiirkce ogretimi, dil becerilerini gelistirme, 6gretmen deneyimleri.
Abstract

The aim of this research is to examine how Turkish language teachers use artificial
intelligence tools in the process of developing students' listening, reading, speaking, and writing
skills. In today's world, where digital technologies are transforming educational environments,
it 1s crucial to determine how artificial intelligence tools are pedagogically integrated into
Turkish language teaching. The study aims to fill the application-based gap in the literature by

Atif i¢in/To cite: Alevli, O. (24-26 Nisan 2026). Tiirkce Ogretmenlerinin Yeni Yardimcisi: Yapay Zekanmn Tiirkge
Derslerindeki Rolii [Konferans/Sempozyum Sunumu]. XI. Uluslararas1 Yabanci Dil Olarak Tiirkgenin Ogretimi
Sempozyumu, Bursa, Tiirkiye.
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revealing teachers' purposes of use, in-class application examples, observations, and the
challenges they encounter. The research was conducted according to the case study design, one
of the qualitative research approaches. The study group consists of 15 Turkish language
teachers who work in different provinces and actively use at least one artificial intelligence tool
in their lessons. The data were collected thru semi-structured interviews and analyzed using the
content analysis method. The findings indicate that teachers most frequently use artificial
intelligence for content and activity production, question preparation, text adaptation, and
providing feedback during the writing process. Writing skills have emerged as the area where
artificial intelligence is most comprehensively integrated. Student motivation and increased
class participation have been expressed as the most notable positive effects. On the other hand,
ethical use, reliance on ready-made information, originality issues, time management, and
technical infrastructure  deficiencies are among the significant limitations.
In conclusion, it has been understood that Al tools serve as a strong support tool in Turkish
language teaching, but pedagogical guidance, ethical awareness, and teacher competence are
decisive for effective and sustainable integration. In this direction, it is recommended to
promote Al literacy and ethical usage training for teachers and to conduct new research
examining the direct impact of Al on language skills.

Keywords: Al-supported Turkish language teaching, developing language skills, teacher experiences.
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Ozet

Tiirklerin konar-gbcer yasamdan yerlesik yasama gectigi, cesitli din ve &gretilerin
benimsendigi bir donem olan Eski Uygur donemi Tiirk dili agisindan da 6nemli bir yere sahiptir.
Bu donemde meydana getirilen eserlerin biiyiik ¢ogunlugu Sanskritce, Cince, Tibetce gibi
dillerden c¢eviri yoluyla meydana getirilmistir. Ancak bu cevirilerin bir¢ogu dogrudan bir
ceviriden ziyade ceviri biirolar1 vasitasiyla sistemli bir sekilde yapilan telif bir c¢eviri
denilebilecek bir yapidadir. Oregin Altun Yaruk metninin Uygurca versiyonunun Cince
orijinalinden daha hacimli oldugu goriilmektedir. Bu da ceviri faaliyetinde bulunan kisilerin
hem ana dilini hem de hedef dili ¢ok iyi bildigini gostermektedir.

Tiirkge 0gretimi agisindan Eski Uygur donemine bakildiginda giiniimiize ulasan spesifik
bir eser bulunmamakla birlikte ikincil eserler vasitasiyla bazi bilgilere ulagilabilmektedir. Bogii
Kagan, 762 yilinda Cin’de meydana gelen bir isyan1 bastirdiktan sonra iilkesine dort Mani
rahibi ile birlikte donmiis ve daha sonra Cin’in i¢ siyasetine baski yapabilmek ve Cin’deki
Uygurlarin sayisini artirabilmek i¢in Manihaizm’i kabul etmistir. Uygur devleti icerisinde
bulunan bu 4 rahip daha sonra dini halka anlatma ve yayma faaliyetlerine girigsmistir. Bu da
rahiplerin Tiirkceyi bildiklerine dolayisiyla yabancilara Tiirk¢e 6gretiminin varligina bir isaret
olarak sayilmaktadir. Bununla beraber Mogol devleti igerisinde Uygurlarin etkisi Mogollarin
kendi alfabe sistemlerinin bulunmamasi kaynakli olarak yaziy1 Uygur yazicilarindan
ogrenmeleri de yine ayni goriisli desteklemektedir.

Glinlimiize ulasan Eski Uygurca eserler incelendiginde 6zellikle Budizm ve Manihaizm’e
ait felsefik terimlerin aktariminda onceki inaniglardan gelen bilinen kelimelerin kullanimu,
Tiirkge karsilik verme, orijinal dildeki terimin yanina Tiirk¢e kelime ekleme yoluyla ikileme ya
da tamlama olusturma gibi cesitli yollar izlenerek Tiirkgelestirme calismalar1 yapildig
goriilmektedir. Ayrica Abhidharma metinleri igerisinde dil bilgisi ile alakali terim ve bilgilerin
yer almast Uygurlarin o donemde belli bir dil bilgisi anlayisina sahip olduklarini ve okuyan
kisilerin de bunu dolayli yoldan 6grendiklerini gostermektedir.

Bu calismada, yukarida kisaca bahsedilmis olan bilgiler 1s18inda hem anadil olarak hem
de yabanci dil olarak Tiirk¢e 6gretiminin Eski Uygurlardaki varlig: tizerinde durulacaktir.

Anahtar Kelimeler: eski Uygur Tiirkgesi, Tiirk¢e ogretimi, eski Uygurca, yabanct dil olarak Tiirkge
ogretimi, eski Uygurlarda Tiirkce ogretimi.
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Abstract

The Old Uyghur period, a transformative era characterized by the transition from a nomadic
to a sedentary lifestyle and the adoption of diverse religious doctrines, holds a pivotal position
in the history of the Turkic language. The majority of the literary corpus from this period was
produced through translations from languages such as Sanskrit, Chinese, and Tibetan. However,
these works were not merely literal translations; they were executed through a systematic
"adaptive translation" method facilitated by institutionalized translation bureaus. For instance,
the fact that the Old Uyghur version of the Altun Yaruk is more voluminous than its Chinese
original demonstrates that the translators possessed a profound mastery of both the source and
target languages.

Regarding the instruction of Turkish, although no specific pedagogical treatise has
survived, significant insights can be gleaned through secondary sources. In 762, after Bogii
Qaghan returned to his homeland with four Manichaean priests and adopted Manichaeism,
these priests engaged in proselytizing activities. This indicates their proficiency in Turkish,
which serves as a sign of the existence of Turkish instruction for foreigners. Furthermore, the
fact that the Mongols, lacking their own writing system, acquired literacy from Uyghur scribes
further supports this thesis.

An analysis of extant texts reveals various strategies of Turkicization, particularly in
rendering philosophical terminology. These strategies include utilizing vocabulary from pre-
existing belief systems, providing direct Turkish equivalents, and creating hendiadys by pairing
original terms with Turkish words. Moreover, the inclusion of grammatical information within
Abhidharma texts suggests that the Uyghurs possessed a distinct linguistic consciousness,
which readers acquired implicitly. This study examines the presence of Turkish instruction,
both as a mother tongue and as a foreign language, within the framework of these historical and
linguistic data.

Keywords: old Uyghur Turkic, teaching Turkish, old Uyghur, teaching Turkish as a foreign language,
teaching Turkish in old Uyghurs.
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Ozet

Biz bu bildirimizde Ozbekistan’a bagh &zerk Karakalpakistan Cumhuriyetindeki Tiirkce
Ogrenimini tesvik eden resmi zemin, Tiirk¢e 6grenim ve 6gretim imkanlari, Tiirk¢ce 6grenmeye
olan ilgi olgusundan bahsedecegiz.

Bilindigi gibi Tiirkce (Tiirk dili), diinyanin her yerinde 6grenilen ve 6gretilen bir biiytik dil
konumuna gelmigtir. Avrupa’dan Amerika’ya, Afrika’dan Asya’ya kadar Tirk¢enin
ogretilmedigi ve 6grenilmedigi bir yer yok desek abartmis olmayiz. Son yillarda Ozbekistan’da
yabanci dillerin 6grenilmesine devlet politikas1 diizeyinde biiylik onem verilmektedir. Bu
baglamda Ozbekistan’da ve ona bagl 6zerk Karakalpakistan Cumhuriyetinde diger diller
(Ingilizce, Fransizca, Ispanyolca, Almanca, Italyanca, Cince, Japonca, Korece) gibi Tiirkiye
Tiirkgesinin dgrenilme ve dgretilme siireci hiz kazanmistir. Bunun temel sebebi, Ozbekistan
devletinin Tiirkceyi “yabanci dil” statiisiinde kabul etmesidir. Bu karardan sonra biitiin
Ozbekistan’da oldugu gibi Karakalpakistan’da da lisansiistii 6grenim (yiiksek lisans, doktora,
post doktora / “sayns”) gormek isteyen kisiler, diger yabanci dillere gore Tiirk¢eyi daha kolay
ve kisa zamanda 6greneceklerini bildikleri i¢in bu yonde hareket etmeye baglamiglardir. Lisans
diizeyindeki 6grenci hareketlilikleri i¢in de Tirkceye ragbet artmaktadir. Bu yasal zeminin
verdigi imkanla 6nce baskent Nokis’te daha sonra bagka sehirlerde resmi izinli kurs merkezleri
acilmaya baslanmistir. S6z konusu merkezler 6grencilerin Tiirkge ile ilgili ulusal ve uluslararasi
sertifika sinavlarina hazirlanmasinda da 6nemli bir yere sahiptir. Bildirimizde Karakalpakistan
Cumhuriyetindeki Tiirkge 6gretim merkezlerinin sayisi, durumu, 6grenci adedi, okuttuklari
ders kitaplar1 gibi bilgiler, istatistiksel rakamlar verilecektir. Bunun disinda bireysel Tiirkce
ogretme tesebbiislerinden s6z edilecektir. Son olarak da Karakalpakistan’da Tiirk¢e 6grenmeyi
saglayan sartlar ve durumlardan (6grenci hareketlilikleri, basin yayin / medya, akademik
caligmalar, Tirkiye’nin sosyal-kiiltiirel 6zellikleri vb.) bahsedilecektir.

Anahtar Kelimeler: Ozbekistan’da Tiirkge, Karakalpakistan'da Tiirkge, dil ogretim merkezleri, Tiirkge
ogretimi, yabanci dil ogretimi.

Abstract

In this paper, we will discuss the official framework promoting Turkish language learning
in the autonomous Republic of Karakalpakstan, Uzbekistan, the opportunities for learning and
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teaching Turkish, and the phenomenon of interest in learning Turkish. As is known, Turkish
(the Turkish language) has become a major language learned and taught all over the world. It
would not be an exaggeration to say that there is no place from Europe to America, from Africa
to Asia where Turkish is not taught or learned. In recent years, Uzbekistan has given great
importance to the learning of foreign languages at the state policy level. In this context, the
process of learning and teaching Turkish, like other languages (English, French, Spanish,
German, Italian, Chinese, Japanese, Korean), has accelerated in Uzbekistan and its autonomous
Republic of Karakalpakstan. The main reason for this is that the Uzbek state recognizes Turkish
as a "foreign language". Following this decision, individuals in Karakalpakstan, as in all of
Uzbekistan, who wish to pursue postgraduate studies (master's, doctorate, post-doctorate /
"sayns") have begun to move in this direction, knowing that they can learn Turkish more easily
and quickly compared to other foreign languages. Demand for Turkish language courses is also
increasing for undergraduate student mobility programs. Taking advantage of this legal
framework, officially licensed course centers have begun to open, first in the capital Noukis
and then in other cities. These centers also play an important role in preparing students for
national and international certification exams related to Turkish. This paper will provide
information on the number, status, student numbers, and textbooks used in Turkish language
teaching centers in the Republic of Karakalpakstan, along with statistical figures. In addition,
individual Turkish language teaching initiatives will be discussed. Finally, the conditions and
circumstances that facilitate learning Turkish in Karakalpakstan (student mobility, press/media,
academic studies, socio-cultural characteristics of Turkey, etc.) will be addressed.

Keywords: Turkish in Uzbekistan, Turkish in Karakalpakstan, Language teaching centers, Turkish language
teaching, foreign language teaching.
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Ozet

Dil ile kiiltiiriin birbirinden ayrilmaz 6geler oldugunun en giizel 6rnegi, Tiirkce ve Tiirk
kiltiiriidiir. 11. yiizyilda (1072-1074), Kasgarli Mahmud’un, Araplara Tiirk¢eyi 6gretmek igin,
yazdig1 dil bilgisi kitabi, “Divan-ii Ligat-it Tiirk™” ile 15. yiizyi1lda (1499) Ali Sir Nevai’'nin,
Cagatay Tiirkgesiyle yazdigi, “Muhakemetii'l-Ligateyn’ adli eserler; yabanci dil olarak Tiirkce
Ogretiminin, Tiirkler tarafindan yazilan, en 6nemli ilk iki 6rnegidir.

Takip eden ylizyillarda ve Osmanli doneminde, Tiirkge d6gretimi tarihinde 6nemli bir yere
sahip olan kitaplarin ve sozliikklerin bir kismi Tiirkler, bir kismi1 ise Araplar ve batililar
tarafindan yazilmistir. Bir¢ok yonden birbirine benzer yontemler kullanilan bu eserlerde, daha
ziyade iletisim dilini 6grenmek ve 6gretmek amaglanmakla birlikte, birka¢ eserde ileri ve
akademik diizeyde Tiirk¢eyi 6gretmek hedeflenmistir.

Cumhuriyet déoneminde, yurt disinda Tiirk¢enin 6gretimi 6nem kazanmustir. 1926 yilindan
itibaren, Afganistan, Hindistan, Pakistan, Misir, Romanya, 1ta1ya, Belgika gibi iilkelerdeki
tiniversitelerde ders olarak Tiirkge 6gretimine baglanmistir.

Bunun yani sira, Ikinci Diinya Savas: sirasinda, ekonomik zorluklar ve savasin getirdigi
siyasi karmasaya ragmen, geng Tiirkiye Cumhuriyeti, Tiirk kiiltiiriiniin tanitilmasi ve Tiirk¢enin
Ogretiminin ve 6greniminin yayginlagmasi faaliyetlerini siirdiirmistir.

1940 yilinda, Londra Yardim Komitesi adina Tiirkiye’yi ziyareti sirasinda, General Sir
Wyndam Deeds, bazi halkevlerini de gezip, incelemelerde bulunmus ve Tiirk kiiltiirlinden ¢ok
etkilenmistir. Yaptig1 incelemeler sirasinda, modern Tiirkiye nin ve Tiirk kiiltiiriiniin, Ingilizler
tarafindan, heniiz yeterince bilinmedigi ve taninmadigi, Tiirk¢eden yeterince haberdar olmadig:
kanaatine varinca, Tiirk Ingiliz kiiltiirel iliskilerini ve dostlugunu gelistirmek amaciyla,
Londra’da 6rnek bir halkevi agilmasi 6nerisinde bulunmustur.

Tiirk yetkililer de bu Oneriyi 6nemseyip gerekli girisimler yaparak, Londra’da bir
“Halkevi” acilmasina karar verilmis ve 1942 yilinda, Londra’da bir Tiirk Halkevi agilmistir.

Yabanct dil olarak Tiirk¢enin Ogretiminin tarihi konusundaki caligmalara katkida
bulunmak i¢in, yapilan bu arastirmada, 1942 ile 1950 yillar1 arasinda Londra Tiirk Halkevinde
acilan ve Tiirkler tarafindan verilen Tiirkge kurslar1 ele alinmistir.

Bu amagla, arastirmamizda Devlet Arsivleri Baskanliginda ve Disisleri Bakanligi
Diplomatik Arsivindeki belgeler ile ingiliz Arsivindeki belgeler, tarama yontemi ile tespit
edilerek degerlendirilmistir.

Anahtar Kelimeler: Tiirkce, Tiirkce 6gretimi, Tiirk kiiltiirii, Londra Tiirk Halkevi, arsivier.
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Abstract

One of the most compelling examples of the inseparable relationship between language
and culture is found in the case of the Turkish language and Turkish culture. Two of the earliest
and most significant works on teaching Turkish as a foreign language, authored by Turks, are
Divan-ii Lugdt-it Tiirk written by Mahmud al-Kashgari between 1072—1074 to teach Turkish to
Arabs, and Muhakemetii'l-Liigateyn written in Chagatai Turkish by Ali Shir Navai in 1499.

In the following centuries, particularly during the Ottoman period, a number of influential
books and dictionaries that played a significant role in the history of teaching Turkish were
produced both by Turks and by Arabs and Western scholars. While these works largely shared
similar methodologies, they primarily aimed at teaching and learning Turkish as a means of
communication. However, a limited number of them also targeted advanced and academic
levels of Turkish proficiency.

In the Republican period, teaching Turkish abroad gained increasing importance.
Beginning in 1926, Turkish language courses were introduced as academic subjects in
universities in countries such as Afghanistan, India, Pakistan, Egypt, Romania, Italy, and
Belgium.

Despite the economic hardships and political turmoil brought about by the Second World
War, the young Turkish Republic continued its efforts to promote Turkish culture and to expand
the teaching and learning of the Turkish language internationally.

In 1940, during his visit to Tiirkiye on behalf of the London Relief Committee, Sir
Wyndham Deedes toured several community centers (Halkevleri) and was deeply impressed
by Turkish culture. As a result of his observations, he concluded that modern Tiirkiye and
Turkish culture were not yet sufficiently known or recognized by the British public, and that
awareness of the Turkish language was limited. Accordingly, he proposed the establishment of
a model Halkeviin London to foster Turkish-British cultural relations and friendship.

Recognizing the importance of this proposal, Turkish authorities initiated the necessary
steps, and in 1942, a Turkish Halkevi was established in London.

This study aims to contribute to the literature on the history of teaching Turkish as a foreign
language by examining the Turkish language courses offered by Turkish instructors at the
London Turkish Halkevi between 1942 and 1950.

To this end, archival documents from the Presidency of State Archives, the Diplomatic
Archives of the Ministry of Foreign Affairs, and British archives have been identified and
analyzed using a document analysis method.

Keywords: Turkish, teaching Turkish, Turkish culture, London Turkish Halkevi, archives.
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Tiirkce Ogretmenligi Béliimii’ndeki Uluslararas1 Ogrencilerin Yasadig1 Akademik
Sorunlarin incelenmesi

An Examination of the Academic Challenges Faced by International Students in the
Department of Turkish Language Education

Idil Setenay BAYRAM
Dr. Ogr. Uyesi Hatice YURTSEVEN YILMAZ

Ozet

Bu ¢alisma, Uludag Universitesi Tiirkce Ogretmenligi Béliimiinde egitim-6gretim goren
uluslararast 6grencilerin akademik hayatlarinda karsilastiklar1 sorunlar1 derinlemesine
incelemeyi amaglamaktadir. Calisma, nitel aragtirma deseniyle tasarlanmig olup fenomenoloji
(olgublhm) yontemiyle gergeklestirilmistir. Ogrencilerin sorunlarmi detayli olarak ortaya
koymak i¢in ¢alismada yar1 yapilandirilmis derinlemesine goriisme teknigi kullanilmistir.
Calismanin Onemi, uluslararast Ogrencilerin okuduklart boliime akademik olarak uyum
siireglerine dair, Uludag Universitesi Tiirkge Ogretmenligi Boliimii 6zelinde detayli bulgular
sunmasidir. Bu bulgular, bu bdliimde okuyan uluslararast 6grencilere akademik destek
saglanmasi, miifredat ve dil egitimlerinin gelistirilmesi agisindan son derece 6nem tasimaktadir.
Elde edilen veriler tematik analiz yontemiyle ¢6ziimlenecektir.

Anahtar Kelimeler: u/uslararas: 6grenci, Uludag Universitesi, Tiirkge ogretmenligi, akademik sorun, nitel
arastirma.

Abstract

This study aims to meticulously examine the academic challenges faced by international
students enrolled in the Turkish Language Teaching Department at Uludag University. The
study was designed as a qualitative research and conducted using the phenomenological
method.

The significance of the study lies in its contribution of detailed findings, specifically within
the context of the Turkish Language Teaching Department at Uludag University, regarding the
academic adaptation processes of international students in their respective departments. These
findings are crucially important for providing academic support, and developing curriculum
and language training programs for the foreign students studying in this department. The
collected data will be analyzed using the thematic analysis method.

Keywords: international student, Uludag University, Turkish Language teaching, academic problems,
oualitative research.
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Bu calisma, yabancilara Tiirk¢ce 6gretiminde yapay zekad (YZ) teknolojilerinin etkin bir
sekilde kullanimini ve yapay zeka araglartyla farklilastirilmis 6gretim yontemlerine yonelik
calismalarin nasil yiiriitiilebilecegini incelemektedir. Yabancilara Tiirk¢e 6gretiminde siniflarin
heterojen yapisi, 0grenenlerin farkli hazir bulunusluk diizeyleri ve mevcut materyallerin sinirl
uyarlanabilirlik kapasitesi nedeniyle farklilastirilmis 6gretim uygulamalari istenilen diizeyde
yuriitiilememektedir. Yabanci dil 6gretiminde 6grencilerin farkli 6grenme ihtiyaglari, 6grenme
profilleri, hazir bulunusluklari, 6grenme hizlar1 baglaminda 6gretimin kisisellestirilmesi, daha
iyi bir 6grenme deneyimi sunulmasi bakimindan 6nemlidir. Bu noktada yapay zeka araglari, dil
o6grenme uygulamalarinda 6grencilerin bireysel ihtiyaglarina yonelik 6zel icerikler olusturmak
acisindan etkin ve verimli bir 6grenme siireci ortaya konulmasini saglamaktadir. Calismada
yapay zeka tabanl dil 6gretim sistemlerinin dgrencilerde sdz varligi, dil bilgisi, sesletim gibi
alanlarda 6zellestirilmis destek sunabilecegi tartisilmistir. Yapay zeka araglari, farklilagtirilmis
Ogretimi dogrudan destekleyerek Ogrencilere uygun seviyede ders igerikleri sunma,
farklilastirmayla ilgili ¢esitli yontem ve tekniklerden faydalanma, her bireyin 6grenme profiline
ve hizina destek olma gibi alanlarda uygun destekler saglayabilir. Bu amagla ¢alisma, tasarim
ve gelistirme temelli nitel bir arastirma olarak planlanmistir. Calismada yabancilara Tiirkge
ogretiminde farklilagtirilmis 6gretim ilkeleri ve yapay zeka destekli 6grenme yaklagimlari temel
almarak oOrnek etkinlik tasarimlart  gelistirilmistir.  Etkinliklerin  olusturulmasinda
farklilagtirllmis 6gretimin igerik, slire¢ ve {irlin boyutlart dikkate alinmig; yapay zeka
araclarinin bireysel seviyeye gore icerik liretme, geri bildirim saglama ve uyarlanabilir materyal
gelistirme dzelliklerinden yararlanilmistir. Gelistirilen etkinlikler Yabancilara Tiirkce Ogretimi
Programi’ndaki (MEB, 2025) dil diizeyleri (Al Oncesi, Al, A2, A2+ ve B1), beceri alan1
(okuma, yazma, konugma, dinleme) ve 6grenen profilleri dikkate alinarak yapilandirilmastir.
Bu caligsmada, 6gretim siireclerinde bu teknolojilerin entegrasyonu, yapay zekd araclarinin
ogretmenler i¢in sagladigi kolayliklar ve 6grencilere sundugu firsatlar genis bir cercevede
tartisilarak gelecekteki uygulamalar i¢in bir yol haritas1 sunmak amaclanmistir. Calisma
sonucunda yapay zeka destekli farklilastirilmis 6gretime yonelik 6rnek uygulama gergevesi
ortaya konulmus ve 6gretmenler i¢in uygulanabilir etkinlik tasarim ilkeleri gelistirilmistir.

Anahtar Kelimeler: yabancilara Tiirkce ogretimi, yapay zekd, farklilagtirma, bireysellestirme.

Abstract




_ XI. Uluslararas1 Yabanci Dil Olarak Tiirkgenin Ogretimi Kongresi _

This study examines the effective use of artificial intelligence (Al) technologies in teaching
Turkish to foreigners and how studies on differentiated instruction methods with Al tools can
be conducted. In teaching Turkish to foreigners, differentiated instruction practices cannot be
implemented at the desired level due to the heterogeneous structure of classrooms, the varying
readiness levels of learners, and the limited adaptability of existing materials. In foreign
language teaching, personalizing instruction in the context of students' different learning needs,
learning profiles, readiness levels, and learning speeds is crucial for providing a better learning
experience. At this point, Al tools enable an effective and efficient learning process by creating
content tailored to the individual needs of students in language learning applications. The study
discusses how Al-based language teaching systems can offer customized support to students in
areas such as vocabulary, grammar, and pronunciation. Al tools can directly support
differentiated instruction by providing appropriate course content at the appropriate level for
students, utilizing various methods and techniques related to differentiation, and supporting
each individual's learning profile and pace. For this purpose, the study was planned as a
qualitative research based on design and development. In the study, sample activity designs
were developed based on differentiated instruction principles and Al-supported learning
approaches in teaching Turkish to foreigners. In creating the activities, the content, process, and
product dimensions of differentiated instruction were considered; and the features of Al tools
in generating content according to individual levels, providing feedback, and developing
adaptable materials were utilized. The developed activities are structured taking into account
the language levels (Pre-Al, Al, A2, A2+, and B1), skill areas (reading, writing, speaking,
listening), and learner profiles in the Turkish Language Teaching Program for Foreigners
(MEB, 2025). This study aims to provide a roadmap for future applications by broadly
discussing the integration of these technologies in teaching processes, the conveniences
provided by artificial intelligence tools for teachers, and the opportunities they offer to students.
As a result of the study, an example application framework for Al-supported differentiated
instruction has been presented, and applicable activity design principles have been developed
for teachers.

Keywords: Turkish language teaching for foreigners, artificial intelligence, differentiation,
individualization.
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Ozet

Kiiresellesme, dillerin uluslararasi dolagimini ve farkli toplumlar arasinda &grenilme
gereksinimini giderek artirmis, bu baglamda yabanc1 bir dil 6grenmek giiniimiiz bireyleri i¢in
onemli bir ihtiyac héline gelmistir. Tirkiye’nin ekonomik, kiiltiirel ve diplomatik etkisinin
artmasi, uluslararas: 6grenci hareketliligi, Tiirk dizilerinin kiiresel dlgekte yayginlagmasi ve
kiltiirel diplomasi faaliyetleri Tiirk¢eye olan ilgiyi de 6nemli 6l¢iide artirmistir.

Bu caligmanin amaci, Tiirk¢enin yabanci dil olarak diinya genelindeki 6gretim durumunu
incelemek, Tiirkce Ogretiminin hangi iilkelerde ve hangi kurumsal yapilar araciliiyla
yiiriitiildiiglinii ortaya koymak ve bu siirecte karsilasilan temel sorunlar ile gelisim firsatlarini
tespit etmektir. Bu kapsamda ¢alismada yabanci dil olarak Tiirkge 6gretiminin tarihsel gelisimi,
kurumsal yapilari, cografi yaygmligi ve Ogretim siirecinde karsilasilan yapisal sorunlar
biitiinciil bir bakis acisiyla ele alinmaya calisilmistir.

Arastirma nitel arastirma yontemlerinden dokiiman analizi yontemiyle gerceklestirilmistir.
Calisma kapsaminda ulusal ve uluslararasi literatiir, akademik ¢alismalar, kurum raporlar1 ve
istatistiksel veriler incelenmistir. Ozellikle Yunus Emre Enstitiisii, {iniversitelerdeki Tiirkce
ogretim merkezleri (TOMER), Tiirkoloji boliimleri ve Tiirkiye Burslari programina iliskin
raporlar analiz edilmig, bunun yani sira farkl iilkelerde yiiriitiilen Tiirk¢e 6gretim faaliyetleri
bolgesel diizeyde siniflandirilarak degerlendirilmistir.

Arastirma bulgulari, Tiirk¢enin yabanci dil olarak 6gretiminin Avrupa, Balkanlar, Orta
Asya, Orta Dogu, Uzak Dogu, Latin Amerika, Asya ve Afrika basta olmak iizere diinyanin
birgok bolgesinde gerceklestirildigini gostermektedir. Bununla birlikte yabanci dil olarak
Tirkge 6gretimi alaninda baz1 yapisal sorunlarin da bulundugu goriilmektedir. Bu sorunlarin
niteligine iliskin problemler, alan uzman1 6gretmen yetersizligi ve Tiirkcenin kiiresel 6lcekte
yeterli akademik goriiniirliige sahip olmamasi gelmektedir. Ote yandan dijital &grenme
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ortamlarinin gelismesi, uluslararast 6grenci hareketliliginin artmasi, kiiltiirel diplomasi
faaliyetleri ve medya tiriinlerinin kiiresel etkisi Tiirk¢e 6gretiminin gelisimi agisindan 6nemli
firsatlar sunmaktadir.

Anahtar Kelimeler: yabanci dil olarak Tiirkge 6gretimi, kiiresellesme, giincel durum, gelecek perspektifleri,
kiiltiirel diplomasi.

Abstract

Globalization has increasingly fostered the international circulation of languages and the
need for learning them across different societies, making foreign language learning a crucial
necessity for individuals today. Turkey's growing economic, cultural, and diplomatic influence,
international student mobility, the global spread of Turkish television series, and cultural
diplomacy activities have significantly increased interest in the Turkish language. This study
aims to examine the state of Turkish language teaching as a foreign language worldwide, to
identify the countries and institutional structures through which Turkish language teaching is
conducted, and to determine the fundamental problems and development opportunities
encountered in this process. In this context, the study attempts to address the historical
development, institutional structures, geographical reach, and structural problems encountered
in the teaching process of Turkish language teaching as a foreign language from a holistic
perspective.

The research was conducted using the document analysis method, a qualitative research
method. National and international literature, academic studies, institutional reports, and
statistical data were examined. In particular, reports related to the Yunus Emre Institute, Turkish
language teaching centers (TOMER) in universities, Turkology departments, and the Turkey
Scholarships program were analyzed. In addition, Turkish language teaching activities
conducted in different countries were classified and evaluated at the regional level. Research
findings indicate that Turkish as a foreign language is taught in many regions of the world,
primarily in Europe, the Balkans, Central Asia, the Middle East, the Far East, Latin America,
Asia, and Africa. However, it is also observed that there are some structural problems in the
field of teaching Turkish as a foreign language. These problems include a lack of
standardization in curricula, issues related to the variety and quality of teaching materials, a
shortage of expert teachers, and insufficient academic visibility of Turkish on a global scale.
On the other hand, the development of digital learning environments, increased international
student mobility, cultural diplomacy activities, and the global impact of media products offer
significant opportunities for the development of Turkish language teaching.

Keywords: teaching Turkish as a foreign language, globalization, current situation, future perspectives,
cultural diplomacy.

[\
[\
oo



ULUSLARARASI YABANCI DiL OLARA

XL

TURKCE OGRETIMi KONGRESI

Yabana Dil Olarak Tiirkce Ogretiminde Konusma Becerisinin Olgme ve
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Ozet

Konugma becerisi, yabanci dil olarak Tiirk¢e Ogretiminde iletisimsel yeterligin temel
bilesenlerinden biri olmasina ragmen, 6lgme ve degerlendirme siireclerinde ¢ogu zaman
sistematik, tutarli ve ¢ok boyutlu bir yaklasimla ele alinamamaktadir. Uygulamada
degerlendirme ¢ogunlukla dil bilgisi ve kelime bilgisi gibi bi¢cimsel unsurlara odaklanmakta;
buna karsilik akicilik, anlagilirlik, iletisimsel etkililik ve gorev basarisi gibi performans temelli
boyutlar ikincil planda kalmaktadir. Bu durum, iletisimsel dil 6gretimi anlayisi ile sinif ici
degerlendirme uygulamalar1 arasinda belirgin bir uyumsuzluk yaratmaktadir.

Bu bildiri, yabanci dil olarak Tiirk¢e 6gretiminde konugma becerisinin degerlendirilmesine
yonelik uygulamaya doniik yapay zeka destekli bir model 6nermektedir. Model, konusma
performansini anlam/anlasilabilirlik, dil dogrulugu, telaffuz/anlasilirlik ve gorev basaris1 olmak
tizere dort temel boyut lizerinden ele almaktadir. Modelin merkezinde, degerlendirmeyi acik,
yapilandirilmis ve 6lgiit temelli hale getiren analitik bir rubrik yer almaktadir. Yapay zeka ise
ogretmenin yerini alan bagimsiz bir degerlendirici olarak degil; konusmanin yaziya
doniistiiriilmesi, ses ve metin ¢dziimlemelerinin yapilmasi, rubrik temelli geri bildirim
iiretilmesi ve 6grenci performansinin gelisim odakli izlenmesi siireglerinde destekleyici bir arag
olarak konumlandirilmaktadir. Bdylece model, yalnizca Ogretmenin karar verme siirecini
desteklemekle kalmamakta, ayni zamanda Ogrenciye siirekli geri bildirim sunarak 06z
diizenleme, yansitma ve gelisim siireclerini de desteklemektedir.

Sonu¢ olarak Onerilen modelin, konusma degerlendirmesine daha nesnel, seffaf ve
ogrenme odakl1 bir ¢erceve kazandiracagi dngoriilmektedir.

Anahtar Kelimeler: yabanci dil olarak Tiirkge 6gretimi, konusma becerisi, konusma degerlendirmesi, yapay
zekad, analitik rubrik.

Abstract

Although speaking is a central component of communicative competence in teaching
Turkish as a foreign language, its assessment is often not addressed through a systematic,
consistent, and multidimensional framework. In practice, assessment tends to prioritise formal
linguistic features such as grammar and vocabulary, whereas performance-based dimensions
including fluency, intelligibility, communicative effectiveness, and task achievement
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frequently remain secondary. This situation creates a clear mismatch between the
communicative orientation of language teaching and classroom assessment practices.

This paper proposes a practice-oriented, Al-supported model for assessing speaking skills
in teaching Turkish as a foreign language. The model conceptualises speaking performance
through four main dimensions: meaning/intelligibility, grammatical accuracy,
pronunciation/comprehensibility, and task achievement. At its core is an analytic rubric
designed to make the assessment process explicit, structured, and criteria-based. Within this
framework, artificial intelligence is positioned not as an autonomous evaluator replacing the
teacher, but as a supportive tool that assists in speech-to-text transcription, voice- and text-
based analysis, rubric-aligned feedback generation, and developmental monitoring of learner
performance. In this respect, the proposed model seeks to enhance consistency in assessment,
reduce inter-rater variation, and promote a more objective, transparent, and learning-oriented
approach to speaking evaluation. Overall, the study offers a feasible and pedagogically
grounded framework for integrating assessment more effectively into the language learning
process.

Keywords: teaching Turkish as a foreign language, speaking skills, speaking assessment, artificial
intelligence, analytic rubric.
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Ozet

Bu ¢aligmanin amaci, Tiirk¢eyi yabanci dil olarak 6grenen B2 6grencilerinin siire¢ temelli
yazma modellerinden biri olan 6+1 analitik yazma modeline yonelik goriislerini incelemek ve
bu modelin yapay zeka destekli akademik yazma tizerindeki etkinligini degerlendirmektir.
Aragtirma grubu, Tirkgeyi yabanci dil olarak 6grenen B2 seviyesindeki 24 6grenenden
olugmaktadir. Calisma, aciklayict karma yontem deseni kullanilarak gerceklestirilmistir. Yar1
yapilandirilmis goriisme formunda ik acik uclu soru bulunmaktadir; bu sorular arastirmacilar
tarafindan hazirlanmis ve ii¢ alan uzmani tarafindan onaylanmistir. Arastirma icin gerekli etik
kurul izinleri ve onam formlar1 alinmistir. Arastirma siireci on haftalik bir uygulama ile
yiiriitiilmiistiir. [lk asamada, 6+1 analitik yazma modelinin uygulanmasindan bir hafta énce
geleneksel bir yazma gorevi verilmistir. Bu yazma gorevi on test olarak kabul edilmis ve
ogrenenlerden teknolojinin avantajlar1 ve dezavantajlar1 hakkinda 250-300 kelimelik akademik
metin yazmalar1 istenmistir. {lk asamanm ardindan, dgrenenlerden bir hafta arayla cesitli
konularda 250-300 kelimelik akademik metinler yazmalar1 ve bunlar1 arastirmacilar
kontroliinde YZ destekli araglarla diizeltmeleri talep edilmistir. Toplamda, 6+1 analitik yazma
modelinde 8 farkli uygulama gerceklestirilmistir. Bu uygulamalar, modelin siire¢ odakli
yapisinda yapay zeka destekli geri bildirimlerin uzun vadeli etkilerini ve 6grenenler lizerindeki
kaliciligini incelemek amaciyla yapilmistir. Nicel veriler SPSS paket programi kullanilarak
analiz edilirken, nitel veriler igerik analizi yontemi ile degerlendirilmistir. Caligsma, Tiirk¢enin
yabanci dil 6gretiminde YZ destekli araglarla 6+1 analitik yazma modelinin 6nemini
vurgulamakta ve 6grenen merkezli tekniklerin daha fazla kullanilmasini 6nermektedir.

Anahtar Kelimeler: yabanci dil olarak Tiirkce ogretimi, yazma, analitik yazma, siire¢ temelli yazma, yapay
zekd.
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Abstract

The purpose of this study is to examine the views of B2-level learners of Turkish as a
foreign language regarding the 6+1 analytical writing model—one of the process-based writing
models—and to evaluate the effectiveness of this model in Al-supported academic writing. The
research group consists of 24 B2-level learners of Turkish as a foreign language. The study was
conducted using an explanatory mixed-methods design. The semi-structured interview form
included two open-ended questions; these questions were prepared by the researchers and
approved by three subject matter experts. The necessary ethical committee approvals and
informed consent forms were obtained for the research. The research process was carried out
over a ten-week implementation period. In the first phase, a traditional writing assignment was
given one week prior to the implementation of the 6+1 analytical writing model. This writing
assignment served as a pre-test, and learners were asked to write a 250—300-word academic text
on the advantages and disadvantages of technology. Following the first phase, learners were
asked to write 250-300-word academic texts on various topics at weekly intervals and to revise
them using Al-supported tools under the supervision of researchers. In total, 8 different
applications were conducted within the 6+1 analytical writing model. These applications were
designed to examine the long-term effects of Al-supported feedback and its sustainability on
learners within the model’s process-oriented structure. Quantitative data were analyzed using
the SPSS software package, while qualitative data were evaluated using content analysis. The
study highlights the importance of the 6+1 analytical writing model with Al-supported tools in
Turkish as a foreign language instruction and recommends the increased use of learner-centered
techniques.

Keywords: Teaching Turkish as a foreign language, writing, analytical writing, process-oriented writing,
artificial intelligence.
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Bu ¢aligma, yabanci dil olarak Tiirk¢e Ogretiminde yapay zeka (YZ) destekli 6lgme-
degerlendirme uygulamalarinin ortaya ¢ikardigi etik sorunlari incelemeyi amaglamaktadir. Son
yillarda dijitallesmenin hiz kazanmasiyla birlikte, otomatik puanlama sistemleri, adaptif testler
ve veri temelli degerlendirme araclar1 dil 6gretiminde yaygin olarak kullanilmaya baslanmistir.
Bu gelismeler 6lgme siireclerinde hiz, nesnellik ve verimlilik saglasa da beraberinde 6nemli
etik tartigmalar1 da giindeme getirmektedir.

Arastirmada, etik tartigmalar deontolojik (gorev temelli etik), faydaci (sonug¢ odaklr etik)
ve erdem etigi perspektiflerinden ele alinmaktadir. Bu baglamda, yapay zeké sistemlerinin
adalet, esitlik ve seffaflik ilkeleriyle ne 6lgiide uyumlu oldugu sorgulanmaktadir. Ozellikle
algoritmik Onyargi, veri mahremiyeti ve hesap verebilirlik sorunlari, dil &grenenlerin
degerlendirilmesinde kritik risk alanlar1 olarak 6ne ¢ikmaktadir. Ayrica, farkli dil arka
planlarina sahip 6grenenlerin performanslarinin degerlendirilmesinde, algoritmalarin belirli dil
kullanim bigimlerini “standart” olarak kabul etmesi, adalet ve esitlik ilkeleri agisindan sorun
yaratabilmektedir. Bunun yan sira, biiyiik veri kullanimima dayanan bu sistemlerde kisisel
verilerin korunmasi ve seffaflik ilkesi de 6nemli bir tartisma alani olusturmaktadir. Bunun yani
sira calisma, Michel Foucault’nun sdylem ve iktidar kavramsallastirmasindan hareketle, 6l¢gme-
degerlendirme siireglerinin tarafsiz olmadigi; aksine hangi dil kullanimimin “dogru” ve
“gecerli” sayilacagini belirleyen bir giic mekanizmasi olarak isledigini savunmaktadir.

Arastirmada nitel bir yontem benimsenerek mevcut literatiir ve uygulama oOrnekleri
tizerinden bir degerlendirme yapilmistir. Bulgular, yapay zeka destekli 6l¢me-degerlendirme
araglarinin pedagojik faydalarmin yani sira, etik agidan dikkatli bir sekilde tasarlanmasi
gerektigini gostermektedir. Bu baglamda, insan denetiminin korunmasi, algoritmik seffafligin
saglanmas1 ve kapsayici degerlendirme kriterlerinin gelistirilmesi 6nerilmektedir.

Sonu¢ olarak, yabanci dil olarak Tiirk¢ce oOgretiminde yapay zeka kullaniminin
stirdiiriilebilir ve adil bir sekilde uygulanabilmesi icin etik ilkelerin merkezde yer aldigi bir
6l¢gme-degerlendirme yaklagiminin benimsenmesi gerekmektedir.

Atif icin/To cite: Ince, S. (24-26 Nisan 2026). Yapay Zeka ile Olgme-Degerlendirmede Etik Sorunlar: Yabanci
Dil Olarak Tiirke Ogretimi Uzerine Bir Degerlendirme [Konferans/Sempozyum Sunumu]. XI. Uluslararas
Yabanci Dil Olarak Tiirkgenin Ogretimi Sempozyumu, Bursa, Tiirkiye.
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Anahtar Kelimeler: yapay zekd, olgme ve degerlendirme, etik, giic iligkileri, egitim teknolojileri
Abstract

This study aims to examine the ethical issues arising from artificial intelligence (Al)-
assisted assessment applications in teaching Turkish as a foreign language. With the
acceleration of digitalization in recent years, automated scoring systems, adaptive tests, and
data-driven assessment tools have become widely used in language teaching. While these
developments provide speed, objectivity, and efficiency in assessment processes, they also
bring about significant ethical debates.

In this research, ethical discussions are addressed from deontological (task-based ethics),
utilitarian (outcome-oriented ethics), and virtue ethics perspectives. In this context, the extent
to which artificial intelligence systems are compatible with the principles of justice, equality,
and transparency is questioned. In particular, algorithmic bias, data privacy, and accountability
issues stand out as critical risk areas in the assessment of language learners. Furthermore, the
acceptance of certain language usage patterns as "standards" by algorithms when evaluating the
performance of learners with different language backgrounds can create problems in terms of
the principles of justice and equality. Furthermore, the protection of personal data and the
principle of transparency in these systems based on big data usage constitute an important area
of discussion. Moreover, drawing on Michel Foucault's conceptualization of discourse and
power, the study argues that measurement and evaluation processes are not neutral; rather, they

function as a power mechanism determining which language usage is considered "correct" and
n : "
valid.

The research adopted a qualitative method, evaluating existing literature and application
examples. The findings show that Al-assisted measurement and evaluation tools, in addition to
their pedagogical benefits, need to be designed with ethical considerations in mind. In this
context, it is recommended to maintain human oversight, ensure algorithmic transparency, and
develop inclusive evaluation criteria. In conclusion, for the sustainable and equitable
application of artificial intelligence in teaching Turkish as a foreign language, an assessment
and evaluation approach centered on ethical principles must be adopted.

Keywords: artificial intelligence, measurement and evaluation, ethics, power relations, educational
technologies.
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Teknoloji ve egitim ile ilgili arastirmalar; yapay zeka araglarinin egitim-6gretim siirecini
yalnizca daha iyi hale getirme yoniine degil ayn1 zamanda siiregleri kolaylastirma yoniine de
odaklanmaktadir. Bu cercevede arastirilan hususlardan biri de nitelikli Ol¢timler yapma ve
yarglya ulagmada araglarin, insan yargisinin yerini alip alamayacagidir. Bu baglamda
calismanin amaci, performans degerlendirme araglariyla (rubrikler) gergeklesen olciimlerde
yapay zekanin performansini, alan uzmanlarinin degerlendirmeleriyle karsilastirmali olarak
incelemektir. Arastirmanin ana problemi “Tek ve ¢cok katmanli metinlerin rubrikler araciligiyla
degerlendirilmesinde, dgretmenler ile yapay zeka arasindaki uyum diizeyi nedir?” seklinde
belirlenmigtir. Nitel arastirma yontemlerinden durum c¢alismast deseniyle kurgulanan
arastirmada, Richard Bach’in “Mart: Jonathan Livingston” eserine odaklanmis elestiri tiiriinde
"bilgilendirici" (tek katmanli) ve "dijital hikaye" formatindaki (¢ok katmanli) iki farkli metin
inceleme nesnesi olarak secilmistir. Veri toplama siirecinde, gegerlilik ve glivenirligi saglanmis
“Cok Katmanli Metin Degerlendirme Rubrigi” ve “Bilgilendirici Metin Degerlendirme
Rubrigi” kullanilmistir. Belirlenen metinler, ti¢ farkli alan uzmaninin yani sira, uygun komutlar
araciligiyla bir Bliyiik Dil Modeli (LLM- Gemini 3) tarafindan bagimsiz olarak puanlanmastir.
Verilerin analizinde Miles ve Huberman giivenirlik formiilii temel alinmistir. Analiz siirecinde
oncelikle 6gretmenlerin kendi aralarindaki tutarlilik (i¢ uyum) hesaplanmis; ardindan
ogretmenlerin uzlas1 (konsensiis) puanlar ile yapay zekanin verdigi puanlar arasindaki uyum
yilizdesine odaklanilmistir. Calismanin sonucunda, yapay zekanin 6zellikle karmasik ve ¢ok
katmanli yapilarin degerlendirilmesinde bir "uzman yardimcisi" veya "bagimsiz puanlayict”
olarak kullanilabilirligi, elde edilen uyum diizeyleri baglaminda tartisilmaktadir.

Anahtar Kelimeler: yapay zekd, rubrik, ¢cok katmanli metinler, puanlayict giivenirligi, durum ¢alismast.
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Abstract

Research on technology and education not only aims to improve the educational process
through artificial intelligence tools but also to make these processes easier. One of the areas
being studied is whether these tools can replace human judgment in making high-quality
assessments. The main goal of this study is to compare how well artificial intelligence performs
in using performance assessment tools (rubrics) with evaluations from field experts. The
research question is: "What is the level of agreement between field experts and artificial
intelligence in assessing unimodal and multimodal texts with rubrics?" In a case study, two
different texts related to Richard Bach's work Jonathan Livingston Seagull—one in the
"informative" (unimodal) criticism genre and the other in the "digital story" format
(multimodal)—were selected for analysis. Data were collected using the “Multimodal Text
Assessment Rubric” and the “Informative Text Assessment Rubric," which are validated and
reliable. The texts were scored independently by a Large Language Model (LLM-Gemini),
using suitable prompts, and by three different field experts. The Miles and Huberman reliability
formula was used for data analysis. First, the internal agreement among the experts was
calculated; then, the focus was on the percentage of agreement between the experts' consensus
scores and the scores given by the Al The study concludes with a discussion of how Al can
serve as an "expert assistant" or an "independent rater," especially for complex and multimodal
assessments, based on the level of agreement found.

Keywords: artificial intelligence, rubric, multimodal texts, inter-rater reliability, case study.
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Ozet

Bu ¢alismada yabanc dil olarak Tiirk¢e 6gretiminde yaygin olarak kullanilan Yeni istanbul
Uluslararas1 Ogrenciler Icin Tiirkce Ders Kitaplarindaki video ¢ekimlerini ve etkinliklerini
kapsayan “izle Ogren” boliimleri i¢in hazirlanmis sorularin soru kokii ve segeneklerinin 8lgme-
degerlendirme oOlgiitlerine gére uygun hazirlanip hazirlanmadig: tespit edilmeye ¢alisilmistir.
Bu amaca yonelik olarak nitel arastirma yontemlerinden dokiiman inceleme c¢aligsmasi
yapilmgtir. Calismada A1, A2, B1, B2 ve C1 diizeylerindeki tiim “izle Ogren” boliimlerinde
yer alan soru kokii ve secenekler “soru kokii ya da seceneklerin birbirinden bagimsiz
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olmamas1”, “soru kokiinde ve/veya segeneklerde dogru cevaba ipucu veren kullanimlarin
bulunmas1”, “yonerge ve/veya aciklamalarin agik ve anlasilir olmamasi ya da gerekli yonerge
ve agiklamalarin bulunmamas1” ve “soru kokii ve/veya segeneklerin anlasilmasini etkileyen
hatalar bulunmasi” Ol¢iitleri baglaminda incelenmistir. Calismanin kapsam gegerligini
saglamak adina arastirmaci tarafindan tespit edilen hatalar iki alan uzmanina daha génderilmis,
uzman goriislerinden elde edilen veriler birbirleriyle karsilastirilmis ve bulunan tiim hatalarin
birbiriyle uyumlu oldugu tespit edilmistir. Bulgular degerlendirildiginde en ¢ok A2 (%28), en
az ise B2 (%8) diizeyinde; %40 oraninda soru kokiinde ve/veya seceneklerde dogru cevaba
ipucu veren kullanimlarin bulunmasi 6l¢iitiinde, %7 oraninda ise yonerge ve/veya agiklamalarin
acik ve anlasilir olmamasi ya da gerekli yonerge ve agiklamalarin bulunmamas: 6l¢iitiinde hata
tespit edilmistir. Hatalarin en ¢ok 6grenenlerin 6n bilgileri, hayattaki tecriibeleri ve mantigi
yoluyla cevaplanabilecek diizeyde segenekler olmasi, “sadece, hig, biitiin, hepsi” vb.
sozcliklerin yanlig segenek tliretmeye yonelik kullanilmasi, yazim ve noktalama yanlislarinin
bulunmasi, bir maddenin diger soru ya da seceneklere ipucu vermesi gibi hatalardan olustugu
goriilmiistiir. Bu baglamda gercek potansiyelinden ziyade “soru/test deneyimi’ne sahip olan,
yukaridaki hatalar1 tespit eden ve yanitlama yontemlerini bilen bir 6grenicinin hizli secenek
eleme, soru koklerini dogru okuma ve siire yOnetimi gibi teknikleri kullanarak diger
ogrenenlerle bilgi diizeyi ayni bile olsa sinif i¢inde daha yiiksek performans sergileyebilecegi
sOylenebilir. Calismanin bulgularindan hareketle yabanci dil olarak Tiirk¢e Ogretiminin
gelismesi agisindan mevcut ders materyallerinin 6lgme-degerlendirme gercevesinde farkli alt
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basliklarda incelenmesinin ve sonuglara gore diizeltme ve diizenlemelerin yapilmasinin faydali
olacag diisiiniilmektedir.

Anahtar Kelimeler: yabanci dil olarak Tiirkce, olgme degerlendirme, izle ogren, soru kokii ve secenekler.

Abstract

This study aimed to determine whether the question stems and option choices for the
“Watch and Learn” sections—which include video clips and activities from the Yeni Istanbul
Turkish for International Students Course Book, widely used in Turkish language instruction—
were appropriately designed in accordance with assessment criteria. To this end, a document
analysis study was conducted using qualitative research methods. In this study, the question
stems and options in all “Watch and Learn” sections at the A1, A2, B1, B2, and C1 levels were
analyzed for instances where “the question stem or options were not independent of one
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another”, “the presence of phrasing in the stem and/or options that provides a clue to the correct
answer”, “the lack of clear and understandable instructions and/or explanations”, or the absence
of necessary instructions and explanations”, and “the presence of errors that affect the
understanding of the stem and/or options.” To ensure the content validity of the study, the errors
identified by the researcher were sent to two additional subject matter experts; the data obtained
from their expert opinions were compared, and it was determined that all identified errors were
consistent with one another. Upon evaluation of the findings, the highest number of errors was
found at the A2 level (28%), and the lowest at the B2 level (8%); 40% of the errors were
identified based on the criterion that the stem and/or options contained clues pointing to the
correct answer, while 7% were identified based on the criterion that the instructions and/or
explanations were not clear and understandable or that necessary instructions and explanations
were missing. It has been observed that the errors consist of options that can be answered based
on the test-takers’ prior knowledge, life experiences, and logic; the use of words such as “only,
never, all, every” to create incorrect options; spelling and punctuation errors; and instances
where one item provides a clue to other questions or options. In this context, it can be said that
a learner who has experience with “test-wise” rather than merely their true potential—one who
can identify the errors mentioned above and knows how to answer questions—can perform
better in class than their peers, even if their knowledge level is the same, by employing
techniques such as quickly eliminating options, accurately interpreting question stems, and
managing time effectively. Based on the findings of this study, it is believed that examining
existing teaching materials under various subheadings within the framework of assessment and
evaluation—with a view to advancing the teaching of Turkish as a foreign language—and
making revisions and adjustments based on the results would be beneficial.

Keywords: Turkish as a foreign language, assessment and evaluation, watch and learn, question stems
and options.
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Ozet

Tiirk¢enin yabanci dil olarak 6gretiminde okuma becerisinin 6l¢iilmesi, 6grencinin metni
anlama ve c¢ikarim yapma diizeyini belirlemeyi gerektiren karmagik bir siiregtir. Bu
arastirmanin amaci, agik u¢lu okuma anlama sorularmin degerlendirilmesinde insan
puanlayicilarinin ve yapay zeka (YZ) puanlayicilarinin 6lgiitlerini kargilagtirmaktir. Bu amagcla
literatiirde acik uglu okuma anlama sorularinin degerlendirilmesinde kullanilan ortak nitel
temalar taranmigstir. Yapay zeka tabanli degerlendirme c¢aligmalarinda ise sistemlerin puanlama
yaparken baz aldig1 teknik parametreler ve Olciitlerin neler oldugu arastirilmistir. Arastirmada
nitel aragtirma desenlerinden dokiiman analizi ve meta-sentez yontemi kullanilmistir. Egitimde
yapay zeka, okudugunu anlama sinavlar1 ve insan-makine uyumunu inceleyen giincel akademik
calismalar taranarak okuma becerisinin degerlendirilmesine 6zgii kullanim odakli ve biligsel
Olctitler tespit edilmistir. Literatiir incelemesi sonucunda, okudugunu anlama sorularinda YZ
ve insan degerlendiricileri kiyaslamak icin kullanilabilecek temel Olciitler; esneklik ve basit
hatalara kars1 tolerans, kopyala-yapistir (sisirilmis) yanitlari algilama, ortiikk anlami ve dile ait
kalip sozleri ¢cozme kapasitesi, degerlendirme hizi ile aninda geri bildirim ve degerlendirmede
objektiflik (6nyargi ve yorgunluk), tutarlilik, akicilik olarak belirlenmistir. Belirlenen 6l¢iitler
cergevesinde insan ve YZ degerlendiriciler kiyaslandiginda, YZ'nin hiz, zaman tasarrufu ve
aninda geri bildirim saglama gibi kullanislilik saglayacak alanlarda insana gére ¢ok daha iistiin
oldugu goriilmiistiir. Insan degerlendiriciler yorgunluk veya ©Onyargilardan kolayca
etkilenirken; YZ bu tiir insani zayifliklardan arinmis, tam objektif ve istikrarli bir yapi
sunmaktadir. Ancak anlamsal boyutta YZ, okuma esnekligi konusunda insan puanlayicilarin
gerisinde kalmaktadir. Okuma sinavlarinda basit gramer hatalarina karst insandan daha kati

Atif icin/To cite: Yigit, S. H., Ozcetin, K. (24-26 Nisan 2026). Tiirk¢enin Yabanci Dil Olarak Ogretiminde Okuma
Becerisinin Olgme ve Degerlendirilmesinde Yapay Zekd Kullammi [Konferans/Sempozyum Sunumu]. XI.
Uluslararas1 Yabanci Dil Olarak Tiirkce Ogretimi Sempozyumu, Bursa, Tiirkiye.
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puanlama yapan YZ, metni anlamadan kopyala-yapistir yapilan sisirilmis cevaplara ise yliksek
puan verebilmektedir. Sonug olarak YZ'nin, okuma sinavlarinda tek basina nihai karar verici
olmaktan ziyade; hiz1 ve nesnelligi ile insan degerlendiricilerin yiikiinii hafifleten bir yardime1
arac¢ olarak kullanilmasi gerektigi tespit edilmistir.

Anahtar Kelimeler: yabanc: dil olarak Tiirkce 6gretimi, yapay zeka ile olgme degerlendirme, okuma
becerisi, otomatik puanlama.

Abstract

In teaching Turkish as a foreign language, measuring reading comprehension is a complex
process requiring the determination of a student's level of text comprehension and inference.
The aim of this research is to compare the criteria of human raters and artificial intelligence
(AI) raters in evaluating open-ended reading comprehension questions. For this purpose,
common qualitative themes used in the evaluation of open-ended reading comprehension
questions in the literature were reviewed. In Al-based evaluation studies, the technical
parameters and criteria that systems base their scoring on were investigated. The research
utilized document analysis and the meta-synthesis method from qualitative research designs.
By reviewing current academic studies examining artificial intelligence in education, reading
comprehension tests, and human-machine interaction, usability-focused and cognitive criteria
specific to the evaluation of reading skills were identified. As a result of the literature review,
the basic criteria that can be used to compare Al and human raters in reading comprehension
questions were determined as: flexibility and tolerance for simple errors, ability to detect copy-
paste (inflated) responses, capacity to decipher implicit meaning and idiomatic expressions,
evaluation speed and immediate feedback, objectivity in evaluation (bias and fatigue),
consistency, and fluency. When human and Al evaluators are compared within the framework
of the defined criteria, Al is found to be far superior to humans in areas that provide usability
such as speed, time saving, and instant feedback. While human evaluators are easily affected
by fatigue or biases, Al offers a completely objective and stable structure free from such human
weaknesses. However, in the semantic dimension, Al lags behind human raters in reading
flexibility. While Al scores more strictly than humans for simple grammatical errors in reading
tests, it can give high scores to inflated answers that are copied and pasted without
understanding the text. In conclusion, it has been determined that Al should be used not as the
sole final decision-maker in reading tests, but as an auxiliary tool that lightens the burden on
human evaluators with its speed and objectivity.

Keywords: teaching Turkish as a foreign language, assessment and evaluation with artificial intelligence,
reading skill, automated scoring.
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Egitim teknolojilerindeki hizli doniisiim, yazma becerilerinin degerlendirilmesinde yapay
zekanin roliinii tartismaya acmistir. Bu calisma, yapay zeka ve insan degerlendiricilerin yazma
performansini degerlendirme kapasitelerini; yapisal, anlamsal ve siiregsel boyutlar1 kapsayan
14 temel kriter (ciimle yapist ve bi¢cim dogrulugu, dil bilgisi dogrulugu, kelime kullanima,
tutarlilik ve bagdasiklik, akicilik ve dogallik, niyet okuma, mecaz ve ortiik anlami tespit etme,
anlasilirlik degerlendirmesi, hiz ve geri bildirim, objektivite, tutarlilik, 6nyargi, yorgunluk ve
zaman etkisi, gramere asiri odaklanma) cercevesinde giincel literatiir lizerinden analiz etmeyi
amaclamaktadir. Arastirmada nitel arastirma desenlerinden dokiiman analizi ve meta-sentez
yontemi kullanilmistir.

Yapilan literatiir taramas1 sonucunda, yapay zekanin dil bilgisi, noktalama ve climle yapisi
gibi teknik ve yiizeysel ozelliklerin tespitinde insan puanlayicilardan daha tutarli oldugu ve
bazen daha yiliksek basari sergiledigi goriilmiistiir. Ancak yapay zeka, “tematik tutarlilik”,
“metinsel akis” ve “derin baglamsal anlayis” gibi iist diizey sOylem becerilerini
degerlendirmede insanlarin gerisinde kalmaktadir. Anlam ve yorum boyutu incelendiginde,
yapay zekanin 6grenci niyetini okuma, mecaz, ironi ve Ortiik anlamlar1 kavrama noktasinda
belirgin sinirhiliklar yagadigi saptanmistir. Bazi caligmalarda yapay zekanin “mekanik bir trans”
halinde hatalar1 saydigi, icerik derinli§inden ziyade kelime cesitliligi ve form 6zelliklerini
odiillendirme egiliminde oldugu vurgulanmaktadir.

Degerlendirme siireci acisindan yapay zeka; hiz, yorulmama, anlik geri bildirim saglama
ve maliyet avantajlariyla 6ne ¢ikmaktadir. Buna karsin, yapay zekanin zaman zaman “hosgorii
yanlilig1” gostererek zayif metinlere yiliksek puan verdigi veya ayni metne farkli zamanlarda
farkl1 puanlar vererek ig tutarlilik problemleri yasandigi ortaya ¢ikmustir. insan puanlayicilarin
ise yorgunluk etkisine ragmen, baglamsal ipuglarini ve retorik etkililigi degerlendirmede ¢ok
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daha dengeli ve biitiinciil bir yaklasim sergiledigi goriilmektedir. Sonug olarak yapay zeka,
disiik riskli siireglerde etkili bir yardimci olarak konumlanabilirken, yiiksek riskli
degerlendirmelerde insan uzmanliginin 6nemini korudugu anlasilmaktadir.

Anahtar Kelimeler: yapay zekd, yazma becerisi, Tiirk¢enin yabanci dil olarak o&gretimi, dlgme ve
degerlendirme, egitim teknolojileri.

Abstract

The rapid transformation in educational technologies has opened the role of artificial
intelligence in the assessment of writing skills to debate. This study aims to analyze the writing
performance assessment capacities of artificial intelligence and human evaluators through
current literature, within the framework of 14 basic criteria (sentence structure and formal
accuracy, grammatical accuracy, vocabulary use, consistency and cohesion, fluency and
naturalness, reading intent, detecting metaphor and implicit meaning, intelligibility assessment,
speed and feedback, objectivity, consistency, bias, fatigue and time effect, and over-focus on
grammar) covering structural, semantic, and procedural dimensions. Document analysis and
meta-synthesis methods, which are among qualitative research designs, were utilized in the
study.

As a result of the literature review, it has been observed that artificial intelligence is more
consistent and sometimes exhibits higher success than human scorers in detecting technical and
superficial features such as grammar, punctuation, and sentence structure. However, artificial
intelligence falls behind humans in evaluating high-level discourse skills such as "thematic
consistency," "textual flow," and "deep contextual understanding." When the dimension of
meaning and interpretation is examined, it has been determined that artificial intelligence
experiences significant limitations in grasping student intent, metaphor, irony, and implicit
meanings. Some studies emphasize that artificial intelligence tends to count errors in a
"mechanical trance," rewarding vocabulary diversity and formal features rather than depth of
content.

In terms of the evaluation process, artificial intelligence stands out with advantages such
as speed, indefatigability, instant feedback, and cost-effectiveness. In contrast, it has emerged
that artificial intelligence can occasionally experience internal consistency problems by
showing "leniency bias"—giving high scores to weak texts—or by assigning different scores to
the same text at different times. Human evaluators, despite the effects of fatigue, are seen to
exhibit a much more balanced and holistic approach in evaluating contextual cues and rhetorical
effectiveness. Consequently, while artificial intelligence can be positioned as an effective
assistant in low-stakes processes, it is understood that human expertise maintains its importance
in high-stakes evaluations.

Keywords: Artificial Intelligence, Writing Skill, Teaching Turkish as a Foreign Language, Measurement
and Evaluation, Educational Technologies.
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Yabanci dil olarak Tiirk¢e 6gretiminde dlgme ve degerlendirme siirecleri, 6grenicinin dil
yeterligini ¢ok boyutlu bicimde ortaya koymay1 amaclayan temel bir siirectir. Son yillarda
yapay zeka temelli teknolojilerin gelisimi, geleneksel dlgme yOntemlerini doniistiirme ve
dijitallestirme potansiyeli tasimaktadir. Bu bildirinin amaci, yapay zeka araglarinin yabancilara
Tiirkce 6gretiminde 6l¢gme-degerlendirme baglaminda sundugu imkanlari incelemek ve mevcut
araglart karsilagtirmali bir bakis acisiyla degerlendirmektir. Bu kapsamda calisma, giincel
teknolojik gelismelerin egitim ortamlarina yansimasini da dikkate almaktadir

(Calismada, dil becerilerini (okuma, yazma, dinleme ve konusma) 6l¢meye yonelik farkl
yapay zeka uygulamalari; geri bildirim tiirleri, dogruluk oranlari, uyarlanabilirlik diizeyleri gibi
Olciitler dogrultusunda ele alinmistir. Bu calismada, segilen araclarin sundugu otomatik
degerlendirme sistemleri analiz edilmistir. Ozellikle yazili ve sozlii iiretim becerilerinin
degerlendirilmesinde sagladiklar1 avantajlar ve sinirliliklar tartisilmistir. Ayrica bu araglarin,
Avrupa Dilleri Ortak Cerceve Programi (CEFR) oOlciitleriyle ne kadar uyumlu oldugu da
degerlendirme kapsamina dahil edilmistir.

Elde edilen bulgular, yapay zeka destekli araglarin hizli geri bildirim saglama, bireysel
olarak degerlendirme yapabilme ve veriler lizerinden grenicinin performansini izleyebilme
gibi Onemli avantajlar sunmaktadir. Yapay zeka temelli Ol¢me-degerlendirme araglari,
yabancilara Tiirk¢e 6gretiminde 6nemli bir destek unsuru olarak degerlendirilebilir. Ancak bu
araglarin etkin kullanimi, pedagojik ilkelerle uyumlu bir sekilde yapilandirilmasina ve insan
denetimiyle biitlinlestirilmesine baglidir. Bu baglamda ¢aligma, hem uygulayicilara hem de
arastirmacilara yonelik somut ve uygulanabilir oneriler gelistirmeyi hedefleyerek alandaki
literatiire katki saglamay1 amaglamaktadir.
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Anahtar Kelimeler: yapay zekd, yabancilara Tiirkge 6gretimi, ol¢me ve degerlendirme, dil becerileri, dijital
egitim teknolojileri.

Abstract

Assessment and evaluation processes in teaching Turkish as a foreign language constitute
a fundamental component aimed at revealing learners’ language proficiency in a
multidimensional manner. In recent years, the development of artificial intelligence—based
technologies has carried the potential to transform and digitalize traditional assessment
methods. The aim of this paper is to examine the opportunities offered by Al tools in the context
of assessment and evaluation in teaching Turkish to foreigners and to evaluate existing tools
from a comparative perspective. In this regard, the study also takes into account the reflection
of current technological developments in educational environments.

In the study, various Al applications designed to assess language skills (reading, writing,
listening, and speaking) are examined based on criteria such as types of feedback, accuracy
rates, and levels of adaptability. Within this framework, the automated evaluation systems
provided by selected tools are analyzed. In particular, the advantages and limitations of these
tools in assessing written and spoken production skills are discussed. Additionally, the extent
to which these tools align with the Common European Framework of Reference for Languages
(CEFR) is included in the scope of evaluation.

The findings indicate that Al-supported tools offer significant advantages such as providing
rapid feedback, enabling individualized assessment, and monitoring learner performance
through data. Al-based assessment tools can thus be considered an important supportive
element in teaching Turkish as a foreign language. However, their effective use depends on
their alignment with pedagogical principles and their integration with human supervision. In
this context, the study aims to contribute to the literature by offering concrete and practical
recommendations for both practitioners and researchers.

Keywords: artificial intelligence, teaching Turkish as a foreign language, assessment and evaluation,
language skills, digital educational technologies.
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Yabanci dil olarak Tiirkge 6gretimi, Tiirkiye digindaki egitim kurumlar1 ve dil merkezleri
araciligiyla son yillarda 6nemli bir yayginlik kazanmistir. Bu siire¢ yalnizca dilsel yeterlilik
kazandirma amacini tasitmamakta; ayn1 zamanda hedef kitleye Tiirkiye’nin kiiltiirel degerlerini,
tarihsel mirasini, toplumsal normlarin1 ve cagdas yasam bicimlerini aktarma islevi de
uistlenmektedir. Turkiye disindaki Tiirkge 6gretim merkezleri, bu baglamda hem pedagojik hem
de kiiltiirel bir arayiiz olarak islev goérmekte, dil 6gretiminin 6tesinde kiiltiirel diplomasi ve
uluslararasi etkilesim mekanizmalarinin 6nemli bir bileseni héaline gelmektedir.

Bu calisma, Tiirkiye disindaki segkin Tiirk¢e 6gretim merkezlerinde uygulanan 6gretim
programlari, miifredat tasarimlari, kiiltiirel igerik entegrasyonu ve Ogrenci deneyimlerini
niteliksel bir perspektifle incelemektedir. Arastirma kapsaminda ogretmen ve Ogrenci
goriismeleri, ders materyali analizleri ve kiiltiirel etkinlik goézlemleri sistematik bigimde
degerlendirilmistir. Bulgular, kiiltiirel aktarimin yalnizca 6grencilerin dilsel yeterliliklerini
gelistirmekle kalmayip, ayni zamanda onlarin Tirkiye algisini derinlestirdigini ve dilsel
kazanimlarin sosyal baglamda etkin kullanilmasini kolaylastirdigin1 géstermektedir. Kiiltiirel
igeriklerin disiplinlerarasi yaklasim ¢ergcevesinde sunulmasi, 68rencilerin tarih, edebiyat, sanat
ve giincel toplumsal konulara iligkin elestirel farkindalik gelistirmesine de olanak tanimaktadir.

Ozellikle vurgulanmasi gereken bir diger boyut, bu merkezlerin Tiirkiye nin uluslararasi
imaj1 ve yumusak gii¢ stratejileri agisindan stratejik bir arag olarak islev gérmesidir. Sistematik
kiiltiirel icerik entegrasyonu, 6grencilerin Tiirkiye kiiltliriinii anlamasini saglamakla kalmayip,
uluslararas1 iliskiler ve kiiltiirel diplomasi baglaminda Tiirkiye’nin kiiresel etkisini
artirmaktadir. Bu durum, Tiirkge 6gretim merkezlerini yalnizca egitimsel degil, ayn1 zamanda
kiiltiirel ve politik etki baglaminda da merkezi bir pozisyona tagimaktadir.

Sonug olarak, yabanci dil olarak Tiirk¢e 6gretiminde kiiltiirel aktarim, dilsel becerilerin
gelistirilmesinin otesinde, 6grencilerin kiiltiirel biling ve farkindalik kazanmalarint miimkiin
kilmakta; Tirkiye disindaki Tiirkge 6gretim merkezlerinin egitimsel, kiiltiirel ve uluslararasi
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politika baglamindaki 6nemini giliglendirmektedir. Bildiri, 6gretim uygulamalar1 ve kiiltiirel
icerik entegrasyonunun dil 6greniminin kalitesi tizerindeki etkilerini tartisarak, gelecekteki
aragtirmalar i¢in metodolojik ve uygulamali 6neriler sunmaktadir.

Anahtar Kelimeler: yabanci dil Olarak Tiirkge, kiiltiirel aktarim, Tiirk¢e ogretim merkezleri, kiiltiirel
diplomasi, disiplinlerarasit 6grenme.

Abstract

The teaching of Turkish as a foreign language has gained considerable prominence in
recent years, particularly through educational institutions and language centers outside of
Tirkiye. This process extends beyond the mere acquisition of linguistic proficiency; it
simultaneously facilitates the transmission of Tiirkiye’s cultural values, historical heritage,
social norms, and contemporary societal practices. In this context, Turkish language teaching
centers abroad function not only as pedagogical platforms but also as cultural interfaces, serving
as critical instruments in cultural diplomacy and international engagement.

This study examines the instructional programs, curriculum designs, integration of cultural
content, and learner experiences at prominent Turkish language teaching centers outside
Tiirkiye, adopting a qualitative research perspective. Data were collected through teacher and
student interviews, curriculum and material analyses, and observation of cultural activities. The
findings indicate that cultural transmission contributes not only to linguistic competence but
also to the deepening of learners’ perceptions of Tiirkiye, facilitating the effective use of
language within social and cultural contexts. The interdisciplinary incorporation of cultural
content further enables learners to develop critical awareness of history, literature, art, and
contemporary societal issues.

A particularly significant dimension of this study is the strategic role these centers play in
advancing Tiirkiye’s international image and soft power initiatives. Systematic integration of
cultural content into language instruction enhances learners’ understanding of Turkish culture
while simultaneously strengthening Tirkiye’s global presence within the frameworks of
international relations and cultural diplomacy. Consequently, Turkish language teaching
centers abroad emerge as pivotal institutions, extending their impact beyond educational
outcomes to cultural and geopolitical influence.

In conclusion, the cultural transmission embedded within the teaching of Turkish as a
foreign language transcends linguistic development, fostering learners’ cultural awareness and
critical understanding. This underscores the strategic significance of Turkish language teaching
centers abroad in educational, cultural, and international policy contexts. The study provides
insights into the pedagogical integration of cultural content and its effects on language
acquisition, offering methodological and practical recommendations for future research in this
domain.

Keywords: Turkish as a foreign language, cultural transmission, Turkish language teaching centers,
cultural diplomacy, interdisciplinary learning.
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Ozet

Yabanct Ogrenciler aracilifiyla ylriitilen Tiirkce Ogretimi, Tiirkiye’nin uluslararasi
alandaki yumusak gii¢ stratejilerinin kritik bir bileseni olarak giderek daha fazla Onem
kazanmaktadir. Yabanci dil olarak Tiirkce 6grenimi, yalnizca dilsel yeterlilik kazandirmakla
sinirli kalmayip, 6grencilerin Tiirkiye’nin kiiltiirel degerlerini, tarihsel mirasini, toplumsal
normlarini ve ¢agdas yasam bi¢imlerini anlama ve deneyimleme siireclerini de kapsamaktadir.
Bu baglamda, Tiirk¢e 6grenen yabanci 6grenciler, Tiirkiye’nin uluslararasi iletisim ve kiiltiirel
diplomasi stratejilerinde hem hedef kitle hem de kiiltiirel el¢i konumuna doniismekte; tilkeler
arast kiiltiirel etkilesim ve anlayisin gelismesine dolayli olarak katkida bulunmaktadir.

Bu caligma, Tiirkiye’nin yumusak giic stratejilerini dil ve Kkiiltlir araciligiyla nasil
uyguladigini, yabanci 6grenciler iizerinden gerceklesen kiiltiirel etkilesim ve diplomasi
stireclerini niteliksel bir perspektifle incelemektedir. Arastirma kapsaminda, Tiirkiye disindaki
Tiirkce O0gretim merkezlerinde yiiriitiilen egitim programlari, miifredat tasarimlari, kiiltiirel
icerik entegrasyonu ve Ogrenci deneyimleri sistematik bi¢imde analiz edilmistir. Bulgular,
kiiltiirel iceriklerin ve disiplinleraras1 6grenme firsatlarinin 6grencilerin Tiirkiye’ye iliskin
algisint derinlestirdigini ve dilsel kazanimlarin sosyal ve kiiltiirel baglamda daha etkin
kullanilmasini sagladigimi gostermektedir. Ayrica, 6grencilerin kiiltiirel deneyimlerinin uzun
vadede Tirkiye ile kurduklari akademik, sosyal ve Kkiiltiirel baglar giiclendirdigi
gozlemlenmistir.

Ozellikle vurgulanmasi gereken bir boyut, yabanci &grencilerin Tiirkge Ogrenirken
Tiirkiye’nin kiiltiirel degerlerini ve toplumsal normlarin1 deneyimlemeleri yoluyla uluslararasi
iliskilerde yumusak giic mekanizmalarina dolayli katkida bulunmalaridir. Dil ve Kkiiltiir
ogretimi, Tiirkiye’nin kiiresel diizeyde kiiltiirel etki alanin1 genisletmekte, uluslararasi 6grenci
topluluklarinda kalic1 kiiltiirel baglarin ve anlayisin olusmasini saglamaktadir.

Sonu¢ olarak, yabanci Ogrenciler araciligiyla yiriitilen Tiirkce 6gretimi, Tiirkiye’nin
yumusak gii¢ stratejilerinde hem egitimsel hem de kiiltiirel bir arag¢ olarak islev gérmekte; dil
ve kiiltiiriin stratejik entegrasyonu, uluslararasi iletisim ve kiiltiirel diplomasi perspektifinde
onemli firsatlar sunmaktadir. Calisma, gelecekteki arastirmalar i¢in metodolojik ve uygulamali
oneriler gelistirmekte ve Tiirkce 6gretim merkezlerinin stratejik roliinii vurgulamaktadir.
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Anahtar Kelimeler: yabanci dil olarak Tiirkce, yumusak gii¢, kiiltiirel diplomasi, kiiltiirlerarasi iletigim,
Tiirkge ogretim merkezleri.

Abstract

The teaching of Turkish through foreign students has increasingly become a critical
component of Tiirkiye’s soft power strategies on the international stage. Learning Turkish as a
foreign language extends beyond the mere acquisition of linguistic proficiency, encompassing
learners’ understanding and experiential engagement with Tiirkiye’s cultural values, historical
heritage, social norms, and contemporary ways of life. In this context, foreign students learning
Turkish assume a dual role as both target audiences and cultural ambassadors, contributing
indirectly to intercultural understanding and the development of cross-national cultural
interactions within Tiirkiye’s international communication and cultural diplomacy frameworks.

This study examines how Tiirkiye implements its soft power strategies through language
and culture, focusing on the processes of cultural interaction and diplomacy mediated by foreign
students. The research adopts a qualitative perspective, analyzing educational programs,
curriculum designs, integration of cultural content, and learner experiences in Turkish language
teaching centers abroad. Findings indicate that the inclusion of cultural content and
interdisciplinary learning opportunities enhances learners’ perceptions of Tiirkiye, enabling
more effective use of linguistic skills within social and cultural contexts. Furthermore, students’
engagement with cultural experiences has been observed to strengthen long-term academic,
social, and cultural connections with Tiirkiye.

A particularly noteworthy aspect of the study is that foreign students, by experiencing
Tiirkiye’s cultural values and societal norms while learning the language, contribute indirectly
to the functioning of soft power mechanisms in international relations. Language and culture
instruction not only expands Tirkiye’s cultural influence globally but also fosters lasting
cultural ties and mutual understanding within international student communities.

In conclusion, Turkish language teaching mediated through foreign students functions as
both an educational and cultural instrument within Tiirkiye’s soft power strategy. The strategic
integration of language and cultural education presents significant opportunities for
international communication and cultural diplomacy. This study further provides
methodological and practical recommendations for future research and highlights the strategic
role of Turkish language teaching centers in fostering Tiirkiye’s cultural and diplomatic
outreach.

Keywords: Turkish as a foreign language, soft power, cultural diplomacy, intercultural communication,
Turkish language teaching centers.
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Ozet

Internet, Tiirkce 6grenmek isteyenler icin yepyeni bir firsatlar diinyas: acti. Bilgi
teknolojisinin gelisimi hayatimizda degisikliklere yol aciyor: Geleneksel bir ortamda diizenli
derslere katilmak ve bir 6gretmenle ¢alismak yerine, bir¢ok kisi yabanci dilleri kendi evlerinin
rahathiginda 6greniyor. Zaman tasarrufu saglamanin yani sira, ¢evrimici egitim bir dizi yeni
firsat sunuyor.

"Multimedya" terimi, "coklu" (bircok) ve "medya" (ortam, tasiyici, iletisim araci)
kelimelerinden tiiretilmistir ve kabaca "¢oklu ortam" olarak ¢evrilebilir.

Multimedya, grafik, metin, video, fotograf, hareketli goriintiiler (animasyon), ses efektleri
ve yuksek kaliteli ses gibi birden fazla bilgi ortamini kullanan c¢esitli bilgisayar teknolojileri
icin kullanilan genel bir terimdir. Multimedya teknolojisi iki ana bilesenden olusur: donanim
ve yazilim.

Bir multimedya bilgisayar, multimedya teknolojisini uygulayan donanim ve yazilimla
donatilmig bir bilgisayardir.

Multimedya cihazlar1 sunlari igerir:
— grafik hizlandiricilar. Modern video kartlarinin tamamu grafik hizlandiricidir;
— CD-ROM/RW, DVD-ROM/RW ve diger siiriiciiler;

— ses kartlar1 ve ses sistemleri. Ses sistemleri, 3 boyutlu ses olarak adlandirilan ses iiretir
ve birkac hoparldr ile ses ¢almay1 kontrol eden bir subwoofer (amplifikator) igerir. Bir tuner,
bir bilgisayarin televizyon ve VCR sinyallerini (TV tunerleri) ve radyo sinyallerini (FM
tunerleri) almasini, goriintiilemesini ve dijitallestirmesini saglayan bir genisletme kart1 (bazen
video veya ses kartlariyla entegre) veya harici bir cihazdir.

Ornegin, internet su amaglarla kullanilabilir:
— ¢evrimigi materyalleri ders icerigine dahil etmek (miifredata entegre etmek);

— Ogrencilerin proje calismalarinin bir parcasi olarak bagimsiz olarak bilgi aramalarini
saglamak;

— cesitli zorluktaki ¢evrimici materyalleri dogrudan kullanarak okuma becerilerini ve
yeteneklerini gelistirmek.
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Anahtar kelimeler: Tiirkce, multimedya, Internet, araclar, imkanlar.
Abstract
The internet has opened up a whole new world of opportunities for those who want to learn
Turkish. The development of information technology is bringing about changes in our lives:
instead of attending regular classes and studying with a teacher in a traditional setting, many

are learning foreign languages from the comfort of their own homes. In addition to saving time,
online education offers a whole range of new opportunities.

The term "multimedia" itself is derived from the words "multi" (many) and "media"
(medium, carrier, means of communication), and can be roughly translated as "multi-media."

Multimedia is a collective term for various computer technologies that utilize multiple
information media, such as graphics, text, video, photography, moving images (animation),
sound effects, and high-quality audio. Multimedia technology consists of two main
components: hardware and software.

A multimedia computer is a computer equipped with hardware and software that implement
multimedia technology.

Multimedia devices include:
— graphics accelerators. Modern video cards are all graphics accelerators;
— CD-ROM/RW, DVD-ROM/RW, and other drives;

— sound cards and sound systems. Sound systems create so-called 3D sound and include
several speakers and a subwoofer (amplifier), which controls sound playback. A tuner is an
expansion card (sometimes integrated with video or audio cards) or an external device that
enables a PC to receive, view, and digitize television and VCR signals (TV tuners), as well as
radio signals (FM tuners).

For example, the Internet can be used to:
— incorporate online materials into the lesson content (integrate them into the curriculum);
— enable students to independently search for information as part of their project work;

— develop reading skills and abilities by directly using online materials of varying
difficulty.

Keywords: Turkish, mutimedia, internet, devices, opportunities.
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Ozet

Bu calisma, iki dillilere Tiirkce 6gretiminde yapay zeka kullanimina yonelik bilimsel
aragtirmalarin genel egilimlerini ortaya koymay1 amaglamaktadir. Bu dogrultuda 2020-2026
yillar1 arasinda yayimlanan ¢alismalar; yayn yili, tiirli, aragtirma yontemi, konu/igerik, anahtar
kelimeler ve veri toplama siiregleri acisindan betimsel analiz yOntemiyle incelenmistir.
Aragtirma kapsaminda cesitli veri tabanlari taranmis ve belirlenen 6lgiitler dogrultusunda
toplam 10 c¢alisma (8 bildiri, 2 makale) analize dahil edilmistir.

Elde edilen bulgular, ¢alismalarin biiytik 6l¢iide 2024 ve 2025 yillarinda yogunlastigini ve
alanin oldukg¢a yeni bir arastirma sahasi oldugunu gdstermektedir. Yayin tiirii acisindan
caligmalarin ¢ogunlukla bildiri 6zeti seklinde oldugu, makale diizeyindeki calismalarin ise
siurli kaldigr belirlenmistir. Arastirma yontemleri incelendiginde, nitel yaklagimlarin agirlikta
oldugu; karsilagtirmali analiz ve kavramsal ¢alismalarin ise daha sinirli oldugu goriilmektedir.
Bu durum, alanin heniiz kesfedici ve betimleyici asamada oldugunu ortaya koymaktadir.

Anahtar kelime analizinde “iki dillilik” ve “yapay zek&” kavramlarinin 6ne ¢iktigi; konu
dagiliminda ise yapay zeka destekli dil 6gretimi ¢aligmalarinin baskin oldugu belirlenmistir.
Veri toplama stireglerinde ise en ¢ok yapay zeka c¢iktilarinin analizine dayali ¢alismalarin yer
aldig1, katilimer temelli ve deneysel arastirmalarin sinirli kaldig: tespit edilmistir.

Sonug olarak yapay zeka teknolojilerinin iki dillilere Tiirkce 6gretiminde Snemli bir
potansiyele sahip oldugu; ancak alanin heniiz gelisim asamasinda bulundugu anlagilmaktadir.
Gelecekte daha fazla uygulamali, deneysel ve karma yontemli ¢alismalarin yapilmasi; ayrica
yapay zeka destekli 6gretim materyallerinin pedagojik agidan gelistirilmesi onerilmektedir.

Atif icin/To cite: Celik, N. & Yagmur, S. K. (24-26 Nisan 2026). ki Dillilere Tiirk¢e Ogretiminde Yapay Zeka
Kullanimi Uzerine Yapilan Bilimsel Calismalarin Betimsel Analizi [Konferans sunumu]. XI. Uluslararas: Yabanci
Dil Olarak Tiirkgenin Ogretimi Sempozyumu, Bursa, Tiirkiye.
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Anahtar Kelimeler: iki dillilik, yapay zeka, Tiirk¢e ogretimi, egitim teknolojileri, yapay zekd destekli
ogrenme.

Abstract

This study aims to reveal the general trends of scientific research on the use of artificial
intelligence in teaching Turkish to bilinguals. In this context, studies published between 2020
and 2026 were analyzed through descriptive analysis in terms of publication year, type, research
method, subject/content, keywords, and data collection processes. A total of 10 studies (8
conference papers and 2 articles) were included in the analysis based on predefined criteria.

The findings indicate that the studies are largely concentrated in 2024 and 2025, suggesting
that the field is relatively new and rapidly developing. In terms of publication type, most studies
are conference abstracts, while the number of full-length journal articles remains limited.
Regarding research methods, qualitative approaches are predominant, whereas comparative and
conceptual studies are less common. This suggests that the field is still in an exploratory and
descriptive phase.

Keyword analysis shows that “bilingualism” and “artificial intelligence” are the most
frequently used terms. In terms of content, studies focusing on Al-supported language teaching
are dominant. As for data collection processes, most studies rely on the analysis of Al-generated
outputs, while participant-based and experimental studies are limited.

In conclusion, artificial intelligence has significant potential in teaching Turkish to
bilinguals; however, the field is still in its early stages. Future research should focus on more
applied, experimental, and mixed-method studies, as well as the pedagogical development of
Al-supported instructional materials.

Keywords: bilingualism, artificial intelligence, teaching Turkish, educational technologies, Al-supported
learning.
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Ozet

Diinya o6lceginde Tiirkceyi yabanci dil olarak 6grenenlerin sayist her gegen giin
artmaktadir. Bu nedenle Tiirkiye’ye Tiirk¢e 6grenmek amaciyla gelen ve yurt disinda Tiirkgeye
ilgi gosteren 6grenci sayisinda artis gozlemlenmektedir. Tiirkge 6§retimi esnasinda genel olarak
Tiirkiye’deki kurumlarin hazirlamig olduklar: Tiirkge 6gretim setleri, ek basili materyaller ve
otantik olmayan dinleme materyalleri kullanilmaktadir. 2020 sonrasi baz1 kurumlar 6gretim
setlerine videolar eklemisse de bunlar sinirli ve dogal dil kullanimindan uzaktir. Tiirk¢eyi gerek
Tirkiye’de gerekse yurt disinda 6grenecek olan 6grenicilerin 6zellikle tiretimsel beceriler olan
konusma-yazma becerilerini destekleyecek, anlamli ve baglam igerisindeki dil girdilerine
maruz kalacaklar1 izleme-dinleme materyalleriyse nicelik ve nitelik agisindan yetersizdir. Bu
noktada 6greniciler, Tiirkgelerini gelistirmek ve hedef kiiltiirle etkilesimlerini kolaylastirmak
icin nitelikli otantik materyaller izlemek-dinlemek istediklerinde karsilarina birgok sorunu
icinde barindiran, ¢ogu zaman ileri dil diizeylerindeki Tiirk dizileri ¢ikmaktadir. Orta diizey
Ogrenicilere uygun, soz varlig1 olarak anlasilir ve deyimler yoniinden zengin otantik filmler
tavsiye edilmek istendigindeyse dgreticiler olarak kapsamli bir 6neri havuzu bulunmamaktadir.
Ilaveten deyimler, Tiirkce dgrenenlerin anlamlandirma ve kalicilik saglama siirecinde en ¢ok
zorlandiklar1 yapilardir. TRT’nin Tiirk c¢ocuklar1 i¢in hazirlamis oldugu, 2015 sonrasi
sayilarinda ve icerik kalitelerinde artig goriilen ¢izgi dizilerin, giinliik dili de barindiran ve
deyim yoniinden zengin otantik materyaller olmas1 nedeniyle Tiirkgeyi yabanct dil olarak
Ogrenenlerin, 6grenme siireclerine ve kiiltiirel iletisime olumlu katki yapacag diistiniilmektedir.
Bu calismada Istanbul Muhafizlar1 adli filmin, &gretim setlerine nazaran deyim varlig
yoniinden ¢ok zengin bir igcerige sahip olduguna dikkat c¢ekilmis ve Tiirk¢e 6grenen yabanci
ogrencilere faydali olacagi diislinlilerek ilk sezondaki 25 bolim deyim varli§i yoniiyle
incelenmistir. Arastirmada nitel arastirma yontemlerinden dokiiman incelemesi deseni
kullanilmistir. 25 boliimiin diyaloglart metne aktarilmis, arastirma sonucunda boliimlerdeki




_ XI. Uluslararast Yabanci Dil Olarak Tiirkgenin Ogretimi Kongresi

deyim dagilimmin 11-36 arasinda oldugu, deyimler toplaminin ise 551 adet oldugu
goriilmiistiir. Bu yoniiyle Istanbul Muhafizlar1 filminin, deyim varlig: ydniinden hayli zengin
bir materyal sayilacagi ve her yastan yabanci dil olarak Tiirk¢ce grenicilerinin istifadesine
sunulacak otantik bir materyal oldugu anlagilmistir.

Anahtar Kelimeler: yabanci dil olarak Tiirkge 6gretimi, deyim, otantik materyal, Istanbul Muhafizlari.

Abstract

The number of people learning Turkish as a foreign language worldwide is steadily
increasing. As a result, more students travel to Turkey to study the language, while interest
among learners abroad continues to grow. In Turkish language teaching, materials prepared by
institutions in Turkey, supplementary printed resources, and mostly inauthentic listening
materials are widely used. Although some institutions have included video content in their
teaching sets since 2020, these resources remain limited and often fail to reflect natural
language use. Learners of Turkish, both in Turkey and abroad, are exposed to insufficient
listening and viewing materials in terms of both quantity and quality. This lack hinders the
development of productive skills such as speaking and writing, which rely on meaningful and
contextualized input. When learners seek authentic, high-quality materials to improve their
Turkish and engage with the target culture, they often encounter Turkish TV series aimed at
advanced levels, which can be difficult to understand. Similarly, when educators attempt to
recommend authentic films suitable for intermediate learners those that are comprehensible and
rich in idiomatic expressions they face a shortage of options. Idioms are among the most
challenging aspects of Turkish for learners to understand and retain. Animated series produced
by TRT for children, which have increased in both number and quality since 2015, offer
valuable authentic materials. These series include everyday language and are rich in idioms,
making them useful for language learning and cultural transmission. This study emphasizes that
the animated film Istanbul Muhafizlar: contains a higher number of idioms compared to
traditional teaching materials. Using document analysis, dialogues from 25 episodes were
examined, revealing a total of 551 idioms, ranging from 11 to 36 per episode. These findings
suggest that the series is a rich and effective authentic resource for learners of Turkish of all
ages.

Keywords: Turkish teaching Turkish as a foreign language, idiom, authentic material Istanbul Muhafizlar.
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Ozet

Yabanci dil 6gretiminde sozciik yeterliligi, yalnizca kelimelerin tekil anlamlarini bilmeyi
degil, bu kelimelerin hangi yapilarla dogal bir birliktelik kurdugunu kavramayi da kapsar.
Esdizimlilik (collocation), dilin akiciligini ve dogalligini saglayan en temel unsurlardan biridir.
Ozbekistan’da yabanci dil olarak Tiirkce 6grenen dgrenciler igin esdizimsel farkindalik, iki
dilin ayn1 dil ailesine mensup olmasi nedeniyle hem bir avantaj hem de bir engel teskil
edebilmektedir. Ozbek &grencilerin yazili anlatimlarinda, ana dillerindeki kavramsal yapilari
Tiirk¢eye dogrudan aktarma (ana dil etkisi) egilimi, yapisal ve anlamsal agidan hatali esdizim
kullanimlarina yol agmaktadir. Bu durum, 6grencinin dil seviyesi artsa bile "yabanci gibi
konusma/yazma" sorununu beraberinde getirmektedir. Bu c¢alismanin temel amaci,
Ozbekistan’da Tiirkce dgrenen dgrencilerin yazili anlatimlarinda karsilasilan esdizim hatalarimni
tespit etmek ve bu hatalar1 dilbilgisel (gramatik) kategoriler altinda siniflandirarak analiz
etmektir. Calisma, Ozbek 6grencilerin yazili anlatimlarinda en gok hangi yapisal dizimlerde
zorlandiklarini ortaya koymay1 ve bu hatalarin dil 6gretim siireclerine yonelik ¢6ztim onerilerini
gelistirmeyi hedeflemektedir. Arastirma, nitel arastirma yontemlerinden dokiiman incelemesi
modeline goére yapilandirilmistir. Caligma grubunu, Ozbekistan’daki Semerkant Devlet
Yabanci Diller Universitesinde Tiirk Dili bdliimiinde okuyan ve farkli béliimlerde okuyup
ikinci yabanci dil olarak Tiirkce dersi alan 300 Ozbek dgrenci olusturmaktadir. Veri toplama
araci olarak kullanilan 6grenci kompozisyonlar1 ve yazma sinavi kagitlari, dokiiman analizi
teknigiyle incelenmistir. Elde edilen veriler "isim + isim, isim + fiil, sifat + isim, zarf + fiil,
zarf + sifat" gibi dilbilgisel esdizim tiirlerine gore kategorize edilmis ve betimsel analiz
yontemiyle incelenmistir. Hatalarin kaynag, zellikle Ozbekge ve Tiirkce arasindaki yapisal
benzerlik ve farkliliklar baglaminda yorumlanmaistir.

Anahtar Kelimeler: dilbilgisel esdizimlilik (collocation), Ozbek égrenciler, yabanct Dil olarak Tiirkge
ogretimi, yazili anlatim.

Abstract

In foreign language teaching, lexical competence entails not only knowing the individual
meanings of words but also comprehending the structures with which these words form natural

Atif igin/To cite: Keklik, H. (24-26 Nisan 2026). Ozbek égrencilerin yazili anlatimlarindaki dilbilgisel esdizim
hatalarimin incelenmesi [Konferans/Sempozyum Sunumu]. XI. Uluslararast Yabanct Dil Olarak Tirk¢enin
Ogretimi Sempozyumu, Bursa, Tirkiye.
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partnerships. Collocation is one of the most fundamental elements that ensure the fluency and
naturalness of a language. For students learning Turkish as a foreign language in Uzbekistan,
collocational awareness can serve as both an advantage and a barrier, as both languages belong
to the same language family. The tendency of Uzbek students to directly transfer conceptual
structures from their mother tongue into Turkish (mother tongue interference) leads to structural
and semantic errors in collocation usage. This situation brings about the problem of
"speaking/writing like a foreigner," even as the student’s language level progresses. The
primary aim of this study is to identify the collocation errors encountered in the written
expressions of students learning Turkish in Uzbekistan and to analyze these errors by
classifying them under grammatical categories. The study seeks to reveal which structural
patterns Uzbek students struggle with the most in their written expressions and to develop
solution proposals for language teaching processes regarding these errors. The research is
structured according to the document analysis method, which is one of the qualitative research
designs. The study group consists of 300 Uzbek students at the Samarkand State Institute of
Foreign Languages in Uzbekistan, including those studying in the Department of Turkish
Language and those from different departments taking Turkish as a second foreign language.
Student compositions and writing exam papers, used as data collection tools, were examined
through the document analysis technique. The obtained data were categorized according to
grammatical collocation types such as "noun + noun, noun + verb, adjective + noun, adverb +
verb, and adverb + adjective," and interpreted through descriptive analysis. The sources of the
errors were analyzed particularly within the context of structural similarities and differences
between Uzbek and Turkish.

Keywords: grammatical collocation, teaching Turkish as a foreign language, Uzbek students, written
expression.
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Ozet

Erken ¢ocukluk dénemi, cocuklarin dil ediniminde son derece hizli bir gelisim gosterdigi
ve bilissel, sosyal ve duygusal temellerin atildig1 kritik bir asamadir. Bu ¢alisma, okul dncesi
donemde Tiirk¢enin 6gretimi ve 6grenimi siirecini; 6gretmen yeterlikleri, 6grenme ortamlarinin
diizenlenisi ve uygulanan pedagojik stratejiler agisindan incelemektedir. Arastirmada 6zellikle
oyun temelli 6grenme, etkilesim odakli simif etkinlikleri ve c¢ocuklarin dogal iletisim
egilimlerini destekleyen uygulamalar {izerinde durulmustur.

Bulgular, erken yasta siirekli ve kaliteli Tiirkge maruziyetinin ¢ocuklarin kelime
dagarcigini, ciimle kurma becerilerini, ifade yeteneklerini ve sosyal iletisim becerilerini 6nemli
dlgiide gelistirdigini gostermektedir. Ogretmenin dil modeli olarak rolii, ¢ocuklarin giinliik
etkilesimler sirasinda karsilastiklar1 yapilart ve kelimeleri taklit ederek 6grenmeleri agisindan
kritik Oneme sahiptir. Ayrica, aile katilimi ve destekleyici ev ortamlari, ¢ocuklarin dil
becerilerini pekistirmelerine ve gelistirmelerine 6nemli katki saglamaktadir.

Calisma, erken ¢ocuklukta Tiirk¢e 6gretiminin yalnizca kelime ezberleme veya dil bilgisi
ogretimi ile sinirli olmadigini, bilissel, sosyal ve duygusal boyutlar1 kapsayan biitiinciil bir siire¢
oldugunu vurgulamaktadir. Yapilandirilmis ancak esnek oOgrenme ortamlari ile oyun ve
etkilesim temelli 6gretim yontemleri, dil gelisimi i¢in ideal kosullar1 olusturmaktadir. Erken
yasta yapilan miidahaleler ve bireysel farkliliklara dikkat edilmesi, Tiirk¢e edinim siirecinin
hizin1 ve kalitesini 6nemli 6l¢iide etkileyebilir.

Sonug olarak, erken ¢ocuklukta Tiirk¢e egitimi; anlamli etkilesim, deneyimsel 6grenme ve
destekleyici rehberligin 6n planda tutuldugu, ¢ocuk merkezli ve biitiinciil bir silire¢ olarak
tasarlanmalidir.

Anahtar Kelimeler: Tiirkce dgretimi, erken ¢ocukluk, dil edinimi, okul dncesi egitim, etkilesim odakli
ogrenme.

Abstract

Early childhood is a pivotal period in which children acquire language at an exceptionally
rapid pace, laying the foundation for cognitive, social, and emotional development. This study
investigates the teaching and learning of Turkish in preschool settings, examining key factors
such as teacher competencies, the organization and quality of learning environments, and the
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pedagogical strategies employed. Emphasis is placed on play-based learning, interaction-
centered classroom activities, and tasks that encourage children to communicate naturally and
meaningfully.

The findings indicate that consistent and high-quality exposure to Turkish in early
childhood enhances children’s vocabulary, sentence construction, expressive skills, and social
communication abilities. Moreover, the role of the teacher as a language model proves crucial,
as children often imitate and internalize the structures and vocabulary they encounter during
daily interactions. Parental involvement and supportive home environments further reinforce
language acquisition, providing children with opportunities to practice and expand their
linguistic skills outside of formal educational settings.

This study underscores that teaching Turkish at this stage is not limited to vocabulary
memorization or grammar instruction but involves a holistic approach that integrates cognitive,
social, and emotional dimensions. Structured yet flexible learning environments, combined
with playful and interactive teaching methods, create optimal conditions for language
development. The research also highlights that early intervention and careful attention to
individual differences can significantly influence the pace and quality of Turkish language
acquisition.

Overall, this study demonstrates that early childhood Turkish education should be designed
as a comprehensive, child-centered process, where meaningful interaction, experiential
learning, and supportive guidance are prioritized to foster effective language acquisition.

Keywords: Turkish language education, early childhood, language acquisition, preschool pedagogy,
interaction-based learning.
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